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BUILDING OF THE INTER-AMERICAN EDUCATION AGENDA

DRAFT WORK PLAN FOR THE WORKING GROUP ON
“COMPREHENSIVE EARLY CHILDHOOD CARE”

(Presented by the delegations of the Dominican Republic, El Salvador, and Nicaragua, 
lead countries of the Working Group and modified by the Technical Secretariat based on the comments received as of April 19, 2016)

I. BACKGROUND TO THE BUILDING OF THE INTER-AMERICAN EDUCATION AGENDA
On February 4 and 5, 2015, the Eighth Inter-American Meeting of Ministers of Education was held in Panama City. That meeting adopted resolution CIDI/RME/RES.1/15, which set out the commitment of the Ministries of Education of the OAS member states toward building an Inter-American Education Agenda.

In that resolution, the OAS member states resolved to work together, and in accordance with their domestic laws, on building an Inter-American Education Agenda to provide the member states with a political dialogue forum for defining priority areas of action to guide, over the next five years, inter-American cooperation on education in line with the following existing mandates: 

· Quality, inclusive, and equitable education 

· Strengthening the teaching profession 

· Comprehensive early childhood services 

In addition, the resolution also stated that the following three mandates would be considered crosscutting elements: 

· The promotion of teaching in science, technology, engineering, and mathematics, at the primary and secondary levels of education, through the use of modern pedagogical techniques. 

· The use of information and communication technologies in the teaching and learning process. 

· The promotion of gender mainstreaming and the principles of equity and inclusion in the design of education policies, strategies, and programs. 

Since then, the building of the Agenda has been led by the Ministers of Education through the establishment of three working groups tasked with defining themes, subthemes, programs, projects, and strategies for action to guide hemispheric cooperation on education matters over the coming years. 

“In addition, in 2015, the United Nations member states adopted the 2030 Agenda for Sustainable Development and the new Sustainable Development Goals (SDGs), which number 17 in total. Guided among others by SDG No. 4, “Ensure inclusive and equitable quality education and promote lifelong learning opportunities for all,” (known as “Education 2030”), the member states also adopted the Incheon Declaration as a commitment of the education community toward supporting progress with the 2030 Agenda and, to put that commitment into practice, the Education 2030 Framework for Action.

“In line with that global effort, the work of the OAS through the building of the Inter-American Education Agenda will make a direct contribution to supporting the member states in their efforts to attain SDG 4. To achieve that goal, Working Group 3 on “Comprehensive Early Childhood Care will make use of the guidance, strategic approaches, goals, and indicators identified in the Incheon Declaration and in the Education 2030 Framework for Action. The building of the Inter-American Education Agenda will bring together efforts to synchronize hemispheric efforts with those being made at the global level.”

At the First Planning and Coordination Meeting to Build the Inter-American Education Agenda, held in Cambridge, Massachusetts, in July 2015, the leaders of the Working Groups began drafting the work plans. Those drafts were enriched through dialogue among the countries to produce the versions that, in December 2015, were distributed to the member states for their validations, contributions, and feedback. The consultation and feedback exercise that began in December 2015 came to an end on April 19, 2016.

This document is the result of the contributions and feedback given by the Ministries of Education that participated in the process. The information was collected and organized by the Technical Secretariat of the CIE for analysis by the leaders of the Working Groups. 

The following section sets out the proposed Work Plan as amended following the feedback received from the countries.

II. DRAFT WORK PLAN FOR THE WORKING GROUP ON COMPREHENSIVE EARLY CHILDHOOD CARE 
17 Ministries of Education of the member states provided comments and considerations to Working Group 3. These are, in alphabetical order: Antigua and Barbuda, Argentina, Bahamas, Barbados, Belize, Bolivia, Canada, Colombia, Costa Rica, Guatemala, Jamaica, Saint Kitts and Nevis, Saint Lucia, Saint Vincent and the Grenadines, Trinidad and Tobago, United States, and Uruguay.
SUBTHEME 1: To Learn about and to Exchange Policies, Programs, and Outstanding Experiences in relation to Comprehensive Early Childhood Care in institutional, community, and family modalities. [The original concept of “formal and non-formal” was improved upon and replaced. Interventions are formal if they are planned and have a pedagogical aim, regardless of the environment where they are implemented.] 
Proposed Initiatives: 

1A. 
To Prepare a Report on how Public Policies Address the Wide Range of Comprehensive Early Childhood Care Interventions. [In keeping with the arguments provided during the Informal Meeting of the CIE held on March 21, 2016, and in order to avoid confusion, the proposal to replace the expression “State of the Art” with “Report” was accepted by delegations.]
Suggestions for implementation:

a. Establish baselines with regard to existing public policies on comprehensive early childhood care (including disabilities) and their approach in each one of the member states. 

· Activity 1: Prepare a project proposal that identifies existing public policies on comprehensive early childhood care and their approach by education and health sectors. (See Annex 3 –proposed form for collecting information). The study will include costs and submission timelines.
· Expected outcome: A report containing public policies identified by country (The effort to collect information will be undertaken jointly with the Ministries of Education and Health in each one of the member states; the Ministries will enrich the aforementioned study by furnishing disaggregated data.) 

b. Establish baselines on existing early childhood care centers in each one of the member states.
· Activity 2: Prepare a project proposal for obtaining information on the number of educational institutions and/or daycares that offer early childhood care services, both in cities as well as rural areas (per capita).
· Expected outcome: A report containing the number of institutions devoted to early childhood care in cities and rural areas by country. Institutions offering services to children with disabilities will be included. (The effort to collect information will be undertaken jointly with the Ministries of Education and Health in each one of the member states). 

1B: 
Exchange of experiences using the OAS Virtual Platform for Education Cooperation, including education experiences in institutional, community, and family care modalities, and considering those carried out by international organizations and non-governmental institutions. 

[The original concept of “non-formal education” was improved upon and replaced.]
Suggestions for implementation in the medium-long term:

a. Promote dialogue and interaction regarding public policy approaches on comprehensive early childhood care at a regional and hemispheric level. 

· Activity 3: Dissemination and diffusion of experiences in implementing public policies.

· Expected outcome: Consolidation and establishment of a forum (partnership and network on the Virtual Platform for Education Cooperation in the Americas), which includes open interaction—without limits—between entities that are a part of the same. 
Support needed 

· Identify financial, human, and material resources to implement the activities proposed above. 

SUBTHEME 2: Strengthening of Teacher Professional Development and Preparation for Comprehensive Early Childhood Care.

Proposed Initiative:

2A. 
Establish articulation with the Working Group on Strengthening of the Teaching Profession, in order to identify online continuous training options that address the general components of Comprehensive Early Childhood Care. 

Suggestions for implementation in the medium-long term:

a. Coordination of an initial meeting between the Chairs of Working Groups 2 and 3, to learn about each other’s priorities and set work goals. 

· Activity 1: Development and promotion of public policies to create new and better early childhood care centers with duly trained and certified teachers.
· Expected outcomes: An increase in early childhood care centers and in the number of specialized teachers. Better teaching practices.
· Activity 2: Development and promotion of public policies to create new and better early childhood care centers with duly trained and certified teachers.
· Expected outcomes: An increase in early childhood care centers and in the number of specialized teachers. Better teaching practices.

· Activity 3: Creation and promotion of more and better virtual training modules for early childhood care center teachers.
· Expected outcomes: An increase in pedagogical knowledge and innovation in educational practices at early childhood care centers.
b. Collect information on available opportunities for continuous training. Since this subtheme is complementary to the efforts that Working Group 2 has been undertaking, the Chair of the Working Group will use the information that the member states’ Ministries of Education provide to Working Group 2 during the implementation process.  See Working Group 2, SUBTHEME 2, Stage 1 “Collecting offers for in-service teacher training and identifying other training offers open to teachers.”
c. In parallel, contact international organizations to identify existing options for continuous training or create new ones specifically as regards comprehensive early childhood care. 

SUBTHEME 3: Recommendations for public policy for the strengthening of teacher preparation for Comprehensive Early Childhood Care. [This is a subtheme that is complementary to the efforts that Working Group 2 has been undertaking to support the teaching profession. See the proposal of Working Group 2 SUBTHEME 1, Activity 1A]. 

Proposed Initiatives: 

3A.
Each country, in accordance with its own legal framework, shall consider acknowledging/assessing the role of the Ministry of Education in the Teacher Preparation Plans for Comprehensive Early-Childhood Care. 

Suggestions for implementation in the medium-long term:

a. Ask Ministries to establish articulation mechanisms with universities and training institutes. This activity is aligned with the proposal made in Working Group 1, SUBTHEME 2, Initiative 2A, Activity b, “Disseminate and broaden intersectoral relations at a national, regional, and hemispheric level.”
b. Create a space to discuss the different articulation experiences between Ministries of Education and preparation institutions in a Forum on the Virtual Platform for Cooperation to explore the role that the Ministry of Education has (or does not have) in the design of Teacher Preparation Plans for Comprehensive Early Childhood Care and the opportunities for articulation. [The teacher preparation plans are exclusive to the initial education component within comprehensive early childhood care. Consider broadening this subtheme to training in comprehensive early childhood care. In this regard, this activity supplements the one presented in Working Group 3, SUBTHEME 1, Initiative 1B, Activity a, “Promote dialogue and interaction regarding public policy approaches on comprehensive early childhood care at a regional and hemispheric level.”].  
3B. 
Development of recommended standards and curriculum for Comprehensive Early Childhood Care. 

Suggestions for implementation in the medium term:

a. Directly obtain and disseminate the experiences of other countries in the region—for example, Brazil, Chile, and Colombia—in order to analyze them and prepare a document that includes recommendations for the development of standards and curricula in this area. 

· Activity 1: Collect information and disseminate national experiences on standards and curricula for comprehensive early childhood care on the Virtual Platform for Education Cooperation of the Americas.
· Expected outcomes: Use of the forum established on the Virtual Platform for Education Cooperation of the Americas, which allows for interaction and enrichment between entities that are part of the network.
· Activity 2: Prepare a manual containing minimum education standards and curricular content monitoring and evaluation mechanisms currently offered by the early childhood care centers in each member state.  
· Expected outcomes: A manual that will be shared with the Ministries of Education, as well as virtually through the Virtual Platform for Education Cooperation of the Americas. 

· Activity 3: Prepare a programmatic proposal for executing technical assistance missions to train teachers (public/private sectors) from early childhood care centers in the implementation of new educational curricula and content monitoring and evaluation mechanisms.
· Expected outcomes: Teachers from early childhood care centers and technical personnel from the education sector trained in best practices, both for the creation as well as the implementation and monitoring of new and innovative curricula. 

Support needed 

· Identify financial, human, and material resources to implement the activities proposed above. 

Suggestions for implementation in the medium term:
b. Creation of a seed fund with voluntary financial contributions from the countries for the sustainability of the Working Group, specifically for the promotion of hemispheric and/or regional cooperation. 

c. Organization of workshops, which will be held to the extent that funds are identified. Participation in the financing on the part of the leaders of the Working Group has also been suggested with those countries with relevant experience that can be hosts, in order to learn firsthand about their experiences. 

Ministries/Secretariats of Education that offered to contribute to implementing activities presented by Working Group 3. 
1. Antigua and Barbuda offers human resources and experiences gained by participating in these activities. Determine the activity or activities in which Antigua and Barbuda wishes to collaborate.
2. Bahamas offers a commitment to the experts in the field, sharing resources, documents, study tours, organization of conferences.
3. Colombia offers: 

a. Human resources and availability of the technical team from the Directorate of Initial Education of the Colombian Ministry of National Education. 

b. Institutional resources: To be the point of contact with the Intersectoral Committee for Early Childhood in Colombia (Said Committee includes: the Ministries of Education, Health, and Culture, the Colombian Institute of Family Welfare, the Department for Social Prosperity, the Department of Planning, and the Office of the President of the Republic; and 

c. Technical resources: Provision of technical, administrative and management progress of the Comprehensive Early Childhood Care Strategy of Colombia, especially as regards initial education. Draw up a timetable for these cooperation efforts. 
4. Guatemala offers humans resources from the Ministry of Education, which has a team at the central and local level charged with coordinating the different actions at the initial and pre-school educational levels. This team is willing to contribute to implementing activities that the Working Group on Comprehensive Early Childhood Care proposes, videoconferences, virtual fora, seminars, workshops, and virtual courses. Determine the experiences and successes to be shared through fora, videoconferences, and virtual spaces of interest. Draw up a timetable for these cooperation efforts. 
5. Dominican Republic offers technical contributions: Design of the model for comprehensive early childhood care: institutional and community modalities, understanding of work in networks, and design and experience in implementing the Program for Human Resources Training of all agents responsible for comprehensive care services.  In addition, the Dominican Republic offers human resources for exchange and training. 

6. San Vincent and the Grenadines offers human resources. It offers personnel to support training. Determine the specific activity or activities in which San Vincent and the Grenadines wishes to collaborate. 
7. Saint Lucia offers to share experiences and successes (including relevant documents) to avoid reinventing the wheel. Furthermore, it will offer human resources provided it is possible. Determine the experiences and successes to be shared through fora, videoconferences, and virtual spaces of interest, as well as the other countries that would be interested in these, and draw up a timetable for these cooperation efforts. 
8. Trinidad and Tobago offers exchange of best practices, debates, and research. Determine the experiences and successes to be shared through fora, videoconferences, and virtual spaces of interest. Draw up a timetable for these cooperation efforts. 
9. Uruguay offers—from the Area of Early Childhood Policies—to contribute to the work on the different points of the plan. To delve into this topic and give a more defined response we would need to determine the scope of the work. Determine the activity or activities in which Uruguay wishes to collaborate.
III. ADDITIONAL CONSIDERATIONS AND RECOMMENDATIONS FROM THE MINISTRIES OF EDUCATION

This section sets out other recommendations presented by the member states during the consultation process which should be taken into account in this amended version of the Work Plan. 

1. Consider the possibility of designing an inter-American cooperation policy for special education / attention to disabilities. 

2. The work plans being drafted for building the Agenda must clearly specify their objectives, scope, goals, and execution timetables and must be perfectly aligned with Sustainable Development Goal No. 4 of the United Nations 2030 Agenda.

3. The capacities and resources needed to implement the activities must be shown. 

4. The human and financial resources needed for the construction and implementation of this activity’s work plans must be budgeted, and the sources of the funding to be used for it must be defined. We suggest referring to the work of other bodies, such as the Inter-American Labor Committee, which is already carrying out an activity costing exercise that could be of great use to this endeavor. 

5. Promote the organization of forums, discussions (on site and on line), and meetings between working groups and other key stakeholders, in order to encourage all the countries to participate in this collective building process.

6. Begin an effort to secure external funds to self-finance a hemispheric report identifying the baselines by country, in line with Sustainable Development Goal No. 4 of the United Nations 2030 Agenda.

7. Consider the construction of performance indicators and mechanisms for monitoring the progress made over the medium and long terms.

8. It is suggested that the Working Group include inclusive education and support for disabilities as a cross-cutting issue.

9. A lack of trained pre-school teachers as well as early childhood care centers has been identified. Currently, some states are exploring training modalities. It is considered to be particularly important that there be an increase in the number of qualified instructors in this field, [which is] a challenge for teacher training. The emphasis should be on practical experience in the classroom, both for teachers in training as well as teacher trainers.

IV. ROLES OF THE TECHNICAL SECRETARIAT OF THE CIE

With the guidance of the Chair of the Inter-American Committee on Education, the Technical Secretariat will support the member states’ Ministries of Education in carrying out the following proposed actions:

a) Support communications sent by the leaders of the Working Group to the Ministries of Education through the official channels of the OAS, the Permanent Missions to the OAS.

b) Disseminate information on the actions undertaken by the Group to the other Working Groups, Education Ministries, and Permanent Missions to the OAS. 

c) Facilitate logistical, administrative, technical, and financial assistance as required. Similarly, facilitate communications between the Working Groups and with other relevant stakeholders, such as international organizations, networks, universities, etc. 

d) Support, when necessary, the leaders of the Working Groups in the design of draft questionnaires, forms, or templates to collect information and practices.

e) Support, when necessary, the leaders of the Working Groups in the processes of identification and gathering of information and practices, as well as the integration, systematization, and preparation of reports.

f) Create the spaces needed on the Virtual Platform for Education Cooperation for: (a) the uploading of experiences; (b) organizing virtual discussions (for example, through forums). 

g) Support the Working Group leaders in preparing conferences and workshops; if required, as the technical facilitator of those events.
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� 	Delegation of Canada. Compilation of replies received to the consultation form on the proposed work plan of the Working Group on Quality, Inclusive, and Equitable Education. OEA/Ser.W/XIII.6.7 – CIDI/CIE/INF. 3/16, p. 4.





