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1.
Introduction

The following questions were prepared to promote and to contribute to the discussion on each of the lines of action that the Authorities of the CIE- H. E. Ashwin Adhin, Minister of Education and Community Development of Suriname and President of the CIE, and H.E. Sonia Martha Mora, Minister of Public Education of Costa Rica and First Vice President of the CIE- had proposed to address during the Second Plenary Session of the VI Regular Meeting of the CIE, to be held in October 14th, 2014, as part of the proposal of the Inter-American Education Agenda.

Rather than guiding and/or framing the discussion, the purpose of presenting these suggested central questions is to foster the reflection of participants about, a) how the proposed lines of action are interrelated and correlated, and b) how they can be defined in such a way that serves to introduce an inter-sectoral approach which may help strengthen (and advance) the regional policy dialogue as well as contribute to further the implementation of the identified specific lines of action. 

The proposed questions also seek to engage participant delegates in the discussion of other lines of action that are also considered a priority, as well as in identifying potential subthemes within each of them. 
2.
Central Questions

Line of action 1: Promoting and Monitoring Policies of Quality, Equity and Inclusion

· How aligned is our economic growth agenda with our educational agenda?

· Are we paying attention to critical transition points in the educational supply chain so that we can stem the tide of dropouts? What are the relationship, if any, between the dropouts and the implementation of educational practices that are not effective in promoting the access to a high quality and inclusive education? 

· What collaborations amongst us can accelerate progress in monitoring policies of quality, equity, and inclusion? To what extent an inter-sectoral approach may contribute to address the interdependent inequalities?

· How do we evaluate educational practices that promote quality, equity and social inclusion? How do we know our initiatives to serve community education needs increase equality and decrease inequality? 

· How can we engage tertiary institutions in researching about this topic? How can these institutions promote the engagement and involvement of different stakeholders, including program target beneficiaries/participants?

· Are we promoting engaging and culturally astute teaching for social inclusion? What types of teaching strategies and pedagogies contribute to increase equality, decrease inequality and promote social cohesion and inclusion?

Line of action 2: Strengthening Initial Teacher Preparation/Development and the Profession

· Are our teacher certification and professional development programs relevant, focused, and inspiring? 

· What are the obstacles to substantive transformation of teacher recruitment, induction, and ongoing professional development?  

· How effective are our mentorship programs and teacher communities of practice?  

· To what extent the expansion of sub-regional/regional academic and professional exchange programs can have an impact teachers’ professional development?
· How can we enlist teachers to strengthen the weak links in the educational supply chain?  

· What measurements are in place to determine the accountability of distributed leadership?  

· How free are teachers to create and modify curriculum within the structure of one’s national standards?
· What types of actions should we implement to provide teachers with opportunities to be involved in research initiatives that allow for the systematization of teacher practices and the creation of knowledge based on the accumulated experiences? To what extent these opportunities can benefit teachers’ preparation for the development of evaluation methods, both at a classroom and at an institutional/systemic level? 

· What sort of preparation are teachers receiving to develop teacher practices that promote equality, social cohesion and social inclusion? 

· What role are the Schools of Education playing in the development of national expertise and research to promote and support an interdisciplinary preparation of educators, from formal and non-formal education sectors, to participate in the development, monitoring and evaluation of educational projects that are oriented towards promoting equality, social cohesion and social inclusion and are targeted to vulnerable and marginalized communities? To what extent the Schools of Education can prepare  educators to perform as social leaders in these particular contexts, so that educators enhance their capacities to involve the families and communities in the educational process?

Line of action 3: Promoting and Integrating STEM in Grades K-12, Using Modern Pedagogy
· How can we measure the degree to which the communities and schools we serve are STEM empowered or STEM deficient? 

· What is the connection between 21st century STEM teaching and what we currently are doing in our classrooms? 

· How can we develop STEM-empowered classrooms, even if we do not have all the latest equipment?

· What types of modern pedagogies can be applied for the promotion and integration of STEM in Grades K-12?

· How can we integrate the practices that are being implemented in the non-formal education sector into formal education?  

· How can STEM enhance the development of social projects that increase the integration between the educational institutions and the local community? How can service learning methodologies be enhanced with the integration of STEM education? 

· How is STEM interrelated with other subjects of the curriculum? How can STEM contribute to the learning of other subjects?

· How can our tertiary institutions and the private sector develop programs that inspire secondary school students to continue their professional career in STEM?  

· Are there opportunities for students to demonstrate a command of STEM in order to compete in tertiary institutions throughout our region and worldwide?

· What sort of actions should we pursue to raise the awareness about the importance of learning and teaching STEM, as well as its connection with the development of skills related to innovation and business and social entrepreneurship?

Line of action 4: Using ICTs in the Teaching and Learning Processes

· What do we know about the impact of ICTs on student learning?

· How do we ensure government support and local community mobilization around the implementation of ICTs educational programs?

· How do our policies and strategies for ICT dissemination and internet access in schools (including cyber security and media literacy) connect with our overarching educational goals?  

· How effective are we in designing and implementing ICTs programs in education for poor and rural areas and in measuring its impact? 

· What measurements are in place to scale and sustain ICT development? 

· How can we enlist teacher communities of practice, the private sector, and our tertiary institutions in order both to accelerate and lower the costs of effective training? 

· How can Open Educational Resources help to reduce the knowledge gap as well as the government investment in content development and distribution?

· How can mobile devices help expand education to more people and more places? 

· How can the arts contribute to enhance the teaching and learning of ICTs?  

· How do we ensure government support and local community mobilization around the implementation of ICTs educational programs?

Line of action 5:  Ensuring Comprehensive Early-Childhood Care and Education

· How effective could be to strengthen the our national policies on early-childhood care and education to support the development of an Inter-American Program that builds upon the Hemispheric Commitment on Early Childhood Education adopted by OAS Member States within the framework of the V Inter-American Meeting of Ministers of Education, held in Cartagena, Colombia, in 2007.

· What ICT platforms and learning opportunities available throughout OAS member states to enable cross-sectoral and multilateral collaboration?  

· What mechanisms, standards, and accountability systems are in place to ensure that all children get a fresh start and families consistently avail themselves of early childhood education services?  

· What exemplary scalable, sustainable, and measurable practices might fit one’s own national context and culture, as well as reach rural, poor, or marginalized communities effectively? 

· What role is higher education playing in the development of national expertise and research to support early childhood care and education? 

· How can we integrate the practices and lessons learnt in the different contexts within which early-childhood care and education programs are being implemented?

· What types of inter-sectoral cooperation/collaboration mechanisms are being implemented at a national, sub-regional and regional level to promote an integral and sustainable approach to early– childhood education, i.e., between Ministers of Education and Ministers of Social Development and Health?

· How can we integrate early-childhood education into the curriculum of secondary education in order to develop understanding and skills in young people?

· How can we ensure the participation and integration of families and communities in the design and implementation of early-childhood care and education .programs?

· How can the implementation of early- childhood care and education programs contribute to strengthen the relationship between the educational institutions, the families and the communities?

ANNEX 1- Key References utilized for the preparation of the proposed central questions

	Topic: Promoting and Monitoring Policies of Quality, Equity and Inclusion

	· Database on Education). Education for All Global Monitoring Report. Retrieved from: http://www.education-inequalities.org


	Topic: Strengthening Initial Teacher Preparation/Development and the Profession

	· Provost, C. (25 Oct. 2011).  Developing Countries Face Growing Secondary School Challenge.  Guardian:  Global Development.  Retrieved from: http://bit.ly/1g6vdry 
· Sclafani, S. Asia Society. Recruiting, Training, and Supporting a 21st Century Teaching profession. Retrieved from: http://bit.ly/1pBnbtq 
· Vegas, E. and Petrow, J. (2008).  World Bank. Student Achievement in Latin America:  The Challenge for the ECLAC (2014). The Economic Commission for Latin America and the Caribbean. Regional Consultation on Accountability for Post-2015. Retrieved from: http://bit.ly/1uglx6Y 
· ECLAC (2013). The Economic Commission for Latin America and the Caribbean. Preliminary Overview of the Economies of Latin America and the Caribbean
· UNESCO/UNICEF (2012). Global Initiative on Out-of-School Children. Finishing School:  A Right for Children’s Development. Retrieved from: http://bit.ly/Zf9fAh
· WIDE (World Inequality 21st Century. 
· PREAL blog (17 December, 2013). PREAL Enlaces: Training First-Rate Teachers. PREALblog. Retrieved from: http://bit.ly/1nKidis
· Inter-American Teacher Education Network


	Topic: Promoting and Integrating STEM in Grades K-12, Using Modern Pedagogy

	· OECD (2014).  Directorate for Science, Technology, and Industry Main Science and Technology Indicators.  Retrieved from: http://stats.oecd.org/Index.aspx?DataSetCode=MSTI_PUB
· UNESCO (website).  Themes:  Science for a Sustainable Future.  Retrieved from: http://bit.ly/YkUpbw
· EDUCASTEM


	Topic: Using ICTs in the Teaching and Learning Processes

	· OECD (2014).  Directorate for Science, Technology, and Industry Main Science and Technology Indicators.  Retrieved from: http://stats.oecd.org/Index.aspx?DataSetCode=MSTI_PUB
· International Telecommunication Union (2014).  Manual for Measuring ICT Access and Use by Households and Individuals.  Geneva, Switzerland 
· Asia-Pacific Ministerial Forum on ICT in Education (AMFIE) 2013 http://www.unescobkk.org/education/ict/ict-in-education-projects/policy/amfie2013/ 26-11- 2013 
· Stop the Madness of Blindly Dumping Technology into Classrooms http://www.international1to1conference.com/ 08-11-13
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	Topic: Ensuring Comprehensive Early-Childhood Care and Education

	· Araujo, M., López-Boo, F., and Puyana, J. (2013). Inter-American Development Bank (IDB).  Overview of Early Childhood Development Services in Latin America and the Caribbean. Retrieved from: www.iadb.org/SocialProtection
· The Earth Institute at Columbia University.  Executive Summary:  Early Childhood Development in Latin America: A Commitment with the Future of the Region.
· Araujo, M., López-Boo, F., and Puyana, J. (2013). Inter-American Development Bank (IDB).  Overview of Early Childhood Development Services in Latin America and the Caribbean. Retrieved from: www.iadb.org/SocialProtection
· OAS (2010). Statistics and Education Policies Related to Early Childhood Transitions: Studies from Colombia, Chile, Peru, Venezuela, and Brazil
· OAS Early Childhood Web Portal
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� These questions were prepared in collaboration with Dr. Fred Mednick in preparation for the VI Regular Meeting of the Inter-American Committee on Education. Technical Secretariat of the Inter-American Committee on Education, Department of Human Development Education and Employment, September 2014. The key references used to prepare these questions can be found in Annex 1 of this document.





