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FINAL REPORT OF THE EIGHTH MEETING OF MISTERS OF EDUCATION
“Building an Inter-American Education Agenda: Education with Equity for Prosperity”
I.
BACKGROUND

The Eighth Meeting of Ministers of Education in the Framework of the Inter-American Council for Integral Development (CIDI) was held in Panama City, Panama, on February 4 and 5, 2015 (CIDI/RME/doc.4/15). The preparatory process for it had begun in May 2014, under the chairmanship of Suriname through its Minister of Education and Community Development, H.E. Ashwin Adhin, and consisted of two main forums for political dialogue: the VI Regular Meeting of the CIE and the Preparatory Meeting for the Eighth Inter-American Meeting of Ministers of Education.
II.
PARTICIPANTS
The List of Participants was published as document CIDI/RME/doc.10/15 and includes the delegations of the 27 member states that took part, as well as the representatives of observer countries, international organizations, and civil society.
III.
PROCEEDINGS

In accordance with Article 24 of the Rules of Procedure of CIDI, an inaugural session, eight plenary sessions, and a closing session were held. There was no preparatory session.

First day of the meeting
A.
INAUGURAL SESSION
The inaugural session was held on Thursday, February 4, 2015, and was attended by His Excellency Luis Miguel Hincapié, Vice Minister of Foreign Affairs of the Republic of Panama; Mrs. Marcela Paredes de Vásquez, Minister of Education of the Republic of Panama and Chair of the Inter-American Committee on Education (CIE); and Ambassador Albert Ramdin, Assistant Secretary General of the Organization of American States (OAS).
At the outset of the meeting, the Minister of Education of Panama offered welcoming remarks (CIDI/RME/INF.9/15), in which she said she was convinced that building an Inter-American Education Agenda would be helpful in revitalizing inter-American dialogue on education and in reaching general agreements that, through regional cooperation and integration, would strengthen educational development in the region, heighten the quality and impact of policies, foster intersectoral dialogue with key sectors like employment, and coordinate the advances made in subregional settings.


She emphasized that it was necessary to work to make education a transformative element of the paradigms of our societies and a fundamental factor in creating and consolidating equality among people. She also emphasized that focusing on education that was inconsistent with reality was tantamount to denying not only its transformative nature but also the opportunity to enable our students to be integrated into the social whole we want them to be part of.

Lastly, she invited the ministers of education of the member states, working together and calling upon strategic partners within and outside the education sector, to create regional, subregional, and national strategies to promote, in every part of the countries, timely, replicable, and scalable educational solutions. 


For his part, Assistant Secretary General Albert Ramdin, in his remarks (CIDI/RME/INF.5/15), thanked President Juan Carlos Varela, the Government of Panama, and the Panamanian people for opening their doors to the ministerial meeting and emphasized that government’s commitment to education and the inter-American system.

He commended the dialogue held on mechanisms and cooperative practices for building the Inter-American Education Agenda, as well as the diverse perspectives on institutional structures in education in the inter-American system. Ambassador Ramdin said the Agenda constituted a change and a necessary step toward achieving a fresh vision of education and, in that regard, the countries would have to reflect on and set priorities for areas of work to enhance dialogue and cooperation.

He recalled that the need for a new vision of education in the Americas, which took the Social Charter provisions into account, had been raised at the highest political levels within the OAS by the Minister of Foreign Affairs of Colombia, María Angela Holguín, who, at the OAS General Assembly session in Paraguay, had called for the development of a transformative vision of education and the creation of a specialized inter-American institute on education. In that connection, he mentioned that the OAS General Secretariat has been entrusted with conducting a technical assessment for the project’s design, the report on which had been distributed to the participants in the current ministerial meeting [CIDI/RME/INF.3/15, (CIDI04572)]. 


For his part, Mr. Luis Miguel Hincapié, Vice Minister of Foreign Affairs of the Republic of Panama, made remarks (CIDI/RME/INF.7/15) in which he expressed his belief that that meeting was essential for the discussions and analysis needed to build an Inter-American Education Agenda. Likewise, he emphasized the importance of that meeting at which the authorities present were called upon to recommend to the Presidents and Heads of States of the Americas the most important purposes and commitments related to building the Inter-American Education Agenda.

The Inaugural Session saw the launch of the I Forum of University Presidents of the Americas, a Panamanian initiative, with the participation of Dr. Gustavo García de Paredes, Chair of the Board of Regents and President of the University of Panama, and Dr. Oscar Ramírez, President of the Technological University of Panama, who accompanied the Vice Minister of Foreign Affairs of the Republic of Panama, Luis Miguel Hincapié.

He noted that His Excellency the President of the Republic of Panama had decided to hold, within the framework of the Seventh Summit of the Americas, a Forum of University Presidents to analyze the challenges of cooperation to achieve prosperity through higher education. Responsibility for holding it had been assigned to the Ministry of Education of Panama (MEDUCA), with support from the Technological University of Panama (UTP), Georgia Institute of Technology (Georgia Tech), the United Nations Economic Commission for Latin America and the Caribbean (ECLAC), the Organization of American States (OAS), and UNESCO.

He announced that the I Forum of University Presidents would be held on April 9 and 10, 2015, with the theme “Prosperity and Education: The Challenge of Cooperation in the Americas” – The Role of Universities, with about 400 university presidents from 35 countries of the Americas expected to attend.
B.
FIRST PLENARY SESSION
In accordance with Article 3 of the Rules of Procedure of CIDI, the meeting was called to order by the President Pro Tempore, Mrs. Sonia Marta Mora, Minister of Education of Costa Rica, who thanked Panama and the Minister of Education for the invitation and the warm hospitality demonstrated by the people of Panama. 

The draft agenda, annotated agenda, and schedule (CIDI/RME/doc.2/15 Rev. 1, CIDI/RME/doc.3/15 Rev. 1, and CIDI/RME/doc.4/15 Rev. 3) were adopted. 

The next order of business was the election of the Chair of the Eighth Meeting of Ministers of Education in the Framework of CIDI. The Bahamas nominated the Minister of Education of Panama, Marcela Paredes de Vásquez, as Chair, with the nomination seconded by Guatemala. Mrs. Paredes de Vásquez was elected by acclamation.

First of all, Minister Paredes announced that, as was customary, the Vice Chair would be held by a head of delegation with ministerial rank, following the order of precedence in Spanish alphabetical order beginning with the country serving as Chair. In other words, in the event the Chair had to leave the room, the meeting would continue with the Minister of Education of Paraguay in the Chair and, in his absence, the Minister of Peru, and so on. 


The Chair then submitted to the plenary for ratification the agreements reached during the Preparatory Meeting: 

1. Composition of the Style Committee. It was agreed that the Style Committee would be made up of the delegations of Panama for Spanish, Canada for French, Brazil for Portuguese, and the United States for English. 

2. It was decided that the deadline for submitting additional proposed resolutions would be Wednesday, February 4, at 11:30 a.m. 

3. Duration of the meeting, it was agreed that the meeting would end on Thursday, February 5, at 6:00 p.m.
She reported that negotiations had taken place at the Preparatory Meeting on the draft resolution “Building an Inter-American Education Agenda: Education with Equity for Prosperity” (CIDI/RME/doc.5/15) and on the Proposed Language to Recommend to the Summit Implementation Review Group (SIRG) for Consideration in the Mandates for Action Document of the VII Summit of the Americas, Entitled “Prosperity with Equity: The Challenge of Cooperation in the Americas” (CIDI/RME/doc.6/15 Rev. 1). Both documents would be considered during the seventh plenary session, on Thursday, February 5.
Still pending was consideration of the following aspects of the draft resolution:
· Finalization of the draft of paragraph 6 (presented by the delegation of Colombia) of the draft resolution, which was held in abeyance pending the results of the fifth plenary session on “Different Perspectives on Institutional Structures in Education in the Inter-American System,” scheduled for Thursday, February 5. 

· Inclusion of the names of the countries that would serve as Chairs and Vice Chairs of the various working groups to be established in the framework of the Inter-American Committee on Education to further discussions on the three thematic areas identified in the Inter-American Education Agenda:

· Quality, inclusive, and equitable education 

· Strengthening of the teaching profession 

· Comprehensive early childhood care.
At the Preparatory Meeting, the delegations had been asked to consider coming forward to serve in these positions and to express their preferences for serving on the technical teams for each of the lines of action.

· The holding of pending elections for the Executive Committee of the Inter-American Committee on Education, which were scheduled for the following day.
C.
SECOND PLENARY SESSION: From Paramaribo to Panama: The Way Forward 


The Chair of the meeting introduced Ambassador Niermala Badrising, Permanent Representative of Suriname to the OAS, Chair of the Permanent Council, and Chair of the Inter-American Council for Integral Development (CIDI), and said that it was vitally important for the sectoral meetings to establish ongoing dialogue with CIDI given that, as the supreme organ of the OAS in the development area, it could foster, through its mechanisms and forums, the forging of an overall vision and the development of synergies and complementarities in political dialogue processes and could maximize and promote cooperation opportunities.
Ambassador Badrising took the floor (CIDI/RME/INF.6/15) to emphasize that the ministerial meeting was key to achieving the shared educational goals of the OAS member states. She illustrated her remarks by citing the Declaration of Paramaribo of 2012, which reaffirmed that “equal and timely access to education is a human right, quality education is essential and constitutes an effective tool for reducing inequality and creating conditions for development and for the wellbeing of the population.”

She said the efforts made during the past three years, reflected in the proposal to build an Inter-American Education Agenda with a collaborative and intersectoral focus, were a clear reflection of our recognition of the centrality of education for the development agenda of the countries, just as education was fundamental to all four pillars of the OAS—for safeguarding democracy and human rights and for promoting security and development. Ambassador Badrising pointed out that “the decisions you adopt as Ministers will have major implications for how the OAS and the inter-American family will address this essential area.” 

For her part, Mrs. María Levens, Director of the Department of Human Development and Education (DHDE) and Technical Secretary of the Education Ministerial Process within the framework of the OAS, presented the “Report of the Technical Secretariat on Activities Undertaken from 2012 to 2014:  From Paramaribo to Panama:  Report on the Work of the Inter-American Committee on Education 2012-2014” (CIDI/RME/doc.7/15). Said report had been drawn up by the Chair of the CIE and its Technical Secretariat, the DHDE, primarily to inform member states about the activities carried out by the CIE and its Technical Secretariat between the XIII Meeting of Authorities of the CIE, held on September 6 and 7, 2012,
/ and the preparatory work for the Eighth Inter-American Meeting of Ministers of Education. Noteworthy among the activities were the Department’s diverse initiatives and programs and the principal outcomes of the regular meetings and the meetings of authorities of the Inter-American Committee on Education.

D.
THIRD PLENARY SESSION: “Building an Inter-American Education Agenda:  Education with Equity for Prosperity”

The Chair called to order the third plenary session and initiated the discussion and exchange of views on the priority areas of action on the Inter-American Education Agenda:  challenges, opportunities, areas for collaboration with other organizations and actors, and strategies for highlighting the work of the OAS in education and enhancing the effectiveness and impact of its actions. 


In that regard, she welcomed Dr. Fernando Reimers, Ford Foundation Professor of Practice in International Education, Harvard Graduate School of Education. She drew attention to Dr. Reimers’ acclaimed career and to his recent research on the impact of educational policies and programs on the development of the skills our children and young people needed to tackle the working and educational worlds in the 21st century.

Dr. Reimers began his presentation “Relevant Education and Citizenship in the 21st Century” (CIDI/RME/INF.12/15) by referring to the origins of public schools in the Americas, noting that that had been the outcome of an exchange of valuable ideas among countries, the development of which had been based on an interest in innovation—a development in which universities had played a very important role. Arising from that exchange was the concept of democratic citizenship, which was intended to teach people to become the architects of their own lives.


He commented on the Inter-American Education Agenda, noting that both the proposed lines of action and the crosscutting topics were very sound. He said that the challenge ahead was in the execution and that it was therefore necessary to decide on how to move forward and change complex systems. He underscored the importance of building on what existed, ensuring consistency and continuity, examining the rationale and internal coherence of programs, learning from experience, and promoting innovation, ensuring that the exercise was transparent. He then recommended the following:  coordination of networks for improvement and collective intelligence, inclusion of those interested in creating democratic citizenship, identification and dissemination of best practices and innovation, and construction of an education ecosystem that went beyond innovation and schools. 


In closing, Dr. Reimers asked whether it was possible to reinvent cooperation in the 21st century. He indicated that that was the challenge that lay ahead if we wished to develop relevant education, in order to produce citizens with the skills to help improve their communities. 

Ministerial dialogue

The delegation of Nicaragua congratulated Dr. Reimers on his presentation, noting that it provided food for thought and self-analysis, both institutionally and personally. In that regard, the delegation said it was important for each country to focus its priorities on how to achieve civic education, in the interests of inclusion and integration.


The delegation of Guatemala noted that the presentation had underscored the importance of learning and expressed an interest in knowing how teachers would become involved in the type of activities described in the presentation and how to convince them to change, how to motivate them to participate, and how to follow up on them subsequently.

The delegation of Mexico shared its government’s priorities:  guaranteeing security; combating extreme poverty; promoting quality, equitable education; restoring economic growth; and playing a more active role in matters related to international cooperation. To that end, structural reforms had been made. As concerned educational reform in Mexico, the delegation commented that the government was focused on implementing the reforms it had undertaken, with an emphasis on the importance of identifying and disseminating best practices.

For its part, the delegation of The Bahamas described the dilemmas facing educational systems. It indicated that some countries had high unemployment rates and that students left school with a very basic education; it also commented on the role of critical thinking, creativity, and innovation in the development of nations and regions. In conclusion, it asked how a population with a low level of education could be trained to think along the lines described and be competitive. 


The delegation of Peru focused on the methodological aspect of the presentation. It wondered how the OAS would address the methodology put forward by the speaker. 


The delegation of Argentina submitted that the realities experienced in countries and educational systems were processes in which efforts were made to achieve inclusive educational systems, with learning taking place in the context of more just and democratic societies. It said that the region had made headway in coverage and that there was currently talk of universal early childhood and secondary school, which entailed a greater role for the state since education was a basic human right. The delegation also indicated that that progress was being made in a context of regional cooperation and integration that comprised the OAS and in which other forums existed through which countries were proposing common goals. It mentioned that those forums could contribute to the agenda being proposed for the countries of the Americas.


Dr. Reimers took the floor once again to highlight the role of universities and expressed his satisfaction with the launch of the Forum of University Presidents.

In conclusion, he urged the participants to make the development of human talent a focal point in forging societies in which everyone’s rights were respected.

E.
FOURTH PLENARY SESSION:  Ministerial Dialogue on the Lines of Action and Subtopics of the Inter-American Education Agenda. Presentation of the Topic:  Quality, Equity, and Inclusion in Education

That session took the form of a discussion and afforded the ministers and heads of delegation the opportunity to consider the three lines of action proposed for building the Inter-American Education Agenda, on the basis of their countries’ experiences, challenges, and opportunities.

Line of Action of the Inter-American Education Agenda: “Quality, Equity, and Inclusion in Education” 


The dialogue began with the first line of action: “Quality, Equity, and Inclusion in Education,” in which the ministers and heads of delegation of Costa Rica, Saint Lucia, and Chile took part. 

1. Sonia Marta Mora Escalante, Minister of Public Education of Costa Rica

2. Robert Lewis, Minister of Education of Saint Lucia
3. Adriana Delpiano Puelma, Chief Advisor to the Ministry of Education of Chile

Minister Mora of Costa Rica began her presentation by announcing that the government administration’s theme for the education sector was “Educating for a New Citizenry,” which comprised such topics as environmental responsibility and awareness that education was a pillar of environmental sustainability; notions of innovation, creativity, entrepreneurship, and interculturality; and values such as honesty, integrity, self-affirmation, etc. Costa Rica’s National Development Plan consisted of three pillars: (a) combating poverty and reducing inequality, reflected by the Ministry of Education in its goals to increase coverage of the preschool population, especially four-year-olds; (b) increasing educational coverage for young people from 12 to 16 years of age and increasing foreign-language teaching in primary schools; and (c) reducing secondary-school drop-out rates. To achieve those goals, the Ministry of Education was carrying out an ambitious cooperation plan with the country’s universities to expand their scope of work, a program to combat violence in schools, a program for innovative professional development, and clear-cut gender and environmental policies in the education area.


A specific reference was made to the Program against Secondary School Exclusion “Yo me apunto [I’m signing up],” aimed at promoting the idea that remaining in school was the responsibility of society as a whole. The private sector, civil society, and nonprofit organizations were participating actively in the program, which was also supported by the church and the media under the leadership of the Ministry of Education. Social maps had been drawn up to work with specific priority populations and a new system had been implemented whereby each regional directorate had a certain autonomy to design its plan and strategy for the program, with a view to identifying best practices. Minister Mora pointed out that the program combined internal and external efforts and raised differentiated strategies:  a universal approach and a selective approach according to regions and exceptional cases. It also included the project “Animar [Motivate],” which enlisted public celebrities like actors, musicians, athletes, and scientists who, as models for students, advocated against dropping out from school.

Subsequently, Minister Lewis of Saint Lucia took the floor to say that his government attached great importance to quality in the educational system, which was closely linked to the quality of teachers. Therefore, in concert with the teachers’ union, continuing education programs were offered to teachers, along with economic incentives. 

Another fundamental issue related to quality education in Saint Lucia was early childhood, where 90 percent of early childhood care centers were private. Minister Lewis reported that his government had just approved a new policy that consisted of a teacher training campaign in community schools in Saint Lucia and in universities in Canada, since there was no academic teacher-certification body on the island. He added that the school curriculum was being expanded in the context of the Technical-Vocational Education Training (TVET), with programs to encourage multiple skills.

In addition, he pointed out that some Caribbean islands had universal secondary education. However, in the case of Saint Lucia, some students did not have the resources to go to school. In such cases, the government had developed certain incentives like textbook rental, a school food program with support from the Government of Brazil and the FAO, a stipend of US$500 for students who were successful in secondary school, and a portable computer for each student. Lastly, he indicated that special education was another important issue for Saint Lucia, for which it intended to train a larger number of teachers. 

In her presentation “Educational Reform: Quality Education for All” [CIDI/RME/INF.14/15.(CIDI04604)], Mrs. Delpiano Puelma commented on the complex educational reform being carried out by the new administration in Chile, on which consensus was being reached with regard to concrete measures. Chile had improved the quality of its education but it was the most segregated of the OECD countries, which, she explained, was due to the fact that the educational system had resulted in social differentiation. The government had just passed a law to govern the educational system. Among its priorities were the following:  doubling childcare for children from 0 to 4 years of age, with the intention of increasing it from 17 to 35 percent; regulating the teaching profession by setting minimum requirements for persons wishing to become teachers and holding exams upon completion of their studies to improve their starting salaries; gradually moving away from the municipal model of education; and reforming higher education, which would require a new institutional structure, for example, a possible Subsecretariat of Higher Education to establish quality standards and required professional profiles.
Ministerial dialogue
Minister Paredes summarized the main issues raised by the panel and opened the ministerial dialogue. 

The delegation of Brazil said that education was a transformative element in societies. It cited the President of Brazil, Dilma Rousseff, in relation to the country’s simple, direct, and mobilizing slogan on education: “Brazil, Educator Nation,” which had a twofold meaning—that education should be the top priority and that all government actions must focus on reform and be based on an ethical commitment and republican sentiments.
The delegation of Nicaragua took the floor to underscore the efforts made by countries and indicated that each country approached quality according to its own realities. As concerned inequity in education, the delegation was of the view that education’s market-oriented tendency should be reversed and that changes in pedagogical and didactic methods and effective coordination of the educational system were important in achieving quality education. 

The delegation of Bolivia referred to its 1994 education reform, which had failed not only because it have been developed by external consultants but also because it had taken a one-size-fits-all approach to education and educational quality. The reform had then been rejected because it was not consistent with Bolivia’s realities. The current education law had been enacted with the participation of multiple actors and regions, who understood that there was education and forms of education, as well as quality and types of quality. In conclusion, the delegation emphasized that the matter of quality in Bolivia was viewed in terms of intercultural and intracultural diversity. The indigenous context had a different interpretation of what constituted quality.

The delegation of Argentina noted that there was agreement in the region on the debate and the progress made in education to improve quality, inclusion, and equity. It said that Argentina had seen an increase in coverage and enrollment, that 15 new public universities had been established in the last 10 years, and that the number of years of compulsory education had risen from 7 to 14 since 1983.

The delegation of Mexico said that one of its government’s national goals was the establishment of a Mexico with Quality Education, through a reform responsive to students’ poor academic achievements. The constitutional and legal reform defined quality education as a constitutional guarantee, established competitive exams for entry into the teaching profession, created an educational data and management system, set up the professional teacher career service, gave autonomy to the national institute for educational evaluation, and strengthened schools by giving them administrative independence.

The delegation also pointed out that the issue of quality education was linked to questions of inclusion and equity. It announced that Mexico had scholarship programs as well as programs in distance education, access for persons with disabilities, intercultural education, and secondary and higher education coverage. Last of all, it underscored the importance of community management in ensuring that infrastructure, investment, and programs for teachers had an impact through community participation. 

The delegation of Colombia highlighted the importance of the road to learning, from quantity to quality, which characterized educational systems in the region. It pointed out the singular importance of asking the question “where are we headed,” which raised certain relevant points, such as plurality, the assessment of differences, conflict-resolution capability, the capacity to negotiate, leadership, citizen participation, and accountability. It asked the panelists how they had encouraged civil society to participate in the policies described.

The panelists made final comments. Minister Mora of Costa Rica emphasized the importance of that forum for sharing experiences. She drew attention to some ideas raised in the remarks made by delegates, for example, the “Educator Nation” mentioned by Brazil, which was a powerful idea, and Nicaragua’s reference to a “pedagogical revolution.” She mentioned the recent, unprecedented negotiation in Costa Rica, in which, along with approval of the budget for universities, a cooperation agreement had been signed between universities and the government to collaborate with public schools since that was a paramount role of universities. Lastly, she drew attention to the existing concern about quality adult education, which was one of the greatest challenges faced by the current government. 

Minister Lewis of Saint Lucia emphasized the importance of that forum in that it allowed for a genuine ministerial dialogue and it afforded the opportunity to hear about other experiences and about how issues were tackled by different governments.

Mrs. Delpiano of Chile said that the region was ripe for sweeping changes or reforms. It was her impression that it had been precisely the best educated young people of Chile who had proposed requirements for greater inclusion in the educational system. Finding solutions to educational issues, she maintained, involved deeper political issues; the failure to solve those problems affected democracy and peace in the region.

Line of Action of the Inter-American Education Agenda: “Teacher Education and Professional Development”

Deliberations continued on the second line of action: “Teacher Education and Professional Development,” in which the ministers and heads of delegation of Bolivia, El Salvador, and the United States took part. 

1. Roberto Iván Aguilar Gómez, Minister of Education of the Plurinational State of Bolivia

2. Carlos Mauricio Canjura Linares, Minister of Education of El Salvador

3. Maureen McLaughlin, Advisor to the U.S. Secretary of Education
Minister Aguilar indicated that teacher training had been one of the most complex aspects of educational reform since it had been designed by external consultants with a one-size-fits-all approach to education. That had resulted in delayering and a loss of quality in teacher training. The reform was achieving the following:  restructuring of teacher training schools in higher education and hierarchization of the profession. Efforts had also been made, with the participation of teachers, in institutional curricular, academic, and methodological aspects of teacher training, and teachers’ salary terms had been improved.

Mrs. McLaughlin noted that the three lines of action proposed for the Inter-American Education Agenda were priorities included in her country’s education budget, which spoke volumes about the common challenges faced by the region.

On teacher training, she said that her country viewed teachers from a student-learning perspective and, as a result, expectations were raised to ensure that said students would be prepared to begin a career or enter university and prosper in a globally competitive market. To that end, she explained, the government was committed to helping teachers meet those expectations and the following initiatives had been taken:  involving teachers in the discussion, design, and implementation of subjects; raising the expectations of institutions of higher education responsible for teacher training; continuing efforts in partnership with teachers’ unions and other stakeholders; providing better access to data on student performance; increasing the accessibility of teacher evaluation results; providing stronger support to professional development for teachers using multiple metrics; and implementing subsidy programs for research and development on the establishment of new career paths.
Minister Canjura of El Salvador commented on the challenge of talking about quality education for all in societies that were hugely unequal. He said that it was worthwhile to ask what quality education meant in each country and that, as he saw it, the definition was linked to productive skills and civic skills. 

With regard to teacher training, he described some of the problems El Salvador was currently experiencing, which placed it at a disadvantage. For example, 85 percent of the country’s teaching population had an average of three years of university training. In addition, education legislation allowed teachers to be posted according to the time elapsed since their graduation rather than their areas of specialization. Finally, training institutions could offer different career paths regardless of whether or not the specializations were included in their academic offerings. 

He announced that his government had proposed a two-year in-service teacher training plan, which was intended to reverse those trends.
The Minister of Education of Haiti, Nesmy Manigat, took the floor to present data on the educational system in Haiti and on the challenges of teacher training. He began by saying that 70 percent of the system’s three million students were at least two years behind in their education; 85 percent of the system’s teachers required training at the most basic level, not to mention higher education; and 85 percent of schools, from preschool to university level, were private. Public schools comprised 15 percent of the educational system but were attended by 35 percent of youths. Lastly, he said that over 85 percent of the executives successfully trained in the country decided to emigrate. In such a system, it was very difficult to undertake educational reform and to think that through changes in the educational system alone we would have a real impact on inclusivity and prosperity at the national level.
He went on to say that Haiti had long considered development and education as “separate pieces,” which had brought the country to its present situation. For decades, he continued, Haiti had been told that it was important to invest in elementary education, as a result of which many schools had been built and considerable investments made in ongoing teacher training. The country had followed development models that discouraged investments in universities and higher education and, as a result, Haiti now had poorly trained teachers and no one to provide them with higher-level training. The country did not have sufficient institutions to train teachers and that was where investments must be made. Minister Manigat pointed out that providing training to 85 percent of the teachers could not be done in two years or in 10. Rather, it required a program that went beyond education and required all policies in all sectors to focus on a mass effort to train teachers and update the entire educational system.

That year, Minister Manigat said, a first effort had been made to develop a directory of teachers and to create a database at the national level and all educational levels. Another pending problem was that the educational system had teachers who had not been hired or evaluated by the state. That represented an outstanding debt since there was a moral obligation to compensate them for their work given that they were “de facto” civil servants.

In closing, Minister Manigat mentioned that, to professionalize the system, legal provisions had been adopted on the obligation to have a “teaching permit,” which had been negotiated with all of the country’s teachers’ unions in an effort to professionalize the teaching profession, thus paving the way to a two-year training program.
Ministerial dialogue

The delegation of Nicaragua took the floor to emphasize the importance of teachers since they served as the communication bridge between students, families, and communities. It said that each of the countries, although they had different challenges, shared a common denominator, namely, appreciation for the outstanding role played by teachers, and that the ministries of education could learn a great deal from one another and provide one another with mutual support. 


The delegation of Ecuador said that the country had launched a campaign to enhance the role of teachers, which had been neglected. The efforts included teacher training activities in master’s degree programs and courses consisting of 330 hours in academic areas, the incorporation of information and communication technologies in the classroom, and teacher evaluation. As concerned evaluation, the National Educational Evaluation Institute—an independent arm of the ministry whose work was to evaluate the educational system—and the National Education University had been created.

The delegation of Chile said that teacher training was a highly complex systemic issue. It commented on administrative teams and mentioned that studies in Chile had shown that a good team of administrators could bring out the best in teachers, even if they were not outstanding. Such teams received intensive, high-level training and were offered incentives. In that connection, the delegation highlighted the importance of the pedagogical environment and of leadership in schools, along with the evaluation of teacher performance according to the schools’ results. It was essential to share best practices in teacher evaluation. 


The delegation of Argentina mentioned that it had a joint negotiating body with all national unions. Likewise, the ministry was carrying out a three-year federal teacher-training program called “Our School,” targeted at one million public and private school teachers, with an institutional and a disciplinary component. Said program was currently reaching 400,000 teachers in 19,000 schools. The delegation also commented on another program, “Conectar Igualdad [Connecting to Equality],” which had provided portable computers to secondary and special education students and to their teachers and principals.

The delegation of Mexico said that the country had passed the Professional Teaching Service Law, which underscored and placed a high premium on the work carried out by teachers in the interests of the country’s development and which enhanced their labor rights. Said law provided for a merit- and evaluation-based selection process, with clear, transparent rules; it also stipulated that education officials had to offer continuing education courses free of charge. In conclusion, the delegation indicated that teacher mobility, viewed as an opportunity for exchange to improve quality, was fundamental.


The panelists then took the floor to wrap up the discussion. 

Minister Aguilar said that educational transformation was not possible without teachers since the teacher was one of the stakeholders of education, although not the only one or the one bearing full responsibility. She explained that Bolivia did not have any experience in educational evaluation, which had generated debate in the country. Bolivia had been working on what she called “an evaluation architecture” and had created an internal evaluation system called CPT, “Community of Production and Transformation” of education, which consisted of teacher study groups established by the Ministry of Education. Each school was considered a study group that evaluated itself and was evaluated by administrators and by the parents’ community. The CPT was to present its efforts to the educational community for authorization along with its academic evaluation. 


The Minister of Education of El Salvador underscored the importance of working hand in hand with teachers since change was not possible otherwise. When developing civic skills, it was important to restore something that had been lost in El Salvador, in that schools had been reduced to teaching basic subjects and had neglected the diverse arts.


The delegation of the United States said that the countries of the region were actually engaged in transforming the teaching profession, in which changes in requirements and expectations required time as well as teacher involvement to ensure they received appropriate support.


Minister Manigat then spoke to emphasize two essential points:  first, that it was increasingly difficult for educational policymakers to work in isolation and/or consider new policies without having an impact on other sectors. Indeed, when we discussed professional teacher training, we were talking about the salary crisis or training level and it was very difficult to discount negotiations with other ministries and sectors. That being the case, the Ministry of Education of Haiti, if it wished to be successful, had to be prepared to negotiate and to market its reform project. That was a reality and posed a new challenge for the education sector because we were all looking for resources from outside our budgets.


Second, although the world was evolving very quickly, we needed to take the time to give further consideration to what was meant by “initial teacher training.” The Minister was of the view that just as more was required of students more should also be required of teachers, that is, they should not only possess entry-level skills but should also continue learning and be capable of taking their own decisions within the educational system. The reality in Haiti, Minister Manigat went on to explain, was that sufficient resources were not available for large-scale teacher evaluation or supervision systems. It was therefore necessary to place one’s trust in classroom teachers. To that end, Haiti needed to have teachers who, from the outset, demonstrated a high degree of ethics, general knowledge, and good discipline. Haitian institutions therefore had to focus their efforts on initial training.

Third Line of Action: “Comprehensive Early Childhood Care” 

Minister Paredes de Vásquez opened the dialogue on the third line of action: “Comprehensive Early Childhood Care,” in which the ministers and heads of delegation of the Dominican Republic, Belize, and Ecuador took part: 

1. Víctor Sánchez, Deputy Minister for Planning, Ministry of Education of the Dominican Republic
2. David Leacock, Chief Executive Officer, Ministry of Education of Belize (rank of Deputy Minister)
3. Freddy Peñafiel Larrea, Deputy Minister of Education of Ecuador

In his presentation, “First Years Last a Lifetime” [CIDI/RME/INF.13/15 (CIDI04603)], Minister Leacock recognized the importance of children’s early years, drawing attention to how children’s growth was determined through interaction with the adults around them. He commented on the importance of investment in early childhood development, in terms of human rights, the economy, and the science of brain development, and emphasized the speed of the learning that took place at multiple levels between birth and age three as well as its impact on future learning. He also commented on studies that showed positive socioeconomic results in children who took part in preschool programs. He pointed out the mismatch between investment and scientific evidence.

Minister Leacock said that Belize used the indicators of the World Bank’s SABER process for its early childhood evaluations. He noted that 40 percent of children were attending early education programs and that the government must endeavor to provide prenatal and postnatal opportunities. In that regard, he said that three goals had been set:  establishing appropriate environments, providing broad coverage, and, lastly, monitoring and ensuring quality.

In conclusion, he said that the countries tended to give insufficient attention to children from birth to age three, including families and their environments. That was precisely why an intersectoral approach was important since, apart from the economic advantages of providing a coordinated response for that population, children had experiences in diverse environments that contributed to their development.
Deputy Minister Peñafiel described the Ecuadorian tradition of entrusting early childhood education to Community Mothers, i.e., neighborhood mothers who cared for children at very low cost while their mothers were at work. The present government had established policies for structured early childhood education and had set up an Intersectoral Early Childhood Board and implemented the campaign “Full Childhood from 0 to 5, Your Future is Today.” That initiative took account of the scientific principles referred to by the representative of Belize and was carried out in coordination with other ministries. The Intersectoral Board proposed a form of early childhood education with two levels:  (a) priority care from zero to three years of age, which was the family’s responsibility. The state offered diverse approaches to care in the event families could not provide that care, with institutional models or home care in which teachers visited homes; and (b) care from three to five years of age. The National Plan for Good Living established that Early Childhood Education should have two components:  quality and warmth (affectionate treatment). The focus of the quality model was children who were to be surrounded by:  dedicated teachers, whose skills were upgraded on a regular basis; family; enriched learning environments; and significant and timely learning experiences.

He described an experience that Ecuador, as a pluricultural country, had developed, called “Community Family Early Childhood Education,” which began from the time couples were formed. Work was undertaken with older persons in communities and support was provided to children until they finished their schooling.
Those efforts had enabled Ecuador to significantly expand its early childhood care coverage, going from 26,000 children between zero and three years of age nationally at the start of the current administration to 355,000 children at present. Ecuador also has an educational broadcast TV channel with campaigns and was regularly involved in work with parents.

For his part, Deputy Minister Sánchez said that the Dominican Republic had launched an educational revolution by allocating 4 percent of the GDP to the pre-university education subsector, thus duplicating the previous allotment. As concerned the quality of education, the Government of the Dominican Republic intended to expand its extended school-day program to eight hours for 80 percent of the children taking part in it. That had resulted in challenges such as the need to double infrastructure, focus on comprehensive early childhood care, modernize the institutional structure, attach priority to pedagogical expenses over curriculum development and teacher training, and make use of literacy training resources.
He also commented on the program “Quisqueya Begins with You,” which offered comprehensive quality care and protection to children between zero and four years of age, with priority given to children living in vulnerable conditions and to five-year-olds through pre-primary early education. The main objective of the program was to establish a comprehensive care system that could organize, coordinate, and regulate the provision of existing services in the country. The specific objectives were:  institutional restructuring, establishment of a legal framework, separation of the governing function from the provision of services, and the provision of a protocolized, participatory intervention model and service networks.
The proclamation of 2015 as Early Childhood Care Year demonstrated the government’s commitment to children in the early years of life. It also had a positive impact on income generation for working women, the eradication of malnutrition, and the reduction of future health costs.

The delegation of Chile emphasized that the efforts in the early childhood area were being made through the adoption of laws. The results of neuroscientific research lent credibility to the matter and had an impact in a world that needed to take decisions on the matter. Initiatives to stimulate children had to continue to expand and be accompanied by other forms of support, for example, those present in some of the initiatives implemented in Chile:  six months of postnatal leave for mothers and five days for fathers, humanization of childbirth, and excused leave in the event children younger than one were ill. Further, the delegation stressed the importance of training childcare personnel.

The delegation of Nicaragua related the topic of early childhood care to inclusion; to the fight against poverty, hunger, and marginalization; and to a different educational focus that also included the family and the community. Nicaragua was emphasizing care for mothers before childbirth and for differently abled children and children with disabilities.
Mechanism for Building an Inter-American Education Agenda: The Intersectoral Approach and Connecting with Other Areas Involved with Education Issues 

Second day of the meeting
The second day of the meeting began with a discussion between the Ministers of Education, the Minister of Labor and Workforce Development of Panama, and some of the officers of the Inter-American Conference of Ministers of Labor (IACML). Its purpose was to discuss coordination between the education and labor sectors. The participants were:

1. Luis Ernesto Charles Rudy, Minister of Labor and Workforce Development of Panama
2. José Luis Fernando Stein Velasco, Head of International Affairs, Secretariat of Labor and Social Security of Mexico, incoming Chair of the IACML
3. Pablo Leonardo Alberto Urquiza, Chief Advisor to the Minister of Education of Argentina.
Minister Charles Rudy shared his views on coordination between educational and labor policies and on how other sectors could be involved, such as civil society, business, and academia. The most important challenge facing the ministers of labor was the establishment of direct ties between the countries’ supply of trained workers and labor demand.
Minister Rudy reported that Panama had one of the best economies in the Americas. However, the fact that Panama had a formal employment rate of 61 percent and an informal employment rate of 39 percent had raised questions about why its informal rate was so high. He also indicated that Panama’s employment rate would probably rise in the next five years, growing by about 300,000 jobs in such commercial activities as construction, logistics, transportation, and agroindustry. A joint study by the Ministry of Education, the Ministry of Labor, and the National Institute of Training and Human Development (INADEH) had shown where labor demand would be concentrated, and a national assessment had been made of the training offered by universities, basic centers, and technical institutes. That assessment had made it possible to draw conclusions about the technical training deficit that would exist in the next five years. Unless the technical training supply changed in the construction sector, there would be a deficit of 60,000 persons. Following up on that information, Panama had developed an employment policy on technical and professional skills, with the participation of universities, the ministries of education and labor, the six business chambers, the two labor union federations, and human resource managers.  

Minister Rudy also emphasized the importance of human resource training through appropriate market-related education and noted that the Ministry of Education of Panama was in the process of adjusting curricula to create a direct link for establishing a secure educational supply for that human talent. Moreover, he indicated that INADEH was changing its training supply in response to the demands of Panama’s principal employers. Other important topics he drew attention to were: providing teachers with sound, ongoing training; social upgrading of technical careers, where an important role was played by the vocational counseling provided by educational centers; decentralizing technical-professional education; providing financial autonomy to institutions; and, last of all, working together with employers, with whom agreements were being established for the state to support worker training.
Lastly, Minister Rudy referred to the “Ninis” (youths who neither study nor work) and said that the Ministry of Labor was recruiting them to help them strengthen their basic skills, so that they could see employment as a form of self-realization and not only as a means to satisfy material needs. He also mentioned an employment program for young people who worked, enabling them to develop job skills on a part-time basis.

For his part, Mr. Stein said that a country that wished to develop new horizons had to have high-quality education with national coverage, which required investments to achieve productive work, decent employment, and highly skilled, competitive workers. To that end, it was necessary to break paradigms and to be innovative and creative. Accordingly, he welcomed the opportunity to be surrounded by education experts to exchange proposals and ideas. He emphasized the need to build integrated public policies, establish social dialogue to listen to employers’ demands, and obtain additional information on the country’s development projects with a view to adjusting required education to labor market needs.
In Mexico’s case, Mr. Stein mentioned a future project that would make it possible, through social dialogue, to train persons in the most backward parts of the country. Said project would be carried out in collaboration with international organizations like the International Labour Organization (ILO) and the Organisation for Economic Co-operation and Development (OECD) and was based on employers’ needs and on education, with a focus on two areas:  tourism and agriculture.
For his part, Mr. Urquiza pointed out that major progress had been made in the region, where there was now talk of decent, quality employment. The more than 5.5 million jobs created in Argentina had had an impact on the educational system. In his view, it was important to take an overall look at social policies. In Argentina, that had led to the creation of a legal framework to regulate the relationship between the productive sector and technical-vocational education and to raise awareness about the full exercise of labor rights. Argentina had created the National Council for Education, Labor, and Productive Employment, a body made up of the provincial ministers of education, business chambers, and union organizations. The Argentine Government had also established a fund for technical-vocational education with 0.2 percent of public revenues, which totaled US$200 million. 

In addition, Argentina had organized career counseling workshops at the secondary school level to enable students in their last two years to become familiar with a broad array of training alternatives and to take courses associated with a specific activity prevalent in the region where the schools were located. Those courses ranged in length from 36 to 96 hours, after which a certification was issued. The objective was to offer 500 courses in 2014 and thus link the productive process to technical schools as well as to secondary schools.

In closing, Mr. Urquiza mentioned a public policy called the “Progress Plan,” in which the ministries of education, labor, social development, and planning took part and which was targeted at the “Ninis,” who comprised about 900,000 youths. Under that policy, the young people received a monthly monetary stipend of US$60 to pursue secondary or university studies or to attend job training centers. 

Ministerial dialogue
The delegation of Nicaragua drew attention to the pending structural problems—equity, inclusion, poverty, and employment—that the countries needed to resolve and noted the importance of an ongoing, strategic partnership to increase the impact of education and the output of businesses while at the same time coordinating the formal and nonformal educational systems. He said that Nicaragua had a job training program that put a new twist on technical education, linking it to economic development and the labor market’s needs.
The delegation of Chile referred to topics it deemed essential for coordinating the education and labor sectors:  inclusion of a continuing education approach to ensure that the curriculum offered ongoing training to students, and the challenge of determining how to accredit skills to assure businesses that their staff had received relevant training. In particular, the delegation mentioned the case of workers who had migrated to a country and called upon the inter-American system to make that a priority and reach agreements to establish a common accreditation system. It also underscored the importance of having the private sector define the profile of the worker it required, since that would help, as in the case of the mining sector in Chile, to enhance the social value of technical careers.
The delegation of the United States said that that country was endeavoring to bring education more closely into line with the labor market. To begin with, the name of the Office of Vocational and Adult Education had been changed to the Office of Career, Technical, and Adult Education. That change sent an important message to the country because career and technical training had been viewed as low-level, dead-end opportunities. The current administration considered it important to have that education be of high quality and viewed in a positive light. 

Along those lines, the delegation of the United States announced that work had been proceeding on a new framework for career and technical training, which consisted of four components: (a) alignment: which was reflected in coordination with the Department of Labor and the country’s states to have high-quality technical training, aligned with the areas of demand and growth; (b) collaboration: between the education area and employers as well as through the various levels of schooling. The role of community colleges was mentioned, since they provided resources and additional training; (c) accountability:  to ensure that education and training were of the highest possible quality and reached the students who needed them; and (d) innovation:  new forms of providing technical training and education.

In conclusion, the delegation mentioned a joint program with the Labor Department called “Trade Adjustment Assistance,” whose purpose was to retrain people who had lost their jobs because of economic changes. Said program had an open-resource component whereby the materials developed would be available later for reuse by the public.

Ministerial dialogue
The delegation of Saint Vincent and the Grenadines took the floor to point out that the region was working on similar goals. It said that investments in education did not necessarily yield the desired results. However, it was important to link education to market needs. Lastly, the delegation said that, if training were directed toward change with a view to shaping character and a positive attitude, the results might be different. 

The panelists addressed the meeting once again to wrap up the panel discussion. Mr. Stein invited the education and labor sectors to work together more closely and called upon the OAS leadership to bring the two sectors together in joint forums. He emphasized the value of discussion and of building a future with decent, productive jobs, using as a starting point an education that was responsive to a country’s realities and demands. 

Minister Carles Rudy underscored the importance of the global economic environment in which all nations needed to share successful experiences to bring training supply into line with labor demand. 

Mr. Urquiza indicated that technical education graduates in Argentina were fully employed and mentioned the existence of a personalized career follow-up system to track them. As concerned migrant workers, he suggested that the experience of MERCOSUR in establishing professional equivalencies be looked into.
Finally, Minister Paredes de Vásquez said that she hoped that the next meeting of the Inter-American Conference of Ministers of Labor, in November, would afford the opportunity to deepen the dialogue between the ministers of education and of labor, which would be of great benefit to the countries.


The Collaborative Approach of the Inter-American Education Agenda: Cooperation Practices
Ambassador Abigail Castro de Pérez, OAS Education Coordinator, made a presentation entitled “Promoting Inter-American Cooperation on Education” [CIDI/RME/INF.10/15 (CIDI04598)], which opened the Virtual Platform of Educational Cooperation of the Americas, an initiative taken by Panama as Chair of the CIE. 

Ambassador Castro said that promoting regional cooperation was a priority of the member states mandated at the most recent meetings of ministers of education in the declarations of Quito (2009) and Paramaribo (2012). The platform’s mechanism provided for the collection, systematization, and creation of knowledge about practices on educational policies, programs, and initiatives that were priorities for the member states.
The objectives of the platform were twofold: 
1. To guide and provide feedback on inter-American dialogue and cooperation on education for the purpose of:
· Learning from the educational solutions developed by different countries to address their main challenges in the area;

· Contributing to coordination and distribution of the resources dedicated to education; and
· Improving communication and the circulation of information among member states on priority educational issues.
2. To support processes for the transfer of knowledge in which:
· The country transferring a practice, in addition to strengthening the human resources of the recipient country, would use and consolidate its own human resources; and 

· The recipient country would use and adapt the knowledge created by the provider country, thus reducing the initial investment involved in human resource training for a new initiative and consequently the total budgetary costs of implementing the educational policies concerned.

She explained that Panama, with support from the Technical Secretariat, would assume responsibility for managing the platform, located on the Educational Portal of the Americas, remaining in constant contact with the member states to elicit practices and foster their dissemination along with hemispheric feedback. 

She also said that the Technical Secretariat would issue a call for practices in the weeks following the ministerial and urged the member states to (i) respond by sending practices on policies, programs, and initiatives related to the priority and crosscutting issues of the Inter-American Education Agenda; (ii) designate a contact person in the Ministry of Education to facilitate communication with the platform’s management; and (iii) offer suggestions on new topics and mechanisms for interaction to increase the platform’s effectiveness.

The Minister of Education, Science and Technology of The Bahamas, Jerome Fitzgerald, then made a presentation entitled “The Importance of Regional Cooperation for Educational Development. Practices to Share by The Commonwealth of The Bahamas.” 

Minister Fitzgerald reported that the public school graduation rate in The Bahamas had been 50 percent over the last 15 years, with some 2,500 students, or 35 to 38 percent of the workforce, failing to meet the requirements for graduation. He said that education was a driving force of a nation’s success and a matter of regional security, since the cost of inadequate education for a country meant:  forgone income, a drop in fiscal revenues to support government services, increased crime and demand for public services, and deteriorating health.
He had traveled with his most senior collaborators from the Ministry of Education to countries with outstanding educational systems, such as Finland, Canada, Singapore, Australia, and New Zealand, and they had discovered that the main determinant of the success of those educational models was the political will to effect change. He remarked that it took 10 to 20 years of sustained political will and a great deal of perseverance to make substantial changes. 

He shared the five areas his government had identified as requiring constant attention in efforts to make significant improvements in academic performance: 

1. School leadership: The most important person in the school was a principal who possessed the skill set necessary to lead a 21st century school. An educational system must know how to identify and train its leaders. He reported that his government had established a training program for school principals and administrators to prepare them to become leaders and mentors.
2. Teacher training, to keep teachers relevant. The minister said that his ministry had converted a school into a teacher training institute, pursuant to an agreement reached with the Bahamas Union of Teachers.
3. Establishment of an Achievement Unit: Its purpose was to bring equality to the education system, collect and assimilate data in order to make data-driven decisions, and track every single student to ensure that any interventions needed were given. 

4. Special and inclusive education, an area that had to do with students with special rights. He specified that research showed that as many as 25 to 30 percent of students in The Bahamas were not learning through conventional teaching modalities. To address that issue, his government had invested four million dollars in a special needs school, which would offer a unique curriculum for children diagnosed with mild to moderate learning and developmental disabilities. The school would serve as a model for public school classes and as a teaching training and research site. He clarified that the students would be there temporarily so that teaching methods could be observed and then transferred to classrooms. 

5. Expansion of preschools. The Bahamas was to extend the mandatory preschool entry age to four years old in 2017. He reported that 75 percent of four-year-olds currently attended preschool and that the goal was to increase that percentage to over 90 percent in the next two years. He also said that his government had passed the Early Childhood Care Act and Standards, which governed all preschools and caregivers. There was also a council made up of the public and private sectors that was responsible for the annual renewal of preschool licenses. Lastly, he indicated that his country had trained more than 200 preschool teachers over the past four years and had renovated preschools with the latest teaching tools and equipment.

Minister Fitzgerald went on to say that the purpose of school was to provide a place that was student-focused and to offer a curriculum that met students’ interests and the country’s needs. He commented on a major initiative launched the previous year:  the Bahamas High School Diploma, which was a standardized requirement for graduation. The criteria for obtaining it were as follows:

1. Pass at least four core subjects in the ninth grade examination. Those subjects were mathematics, English, science, social sciences, and/or a technical course. 
2. Complete a minimum of 27 credit hours over a three-year period.

3. Maintain a cumulative grade point average of at least 2.0 (out of 4.0).
4. Complete 30 hours of community service and 20 hours of job training.
5. Maintain a 90 percent attendance/punctuality rate.


In addition to the core courses, there were electives geared to post-secondary education. Those included:  agriculture, applied science, auto mechanics, business studies, and cosmetology.
As concerned the role of technology, he pointed out that his government had integrated technology into secondary education through a three-year investment and public-private partnerships with Promethean and Microsoft. Five million dollars had been spent to install computer labs and Promethean interactive white boards.  

In conclusion, Minister Fitzgerald emphasized the need for regional cooperation and collaboration for educational development and therefore urged everyone to see education as a hemispheric partnership. 

Last of all, he announced his government’s offer to host the Ninth Inter-American Meeting of Ministers of Education, in 2017. 

Ministerial dialogue
The Minister of Education of Saint Lucia remarked that school leadership should be approached from a business-model perspective. He mentioned that the Ministry of Education of Saint Lucia had introduced that model among school principals and administrators 15 years earlier. 

The Minister of Education of Costa Rica said that she shared the view that political will was essential to achieve significant change, as was national, collective, and popular will. She emphasized the importance of international inputs into the plans of the ministries of education, for example with respect to teacher training. Minister Mora noted that forums and strategies for sharing international experiences were essential. She urged the participants to promote the Inter-American Education Agenda beyond the Hemisphere’s borders. 

The Chair then asked the meeting to invite international and regional organizations, academia, and society to propose specific initiatives and activities to strengthen inter-American cooperation on education and to support the Inter-American Education Agenda.
The first remarks were made by the representative of UNESCO, who recalled that 2015 was the target date of the Education for All Goals and the Millennium Development Goals. He said that a process was under way to determine the global development and global education agendas up to 2030 and commented on the recent Regional Ministerial Meeting “Education for All in Latin America and the Caribbean,” held in October 2014 in Peru, with the theme “Assessment and Challenges for the Region’s Future Education Agenda.” That meeting had adopted the Lima Declaration, which set out a regional vision and priorities for the post-2015 education agenda and established a roadmap for the design of the future education agenda. He pointed out that the aforementioned statement was consistent with the lines of action set out in the Inter-American Education Agenda. Likewise, he mentioned that the World Education Forum, to be held in May 2015 in Korea, would adopt an education agenda for 2015-2030 and a global framework of action. 

UNESCO said that it was promoting integration between the post-2015 Education Agenda and the Agenda for Sustainable Development, given that sustainable development, education, and poverty were not separate challenges. Said organization recognized the need to build partnerships and coalitions that could bring about synergies to further education in the region and address related challenges.

The representative of the World Organization for Early Childhood Education (OMEP) and of the Hemispheric Network of Parliamentarians and Former Parliamentarians for Early Childhood reported [CIDI/RME/INF.17/15 (CIDI04607)] that the 2015 World Assembly of OMEP would be held in Washington, D.C., in July 2015, with the theme “Early Childhood Pathways to Sustainability.” In addition, she indicated that the sixth meeting of the Hemispheric Network of Parliamentarians and Former Parliamentarians for Early Childhood would be held in Brasilia, Brazil, in May 2015, and would focus on the legal framework of early childhood policies. 

Lastly, she offered the global academic platform of OMEP and the political platform of the Hemispheric Network to participate in the work on the line of action “Comprehensive Early Childhood Care” of the Inter-American Education Agenda.
The Executive Director of Virtual Educa said that the objective of that initiative was to promote innovation in education through the use of technology and that building the Inter-American Education Agenda would be supported from that perspective. She took the opportunity to convene the next edition of the Virtual Educa Forum, to be held in Guadalajara in June 2015.

The Executive Secretary of the Andrés Bello Agreement said that she hoped to play a role in interagency coordination of the Inter-American Education Agenda so as to contribute to the regional integration process in citizen training and development, on which initiatives were being carried out and integration tools developed, such as the Table of Equivalences, a mechanism enabling primary and secondary school students to move between countries of the Agreement. 
The representative of Teachers Without Borders said that he agreed on the importance of political will in education. He said that the Inter-American Education Agenda placed teachers at the heart of the development agenda and he proposed to the meeting the development of a globally competitive educational system. Teachers were the largest professional group in the world able to effect genuine social change.
The representative of UNICEF [CIDI/RME/INF.15/15 (CIDI04605)] noted that the lines of action of the Inter-American Education Agenda were completely consistent with the strategic priorities of UNICEF and with the Children’s Agenda, defined as a priority for the region in the post-2015 discussions. She offered to continue providing support for the initiatives and efforts of the governments of the region and to strengthen cooperative ties with them and with international, intergovernmental, and civil society organizations, and especially with the OAS.

F.
FIFTH PLENARY SESSION: Different Perspectives on Institutional Structures in Education in the Inter-American System
The Chair of the meeting reminded the delegations that, at the General Assembly session held in Paraguay in 2014, with the theme “Development with Social Inclusion,” a proposal for a new institutional structure in the inter-American educational system had been presented in the Dialogue of Ministers of Foreign Affairs. She said that said proposal had been endorsed by the Assembly at its fourth plenary session. On the one hand, the proposal had instructed the OAS General Secretariat to make the necessary technical evaluation for formulating the project and, on the other, it had instructed the OAS Permanent Council to draw up the project for submission, as appropriate, to the General Assembly, at its session in 2015.
She recalled that, as mentioned by the Assistant Secretary General in his remarks on the first day of the meeting, an internal OAS working group had been set up to prepare that report, which would be presented verbally by Ambassador Albert Ramdin, Assistant Secretary General of the OAS, at that meeting. The floor would then be given to Ambassador Andrés González Díaz, Permanent Representative of Colombia to the OAS.
The Chair announced that following those two presentations the delegations would consider whether the open paragraph in the draft resolution (operative paragraph 6 bis) could be accepted as drafted or whether it required some change.


Ambassador Ramdin then took the floor to present the most salient information on the document “Report of the Task Force on the Inter-American Education Initiative, The Creation of an Inter-American Education Institute, Creating Prosperity through Sustainable and Inclusive Development for All” (CIDE/RME/INF.3/15), which had been prepared in connection with the proposal for a new institutional structure in education in the inter-American system. 

He said that the Inter-American Education Agenda could be a starting point for the proposed institute but that that entity might have a broader mandate depending in particular on the specific needs of the countries or, more generally, on those of the region. The report presented detailed options for the establishment of the legal and financial frameworks inherent in the formation of the institute, which were developed in keeping with the operating structure of the inter-American system. He pointed out that the reason for an autonomous, specialized institution like the one proposed in the report had to do with the need for achieving certain levels of efficiency and with the capacity to attract funds. 

He concluded his remarks by pointing out that the report, in its last chapter, had ventured to make suggestions on next steps but that it was incumbent on the ministers of education to decide on the measures to adopt. 
For his part, Ambassador Andrés González Díaz, Permanent Representative of Colombia to the OAS, offered his views on the matter in his presentation “Different Perspectives to Strengthen the Education Institutional Framework within the Inter-American System: Quality and Equity” [CIDI/ RME/INF.11/15 (CIDI04599)].
Ambassador González provided important statistics on progress and challenges in the educational area in the region and pending tasks. He emphasized coordination between education and development issues in the Americas, pointing out that quality education made it possible to foster economic growth, eradicate poverty, and improve health, gender equality, peace, and the stability of the peoples of the Americas. To that end, what was needed among other things was a sufficient number of trained teachers, investment in early education, and innovation in educational models.

He said it was important to create an inter-American education institute to formulate innovative tools for achieving quality education and to promote cooperation on best practices, in order to encourage standards of excellence and quality in education and to provide students with the necessary skills for work and life. He proposed an efficient, modern framework that would make it possible to mobilize resources to improve education in the Americas as well as to attract funds from private entities, NGOs, and other stakeholders and that would strengthen high-impact hemispheric education projects.

Last of all, he said that the proposed institutional framework would be a key element in implementing the Inter-American Education Agenda.

Ministerial dialogue

The representative of Brazil said that he agreed in general with building the Inter-American Education Agenda but that he was not prepared to submit a text on the creation of the institute to the Summit. Rather, he proposed sending the report to his capital, so that it could be discussed in the OAS Permanent Council.


The representative of Mexico acknowledged the efforts of the Working Group to prepare the report and commended the idea of thinking in institutional terms but not of creating new institutions with additional bureaucratic and financial implications, which would ultimately have to be supported by the member states. As concerned the proposal to create an institute, he said it would have to be examined carefully before its submission to the Summit of the Americas.

He underscored the initiative to create the virtual platform, which he described as a flexible mechanism for inter-American cooperation which the region needed.

To promote cooperation, the delegate of Haiti called upon the ministers to use technology directly among themselves and suggested that efforts be made to follow up on the Twitter accounts of each Ministry of Education, in order to keep abreast of the initiatives carried out in each country.


The delegate of Nicaragua added his voice to the remarks made by the delegations of Brazil and Mexico, indicating that he was in favor of strengthening cooperation and coordination of the common agendas but not in favor of creating a new institution. He called for a firm commitment to consolidate coordination mechanisms, the Forum of University Presidents, the Inter-American Education Agenda, and an intersectoral approach. He said that his delegation did not support a proposal for a new institutional structure but that Nicaragua stood ready to work on a coordinated agenda and to assess the need for an institute at some other time.


The representative of Venezuela said that he agreed with the positions expressed by the delegations of Brazil, Mexico, and Nicaragua. That was not the appropriate time to propose the creation of a new institution or a new corporate body on education, precisely because of the chronic, critical financial situation of the OAS, the external global economic situation that was seriously impacting the economies of the Hemisphere, and the approach of the strategic vision of the OAS at that time. 


The representative of Chile said that the proposal for an agenda, a platform, and common views was interesting, but that it was wise to examine whether that set of initiative required a new institutional structure, an idea that she deemed was not sufficiently mature. In that connection, she suggested that the report be submitted to her government for analysis and consideration, so that a decision might be made in the future, taking into account also the overall situation of the OAS. She seized the opportunity to make a special appeal for rapprochement with the United Nations system and for more clarity about which topics should be handled with which agencies. As she saw it, there was a lack of coordination between agencies and it was therefore necessary to take a common approach to development and the paths to follow in that regard. 


The representative of Peru expressed agreement with the positions of the delegations that spoke before it, noting that the time was not ripe to place that proposal before the presidents for consideration. He deemed it important to get a better idea of the interrelationship between existing agencies.


The representative of the United States said that the time for reviewing the proposal and consulting with her capital had been very short. It was therefore premature to submit it to the Summit of the Americas. Instead, she proposed that it be referred to the OAS General Assembly or to CIDI for subsequent discussion. She pointed out that the proposal afforded an opportunity to reflect on those matters and, in particular, if the institute proved to be necessary, on the types of financial options available for its creation. 


The delegate of Argentina expressed thanks for the opportunity to discuss the priorities on the Agenda and asked that more topics be added, such as adult education, secondary school education, and work on quality control and standards. He considered that there were certain pending matters in the region that should be priorities rather than comparing university rankings or evaluation results. He underscored the importance of exploring the situation of other organizations of a similar nature along with their specific weaknesses, strengths, and situations, many of which had increasingly limited agendas and a smaller territorial presence in our countries. He also suggested examining the role they played in that institutional system, the private sector, and civil society and, in a general sense, in the representation of the member states.
He took that opportunity to request a correction on page 9 of the report presented by Ambassador Ramdin. Argentina did not invest 3 percent of its GDP in education but rather 6 percent. Lastly, he endorsed the remarks of the delegations that had spoken before him, indicating that his delegation was not in a position to adopt the proposal, and suggested that it be referred to the different government bodies for consultation.

The representative of Uruguay said that building the Inter-American Education Agenda was of vital importance for Uruguay and agreed with the delegations that had spoken before her that there had not been sufficient time to submit the proposal to her authorities for consideration. She therefore suggested that it was important to wait for feedback.

The delegate of Canada said that her government welcomed any proposal for dialogue that would help improve inter-American cooperation and the implementation of measures to enhance educational quality and access, such as ministerial meetings to discuss common goals and best practices. As concerned the proposal to create an institute, she said it was a significant undertaking that would have to be carefully considered in order to assess its merits for the world of education and for the OAS itself. Her delegation had not had sufficient time to consult with its authorities, although she believed that the proposal had to be more detailed in terms of its cost model and funding sources and, in particular, in terms of the following:  how the proposed structure would not duplicate what the OAS and other organizations were currently doing, which gaps it would fill, how it would achieve the goals set out in the report, and which comparative advantages it would have compared to other possible alternatives for furthering the Inter-American Education Agenda. Instead of rushing forward with a proposal that would have long-term implications, she suggested discussing it and reviewing other alternatives as well, which could be done in the context of CIDI or the exercise on the strategic vision of the Organization. 


The Chair of the meeting thanked everyone for their comments, constituting discussion of paragraph 6 bis of the draft resolution, which, it its definitive version, was included in the final version of the resolution “Building an Inter-American Education Agenda:  Education with Equity for Prosperity,” adopted at the Eighth Plenary Session. 

G.
SIXTH PLENARY SESSION: Prosperity with Equity in the Americas: Ministerial Dialogue on the Interaction between the Eighth Inter-American Meeting of Ministers of Education and the Seventh Summit of the Americas

A presentation was made by Ambassador Alfonso Quiñónez, Executive Secretary of the OAS Summits Secretariat, on the Summits of the Americas process and its relationship with the education ministerial process.

Ambassador Quiñónez referred to the Seventh Summit of the Americans, to be held in April with the theme “Prosperity with Equity: The Challenge of Cooperation in the Americas.” He pointed out that education was one of the eight topics that would be discussed at the meeting and that the Summits process had recognized the importance of ministerial meetings, with the ministers afforded the opportunity to submit to the Heads of State and Government for consideration paragraphs and subject areas that could be included in the final Summit document.
The Chair of the meeting drew attention to the paragraphs on education that would be submitted to the Seventh Summit of the Americas for consideration (CIDI/RME/doc.5/15). Said paragraphs were approved.
H.
SEVENTH PLENARY SESSION: Pending Elections within the Inter-American Committee on Education (CIE): Vacant Positions on the Executive Committee 

The Chair reported on the subregional delegations that the VI Regular Meeting of the CIE had decided would serve on for the CIE Executive Committee (principal and alternate delegates) and pointed out that the Central American, Southern Cone, and Andean subregions had consultations pending.

Given that the representatives of the Southern Cone countries were not all present and that institutional changes had occurred in the subregion’s countries, the delegation of Argentina asked to have the Southern Cone’s nominations considered at the meeting of the MERCOSUR Regional Coordinating Committee in early March 2015, for subsequent submission to the Technical Secretariat and the Chair. The motion was adopted.

In the course of that session, the pending authorities were elected, resulting in the following composition of the Executive Committee of the CIE:

	Subregions
	Country

	North American subregion
	Mexico (principal), United States (alternate)

	Andean subregion
	Ecuador (principal), Bolivia (alternate)

	Southern Cone subregion
	Pending

	Central American subregion
	Guatemala (principal), Dominican Republic (alternate)

	Caribbean subregion
	Suriname (principal), Haiti (alternate)


I.
EIGHTH PLENARY SESSION: Consideration of the Draft Resolution “Building an Inter-American Education Agenda: Education with Equity for Prosperity” and Election of the Coordinators of the Working Groups
The next order of business was election of the Working Group representatives. The results were as follows: 

	Quality, Inclusive, and Equitable Education
	Chair: Minister of Public Education of Costa Rica, Sonia Marta Mora 
First Vice Chair: Minister of Education of Chile, Nicolás Eyzaguirre
Second Vice Chair: Secretary of Public Education of Mexico, Emilio Chuayffet Chemor

	Strengthening of the Teaching Profession
	Chair: Minister of Education of the Plurinational State of Bolivia, Roberto Aguilar Gómez
First Vice Chair: Minister of Education, Science, Technology, and Innovation of Barbados, Ronald D. Jones
Second Vice Chair: Minister of Education of Guatemala, Cynthia del Águila

	Comprehensive Early Childhood Care
	Chair: Minister of Education of the Dominican Republic, Carlos Amarante Baret
First Vice Chair: Minister of Education of El Salvador, Carlos Canjura Linares
Second Vice Chair: Minister of Education of Nicaragua, Miriam Raúdez


The delegation of The Bahamas offered to host the next meeting in 2017. The plenary expressed its appreciation for that offer and included an additional paragraph to that effect in the draft resolution “Building an Inter-American Education Agenda: Education with Equity for Prosperity.” With that addition and with agreement reached on the pending language, the resolution was adopted by acclamation [CIDI/RME/RES.1/15 (CIDI04577)].
Signing of a Framework Cooperation Agreement between the OAS General Secretariat and the Ministry of Education of the Plurinational State of Bolivia

At the end of the session, the signing took place of the Framework Cooperation Agreement between the OAS General Secretariat and the Ministry of Education of the Plurinational State of Bolivia, for the purpose of providing technical assistance to “Mariscal Sucre” Pedagogical University for the creation of virtual versions of their graduate-level continuing education courses for teachers and teacher trainers.
J.
CLOSING SESSION 

The conclusions and closing remarks [CIDI/RME/INF.18/15 (CIDI04610)] were offered by the Executive Secretary for Integral Development, Sherry Tross, who expressed thanks once again to Minister Paredes de Vásquez for her leadership in organizing a ministerial meeting that was different, memorable, and successful. 

Ms. Tross said that everyone felt comfortable with the decision to approve building of the Inter-American Education Agenda and its three lines of action, since the lines of action had arisen from the priorities of the member states, which were making large investments in them, and since they were consistent with the areas of competence and experience of the OAS.

She underscored the role of cooperation among states and stressed that if development was to have an impact and be inclusive and sustainable, ongoing efforts must be made to develop skills. 

She thanked the delegates and other inter-American institutions for their presence and pointed out that, as a result of partnerships, OAS activities could benefit from the multiplier effect and maximum resources could be obtained so as to have a greater impact. She welcomed the initiative of inviting the ministers of labor as well as the search for a more comprehensive approach to educational policy. 

For her part, Minister Paredes expressed appreciation for the congratulations offered and said that the meeting had been a timely one for the Panamanian Government given that she considered it a great challenge for the country and the region to consolidate economic growth and to achieve significant social development along with a reduction in profound inequities. Along those lines, she indicated that it was important for countries to agree on identifying education as the factor that could make a difference in reducing inequality and make sustainable growth possible. She added that having education as a priority had led Panama to propose building the Education Agenda and coordinating it with the world of work.
Minister Paredes concluded by saying that a great challenge lay ahead:  implementation of the Inter-American Education Agenda. She indicated that as a result of the goals established therein qualitative and quantitative advances would be made in educational systems and would help improve the population’s situation.

During the closing session, the Minister of Education of Haiti, Nesmy Manigat, joined in the thanks expressed and proposed a draft resolution to express appreciation to the people and Government of the Republic of Panama for their hospitality, which was adopted by acclamation (CIDI/RME/RES. 2/15).
IV.
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