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The Seventh Regular Meeting of the Inter-American Committee on Education was held on April 28 and 29, 2016, at the headquarters of the Organization of American States in Washington, D.C. Fourteen countries sent representatives from their capitals, while another 14 were represented by their permanent missions. The meeting was addressed by the Minister of Education of Panama, Marcela Vásquez Paredes.
The meeting began with opening remarks by Ambassador Abigail Castro de Pérez, Technical Secretary of the CIE, who welcomed the countries’ authorities and representatives on behalf of the OAS Secretary General and the Executive Secretary for Integral Development, who, for reasons of force majeure, were unable to attend the meeting. She thanked the delegates and the technical staff of the ministries of education who, thanks to constant exchanges of information and documents, had made it possible to draft the documents to be discussed at the meeting. Thanks to their efforts, those documents provided technical insights into each country’s educational system and circumstances.
She also thanked the delegation of the Ministry of Education and the Permanent Mission of Panama who had spearheaded the Technical Secretariat’s contacts with all the delegations. Ambassador Castro likewise thanked the delegations whose close ties to the Technical Secretariat had brought about that improvement. Finally, she reiterated that the Technical Secretariat and the OAS stood at the countries’ disposal to ensure that this meeting achieved and produced the steps needed for the development of education in the region and, specifically, the forging of the Inter-American Educational Agenda. In that whole process, Minister Paredes was to be thanked for the leadership she had provided. 
Next to take the floor was the Chair of the Inter-American Committee on Education, Minister Marcela Paredes de Vásquez, flanked by the following authorities seated at the head table: His Excellency, the Honorable Mr. Michael S. Browne, Minister of Education, Science, and Technology of Antigua and Barbuda; His Excellency, Mr. Jerome Fitzgerald, Minister of Education, Science, and Technology of The Bahamas; Her Excellency, Mrs. Alicia Vargas, Academic Vice Minister of the Ministry of Public Education of Costa Rica; His Excellency, Mr. Francisco Humberto Castaneda Monterrosa, Vice Minister of Education of El Salvador; and His Excellency, Mr. Víctor R. Sánchez Jáquez, Vice Minister of Educational Planning and Education of the Ministry of Education of the Dominican Republic.
In her opening remarks, Minister Paredes once again welcomed the authorities and the representatives of the various regional, subregional, and international agencies present at the meeting. She said she was grateful for the opportunity to meet with decision makers responsible for steering education in the member states, with a view to establishing cooperation strategies based on shared information regarding both successful and unsuccessful practices and learning from each country’s experiences. She reiterated that that had been her main goal in the role she had had the honor to perform and the raison d’être behind the proposal to forge the Inter-American Educational Agenda. She said that she was supremely grateful for the support given to the Technical Secretary of the CIE, especially to her colleague and friend, Ambassador Abigail Castro de Pérez, and all those who had been part of the Secretariat under her direction. She then declared the Seventh Regular Meeting of the CIE opened.  
All those present were then invited to pose for the official photograph of the meeting. 
First Plenary Session: “Current status of activities in response to the mandates of the Eighth Inter-American Meeting of Ministers of Education and the initiatives of the Seventh Summit of the Americas”
During the first plenary session, Minister Paredes first submitted the agenda and schedule of the meeting for approval and opened the floor for comments by delegates. The delegation of Colombia asked for the floor and proposed deleting the sixth plenary session on the “Outlook for an Inter-American System” from the agenda, stating that the representatives of the General Secretariat who were to present that topic would not be able to attend the meeting. She also suggested moving the eighth plenary session, “Election of Officers,” to Friday morning. The countries agreed by consensus to accept the proposals of the delegation of Colombia and the meeting documents were adopted.
Following the adoption of the documents, Minister Paredes proceeded to tell participants about the activities carried out by the CIE and specifically about progress made with forging the Inter-American Educational Agenda, from the time it was mandated at the Eighth Ministerial Meeting in Panama City in February 2015 until the present day. That progress had consisted in the identification by the ministries of education of priority areas and strategies for political dialogue thanks to the installation of working groups to revive political discussion of education in the region. She mentioned that subsequently the Technical Secretariat had had the opportunity to conduct field visits to Costa Rica, the Dominican Republic, and Bolivia, with a view to empowering technical teams in the ministries to take on the task of forging the Agenda as part of their day-to-day activities.
The Minister also stressed the joint parallel work being conducted with the Technical Secretariat on developing and implementing the Virtual Platform for Education Cooperation of the Americas, proposed by the Chair during the last Ministerial meeting as a virtual forum for political dialogue in which countries would have the opportunity to get to know each other and share their experiences and knowledge in the sphere of education.  Minister Paredes again invited countries to share information about their practices and make use of that Platform, which had been launched at the Inter-American Council for Integral Development in August 2015. 
The Minister also told participants that, to support the working groups, Panama had found and financed an opportunity for the nine leading countries in this project to meet in Cambridge, Massachusetts for the “First Day of Reflection on Forging the Inter-American Education Agenda” in July 2015. During that meeting joint working proposals had been drawn up for each course of action and prioritized topic, as tools for reaching a consensus among the member states.  Once those proposals had been drawn up and strengthened by the leaders of the working groups, they and the corresponding Work Plans were presented to CIDI. After that, those Work Plans had undergone a process of online consultation aimed at eliciting feedback and comments from the technical teams in the ministries of education. 
Finally, Minister Paredes gave an account of the technical visit paid by the Technical Secretariat of the CIE to the Ministry of Education, Science, and Technology of the Bahamas, which is to host the next ministerial meeting, with a view to initiating coordination and establishing strategies for continuing the task of forging the education agenda of the Americas.  These and other activities carried out in 2015 and 2016 were reported on by Minister Paredes in the course of her executive summary of progress made during her term as Chair.
Following that executive summary, Jane Thery of the Summits Secretariat took the floor to tell delegates about progress made at the Seventh Summit of the Americas with respect to education issues. Ms. Thery congratulated Panama, which had hosted the Seventh Summit of the America, at which Cuba had participated for the first time in such a high-level forum for political dialogue, much of which had been devoted to education and which had given rise to the First Forum of University Presidents of the Americas. The Forum had discussed the importance of innovation and technology in education for the economic and social development of the Americas and its findings were reflected in the final document of the Seventh Summit. After sharing other outcomes of the Seventh Summit, Ms. Thery reiterated the Summit Secretariat’s commitment to the work being done by the ministers to forge the Education Agenda of the Americas and stressed the importance for this initiative of coordination among the international agencies in the joint working group for implementing Summit mandates. 
At that point, and before initiating discussions, the Technical Secretariat explained the working procedure to be followed during the meeting and pointed out that each of the leaders would be responsible for discussing the Work Plans and addressing any concerns the countries might have. It then gave the floor to the international organizations present so that they could contribute to the discussions of each of the plans, present their point of view, and say what they thought of the activities proposed. In addition, following discussion of the Work Plans, those organizations would have one hour in which to propose specific ideas on how best to conduct those activities.
The Technical Secretary explained once again how the Work Plan process would proceed and then gave a summary account of the online consultation process and its outcomes between December 18, 2015 and April 15, 2016. During that consultation process, the member states had the opportunity to put forward their ideas and make specific suggestions for each of the topics and subtopics in the proposed plans. All in all, 22 countries participated in this consultation process, 13 in the area of quality, inclusive, and equitable education; 18 in teacher training and professional development; and 16 in comprehensive early childhood care. 
Second Plenary Session “Discussion of the Inclusive and Equitable Quality Education Work Plan”
The second plenary session began with Dr. Alicia Vargas, Academic Vice Minister of the Ministry of Public Education of Costa Rica, the country heading the Working Group on Inclusive and Equitable Quality Education, along with Claudia Téllez, Director of International Cooperation of Chile, and Mr. Giacomán, a representative of the Permanent Mission of Mexico to the OAS, presenting the comments received on the Inclusive and Equitable Quality Education Work Plan.
During her presentation, Dr. Vargas talked about the changes that had been taking place in educational paradigms since the 1990s and about how important it was to arrive at a clear understanding of where education stands today, in order to discern where we would like to steer it in the future. She said it was important for the Working Group to delve deeper into the subtopics to be addressed, especially the definition of “quality” and what that meant in light of the real circumstances found in each country’s educational system and in the context of the challenges posed by the third millennium, bearing in mind the technology and dynamism that quality implies. 
In particular, the Vice Minister shared her concern at the complexity of the social, environmental, and economic challenges facing the Hemisphere, in which leaders continued to rely on education to come up with new proposals and solutions, while in practice educational authorities and teachers often remained mired in educational paradigms of the distant past. So she suggested that the discussions in the Working Group should focus first on defining quality, before working on activities to be included in the Work Plans.
Contributing to that discussion, Ms. Claudia Téllez, Director of International Cooperation of the Ministry of Education of Chile, mentioned that her country was in the middle of a far-reaching educational reform and change of paradigm:  a shift from seeing education as a consumer good to seeing it as a right (to cost-free access to quality education). The Working Group should feel free to tap into that learning process and Chile’s experience.
Following Ms. Tellez’s remarks, Mr. Giacomán, Alternate Representative of the Permanent Mission of Mexico to the OAS and Second Vice Chair of the Working Group, said that, regardless of any decision taken by the ministries of education, it was important to think ahead and keep carrying on concrete activities in working groups so as to send a clear message of inter-American cooperation to the authorities, particularly at the next Summit.  He compared the Organization’s current mindset to that of a teacher who assigns a task to his students but only looks at it the following year. If measurements, specific action, and strategy were lacking, no progress would be possible. He added that very important steps had been taken, such as the establishment of three working groups to examine three concrete issues. Now the next step needed to be taken.  
At that point, the representative of Bolivia took the floor and began by thanking the leaders of the working group. He said he was particularly interested in the Working Group’s topic as his country had been grappling with it for years. As reflected in the new constitution of the country as a plurinational state, Bolivians recognized that they were shaped by diversity. In that context, terms like quality, inclusion, and equity were especially meaningful.  With respect to quality, he agreed that it was important to define what it meant, but that struck him as a difficult task given the diversity of circumstances. For that reason, Bolivia had not signed on to any international definition, because none matched the plurinational nature of the country. Nevertheless, he acknowledged that, given such a variety of circumstances within countries, there did not necessarily have to be just one definition of quality. Knowing how other countries arrived at their own definitions could enrich the process of arriving at one’s own.
Consequently, regarding the first point in the Work Plan, instead of getting to know and exchanging public policies, it would be more valuable to generate debate about what inclusion, quality, and equity were, and not just in connection with efficiency and effectiveness, but also in terms of relevance and aptness. That could help countries settle their historical debts to certain segments of their populations and to focus not only on the urban population but on rural areas, as well, whose needs may be very different. In the case of Bolivia, that could include the native indigenous populations and their right to education, not as ethnic minorities but as peoples whose culture and languages should be respected. Bolivia was more than willing to share its internal processes for defining quality so that other countries might take them into account. 
The Bolivian representative was followed by the representative of Canada, who, after thanking the Working Group, the Technical Secretariat of the CIE, and Panama as Chair for their commitment to such an important topic, spoke about the importance of equity in the sense of equal access, not as a different way of treating minorities. Acknowledging Vice Minister Vargas’s remarks about the need for changes of paradigm within education, he asked whether she could kindly let him have information regarding the national experiences she had referred to. 
With respect to the Work Plan, Canada pointed out that although the revised versions had taken into account its comments on alignment with the Incheon Declaration and the 2030 Agenda, the important thing was that the comments had not just been included as an introduction to the working documents but should also be interwoven into the activities proposed in the work plans with a view to bringing a hemispheric perspective to bear on global objectives, rather than “reinventing the wheel” and creating our own processes.
Finally, he conveyed his capital’s concern about making sure that no other institution in the Hemisphere was working on these Plans. For instance, at the meeting of CIDI the previous week, attended by several of the institutions at the current meeting, there had been a presentation of all the initiatives under way in the region. It was not just the initiatives that were important. It also mattered where they arose and why they were needed. Many of those institutions had mapped out our countries’ needs. That being the case, it probably wasn’t necessary to re-map or re-define them. Rather one should work more closely with the institutions familiar with those issues. As a political organization, the OAS had the advantage of being able to have an impact on decisions taken by our legislators and it would be very useful for them, for instance at the Summit of the Americas, to receive specific studies arising out of these technical debates. 
The Chair of the CIE reiterated Canada’s comment that more work was needed on the Agenda with a view to submitting it to the next Summit; that it was necessary to interweave global objectives into the actions proposed in the body of the Work Plans, not just mention them in the Introduction; and that it was necessary to continue the discussions working on a definition of quality. 
Mexico took the floor again to underscore the importance of Bolivia’s comments and of the Working Groups focusing part of their efforts on sharing definition. It was necessary to specify concrete ways of achieving that. He reminded participants that, prior to the Summits meeting in Peru, this Committee would have the opportunity to meet in The Bahamas, so that the best things would be to establish a specific road map to The Bahamas with concrete follow-up steps leading to Peru in 2017.
Third Plenary Session “Discussion of the Work Plan on Strengthening the Teaching Profession”  
After a short recess, the third plenary session began with Minister Paredes calling upon the lead countries of the Working Group on Strengthening the Teaching Profession to come to the head table to present an account of the progress made in this Group.  
Prior to the presentation of the work of the second working group, the representative of Paraguay asked for the floor to first thank the leaders of the working groups, the chair of the CIE, and the Technical Secretariat for their effort and commitment to the process of building the Agenda and on their achievements, such as the decision to focus on three specific topics. He added, echoing earlier comments that he agreed with the idea of aligning the work of the CIE with global objectives, particularly since the countries had already committed to adopting an Agenda on February 7 and 8, in The Bahamas. From his point of view, he saw it as a set of pragmatic, applicable, and verifiable commitments that could contribute to Goal 4 of the Sustainable Development Goals. He envisaged it as a simple document about concrete and measurable actions that could have an impact in the region, rather than activities that might be important but that could dilute available resources and distract attention away from concrete outcomes. The OAS had to re-focus on a core issue and the one promising the most value-added in this case was the teaching profession. 
The delegate of Paraguay then said he was more than ready, under the leadership of the working groups, to come up with a revised agenda proposal that would establish clear objectives so that the activities called for down the road would be in line with those objectives. 
Following Paraguay’s remarks, the representative of Brazil asked for the floor in order to reinforce those comments, in the sense that Brazil too was worried about the working procedure to be used and the evident need for a paper setting out strategic objectives and for focusing on a particular issue. As Paraguay had suggested, that topic could be the teaching profession. 
Following those remarks, Mr. Fernando Carrión, Director of Teacher Training in the Ministry of Education in Bolivia, who headed the team producing the Work Plan, along with Guatemala and Barbados, gave an account of how that work was progressing. Before delving in depth into that matter, however, Mr. Carrión said he concurred with the recommendation made by Canada and Brazil that the Organization focus on a particular topic: in this case, teaching training. He mentioned that Bolivia was also party to several regional blocs, which encouraged focusing on a particular topic. 
Before addressing the work plan, he likewise highlighted, along with a document distributed among the participants, the work being done to transform education in the Plurinational State of Bolivia, which had focused precisely on teacher training. He told participants that one thing they had ascertained was the importance of focusing not just on the teacher training, but on labor conditions for teachers and the teaching profession or career. 
He emphasized that, because of the different contexts in different countries, the working procedure had not been conceived with a view to standardizing policies or projects throughout the Hemisphere, but rather with a view to the enrichment of ideas through discussion, comparison, and analysis of those policies.
He also thanked the States for their inputs during the consultation process and stressed that many of the contributions made by them had been included in the work plans. As regards the first sub-topic of the work plan, he repeated that the ministry was conducting a survey of policies for the enhancement of the teaching profession, but what mattered most in that endeavor was the dialogue involved, not the production of yet another document like those to be found in other regional blocs. He therefore thanked the Inter-American Teacher Education Network (RIED/ITEN) for having provided the medium for that discussion with the ministries of education in each State. He also said he would be interested in receiving support from that same network with connecting the platforms already up and running in the ministries of education, so as to maximize the work being done in each country. 
As for the second sub-topic, he proposed as a short-term initiative identifying the institutions approved by governments that offer training and teacher training services and then producing an “Inter-American Directory of Services for Teachers” to facilitate contact between those providing such courses and those in need of them. He also proposed, as a medium-term goal, identifying and prioritizing those training courses and programs that countries could make available to other member states over the ITEN network and ministry platforms. Eventually, once the minimum requirements/contents for such courses had been worked out, the idea would be to establish a course accreditation and validation process, probably via the ITEN. Such courses also afforded an opportunity to promote inter-American integration in particular. Finally, regarding the last subtopic proposed by the Working Group, the inter-American excellence in teaching award, Mr. Carrión said there had been very little support for the idea from the countries. Rather, he had received feedback regarding the importance of publicizing already existing prizes awarded in each country and learning how they function. 
After a brief synopsis of Mr. Carrión’s presentation, Minister Paredes congratulated the Working Group, announced that Panama would be joining it, and invited the other countries to do so, too. She then opened the floor to comments from the other countries. 
The representative of the United States said she was glad to see representatives from the various capitals participating in the meeting, because they offered technical insight into the actual circumstances in their countries. She then presented a document that had previously been requested by the General Secretariat giving a summary of the ITEN program, detailing activities that had been carried out, financed by the United States. She said they were designing the second phase of this project and wished to know whether it needed to be reconfigured in any way, what should be included, and whether it was technically possible to do so. [TR. Spanish needs clarifying/rewriting] 
The representative said she agreed with Mr. Carrión’s presentation and the focus on three areas. Specifically, the “Inter-American Directory of Services for Teachers” could benefit from the OAS consortium of universities as a captive audience that could provide information on programs already being coordinated with ministries. As for accreditation, the representative mentioned that systems varied considerably from one country to another. For instance, in the United States the process was largely private. 
She also stressed that UNESCO Chile had given ITEN a list of teaching practice resources, amounting to a huge amount of information, already posted in the section on the Inter-American Collaboratory on the Teaching Profession (Co-TEP). She therefore stressed that, before Minister Paredes departed, they would like to establish whether her platform was compatible with ITEN and the possibility of working together, given that, at a time when resources were so scarce, duplicating each other’s efforts would be really costly.
As for the teacher training prize, she commented that, over the years, there had been many “awards” initiatives that had turned out to be very expensive and had had little impact on the ground. She therefore agreed with Mr. Carrión that it was better to focus on getting to know, sharing, and highlighting each country’s internal selection processes, such as, the U.S. Department of Education’s National Blue Ribbons School Program Award for Excellence in Education schools. 
Minister Paredes agreed and added that at least the platforms should be interactive or accessible by other platforms. She proposed conducting a feasibility study of that possibility, so as not to duplicate efforts when resources are hard to come by. 
Vice Minister Vargas then took the floor to propose that the Work Plan include training not just for teachers but also for managerial staff in the education sector, including school directors. The training would be geared to ensuring that they are agents of change spearheading the development of school curricula, rather than just being education sector administrators. Courses for such administrators should therefore be included in the Plan. 
The Representative of the Latin American Education Network - REDUCA thanked the organizers for inviting him to take part in the meeting and said that the Network’s experience with teachers indicated that, even though new technology had provided opportunities for teachers wishing to receive on-line courses and resources, such opportunities could only be seized by teachers who matched a certain profile:  i.e., those who had the necessary time and technology and could handle the self-learning component of such courses. For that reason, he proposed promoting virtual learning communities going beyond individuals and their careers to form communities of practices, through educational packages, visits, and exchanges as alternatives tailored to the diverse profiles of teachers in each nation.
Following up on the comments by Costa Rica, he said REDUCA had experience with learning processes for educational leaders (school directors) and advising teachers’ councils on creating opportunities for horizontal dialogue, not just courses for teachers. As for the third topic, he added that seven of the organizations in the Network had excellence in education awards and they themselves awarded a regional prize, which takes society, the family, and teachers into account in the selection process. The working groups were welcome to access that information. 
The representative of Mexico suggested taking up the suggestion made by the delegate of the United States and including ITEN as a fundamental part of the Agenda, through Bolivia as Chair of the Working Group, as the official channel for communicating the concerns they have as countries, so as to ensure that ITEN is aligned with the work that ought to be envisaged in said Agenda. Mexico was interested in making that Network a basic and specific part of the Agenda.
Replying to the United States and Mexico, Mr. Carrión added that, under the three subtopics, ITEN had been included in the strategy. He informed participants about the field visit carried out by the Network and the Technical Secretariat and about their participation in the first drafts of the Work Plan.
Saint Lucia then shared its view that often teachers’ skills and relations with their students were misunderstood. The representative said his county had made contributions in two areas of the subject being discussed:  the licensing of teachers as a means of raising the level of, and standardizing, their performance, and the establishment of a qualifications framework for teachers that would enhance recognition of their skills.
After congratulating Working Group 2, the delegate of Brazil came up with a UNASUR study, which has a chapter devoted specifically to teacher training, laws, regulations, structures, incentives, institutions, and model that could prove useful when discussing subtopic #1. He said that the five-year operational plan also included a comparative study of teacher training practices in the member countries of UNASUR, due to be completed in 2017. 
With respect to subtopic 2, the promotion of courses on integration, the representative underscored the importance of providing more specifics, because for Brazil it should be a priority to work together for regional integration on teacher training issues so as to enhance the quality of the region’s teachers. He said he agreed with the idea to get rid of the third action relating to the award for excellence in teaching, and instead compile a list of existing prizes and disseminate and promote them within each country. 
For its part, the Dominican Republic reminded participants that, during the VIII Ministerial Meeting, when the matter of teacher training was raised, the time-frame considered was five years. With that in mind, and without losing sight of students’ interests, the representative said he would have liked to see a more holistic approach in the Work Plan, in terms of identifying elements common to both initial and continuous training and reflecting issues that transcend training and systems, such as mechanisms for evaluating and measuring teachers’ qualifications.
The representative of El Salvador described the challenges involved in improving the teaching profession in his country, with a view to sharing its experiences with perhaps similar ones in other countries. The experiences have to do with:  First, identifying training and refresher course needs. Not all teachers were willing to undergo training, especially the older generations; second, training new teachers, who are open to new trends but lack training in ethics and citizenship education issues; third, establishing a training model for a career as a teacher, bearing in mind that teachers also have families and households to look after and do not necessarily have the time needed for training; and, fourth, establishing a school environment imbued with values, living together in harmony, and leadership.
Mexico took the floor once again to clarify its earlier proposal and stressed that, from a budgetary standpoint, the RIED/ITEN was reviewing its project for the next two years. The representative added that it would be worth Minister Paredes coming by and making a specific proposal, so that what the specialists in the meeting were describing as necessary would be reflected in the actions to be financed over the next two years, using that network. 
Regarding that proposal, the Chair of the CIE said it made strategic sense and would be useful to be able to include that effort as one of the focuses of Working Group 2 and she invited Bolivia, Barbados, and Guatemala to spearhead that effort.
Colombia spoke next in support of a state of the art approach so as to ascertain exactly where things stand and have a starting point for proposing concrete actions in the Work Plans. The representative of Colombia went on to say, echoing the Dominican Republic, that it was important to pay heed to exams, evaluations, and indices with a view to ensuring that teacher training institutes are top quality. The representative of Colombia also said it was also important to provide incentives for teachers. 
The delegate of the United States again took the floor to respond to the comments made by El Salvador and Santa Lucia and to stress that the ITEN was designed precisely to address the circumstance (emphasized when the platform was developed) that most teacher cannot take time off from their work to continue their education. For that reason, the network provided virtual training options in which teachers would not have to take time off. The delegate said she was grateful about Mexico wishing to expand the project and, since resources are finite, she expected that at some point the responsibility would have to be passed on to others. She agreed that she was setting her sights on Mexico because it was common knowledge that this Organization also financed education projects. 
The delegate also stated that other units in the OAS also dealt with training issues. For instance, the Department of Sustainable Development had projects involving training in environmental issues. She said it was important to centralize all such projects in one place. Once the CIE proposal was ready, it would be a good idea to contact those units in the OAS and other agencies to see how they could contribute. 
In light of those comments by the United States, Minister Paredes asked the Technical Secretariat to come up with a proposal incorporating the recommendations made during the meeting and above all the possible linking of the Virtual Platform and the ITEN Platform, and taking into account the other OAS units involved with teacher training. All that material would then be made available to Working Group No. 2. 
Fourth Plenary Session: “Discussion of the Work Plan on “Comprehensive Early Childhood Care”
Following a lunch break, the plenary session resumed, with Minister Paredes inviting Dr. Alexandra Santelises, Director of the Dominican Republic’s National Institute of Comprehensive Early Childhood Care, which chairs the Working Group, to take the floor, accompanied by the Vice Minister of El Salvador.
After greeting and congratulating those who had spoken before her, Dr. Santelises described the core topics discussed by the Working Group and how they had developed from the first drafts put together in Boston, beginning with definitions of the various approaches to comprehensive early childhood care, the ministries that developed policies and the nature of those policies. [REVISE SPANISH ORIGINAL]  Within the Working Group, it was decided to classify the approaches as “community,” “family,” or “institutional” approaches and, as part of the initiative, to produce a survey or report on how public policies, in their various manifestations, address comprehensive early childhood care. 
Ms. Santelises stressed that it was also important to compile information about the legal and institutional frameworks for implementing public policies and about the contributions of other government entities and social actors. It was vital to describe the type of intervention model used and family and community participation in that intervention. All that was based on experience sharing, using the Virtual Platform for International [Educational] Cooperation. 
Ms. Santelises also suggested that Working Groups 2 and 3 should coordinate with one another on training for teachers providing early childhood care. She suggested that subtopic 3 and subtopic 2 were very similar and proposed that activity 3B (geared to implementing standards and curricula) should become the Working Group’s third sub-topic. That would make it possible to distinguish, within the three subtopics, between how that care is provided (forms of care); who provides it (the social actors participating); and with what parameters (standards and curriculum) it is provided. Finally, Ms. Santelises mentioned the offers received from the various countries to advance this Work Plan.
The Vice Chair of the Working Group added that strategies were needed to convince legislators and those who make budgetary decisions to invest in early childhood care. Thanks to studies and the experiences of other countries, the subject was catching on, but it had still not fully permeated enough to be reflected in governments’ budgets. In countries in which these issues had begun to be addressed, too much responsibility had been delegated to the community. Consideration had to be given to coordination with families and the professionalization of the care provided.  The issues were multidimensional, which meant that a decision to invest heavily was needed. 
Canada took the floor to point out that the preamble to the document made specific reference to crosscutting issues, such as the gender equity perspective. However, that did not figure clearly in the Work Plan’s proposed activities. The delegate likewise suggested revisiting the Incheon Declaration and comparing with the topics they were discussing, because that Declaration contained recommendations as to how to carry out activities that are also in the Work Plan. One way of bringing our documents into line with one another was to compare them and see whether the topics proposed in the working groups were consistent with the recommendations for implementation made in the Incheon Declaration. As the Vice Minister from El Salvador had mentioned, that would be a way to convince lawmakers and budget decision-makers to invest in early childhood care, because that strategy already figured as a subtopic in the 2030 Agenda. Thus the focus of the work plans should shift to a strategy of implementation by the member states of actions to advance shared concerns already identified in the subtopics. 
Referring to those remarks, the Chair of the CIE said she agreed that the documents needed to be revisited. She also noted that much had been said in both the Working Group on Quality and in the Working Group on Early Childhood Care about exchanges of information, experiences, and practices, and she once again invited countries to use the Virtual Platform for Educational Cooperation. 
The delegate from Saint Lucia then spoke in support of the idea of comparing the documents mentioned, particularly in order to see what had already been done and implemented and did not need to be duplicated from scratch by the working groups [Revise Spanish original to make sense]. She offered to make available the findings of work done in the Caribbean, where considerable progress had been made specifically on the subject of Earl Childhood, for which, in conjunction with the OECS, a curriculum and development framework had been devised.
The representative of the World Organization for Early Childhood Education said that her Organization had been working with lawmakers from a number of countries for the past 25 years, so that information certainly was available on children aged 3, 4, and 5. All countries had early childhood education policies. There were reports, such as the one just published by the Inter-American Development Bank, on public policies and what they involved, including even forms of intervention. Therefore, the delegate suggested that where the OAS could contribute some value added and relevance would be regarding educational coverage between the mother’s pregnancy and three years of age.  In her view, based on the presentation just made, other government and civil society sectors needed to be included in the Working Group, not just education and health. She proposed eliminating the term day care nursery (guardería) and reviewing the use made of the terms “formal” and “non-formal.” She added that early childhood encompassed not just Incheon Target 4, but also Targets 5 and 1. [CHECK ORIGINAL: 5.1 OR 5 and 1?]  
In reference to those remarks, Minister Paredes asked that Organization to continue participating and collaborating with the Working Group and asked Dr. Santelises to coordinate close ties and joint efforts with it.
Dr. Santelises said that, overall, she agreed with the comments made and appreciated the offer made by Ms. Fujimoto to continue working on defining various terms as well as the remarks made by the other countries. 
Canada took the floor once again to thank the World Organization for Early Childhood Education (OMEP) and the World Educational Network (REDEM) for taking part in the meeting and publicly requested formal support for ensuring that those two institutions contribute to the Working Groups’ endeavors. 
Colombia then attempted to draw attention to what it regarded as the key objective of the CIE:  to help governments pursue sensible (educational) policies in the next five years. [CLARIFY ORIGINAL SPANISH]. It called upon the Working Groups to support that objective, tapping into global insights and efforts and adapting them to regional circumstances. [IMPROVE SPANISH] 
Fifth plenary session “Contributions of regional, subregional, and international organizations, civil society, and other actors to construction of the Inter-American Educational Agenda”
The representative of the World Organization for Early Childhood Education (OMEP) offered technical support to the Working Groups from its offices in 16 countries and said the Organization would circulate a list of those national offices and their contact persons. She explained that that technical support did not just consist of taking part in meetings. It also involved contributing reports and papers prepared by OMEP and sending them to the countries and the Technical Secretariat. OMEP had also decided to lend support to any member states that considered that it could be of assistance with revising laws and providing training courses conducted by professionals specializing in nutrition and health. 
Elena Motobbio, a specialist in child labor at the regional office of the International [CORRECT THE SPANISH!!!] Labour Organization (ILO), pointed to the alarmingly high incidence of child labor in the region:  an index that had not improved despite the economic growth in the region over the past four years. She gave a presentation on “The Latin America and the Caribbean Free of Child Labor Regional Initiative,” which is the product of joint efforts to create a policy framework with a strong child labor prevention component. She said the Organization had a network of focal points in the region’s ministries of labor and she invited the ministries of education to appoint focal points for this initiative as well. Finally, she stressed that the three priorities of the working group fitted in perfectly with those of the initiative for eradicating child labor, so that she proposed that they should continue working together. 
Speaking on behalf of REDUCA, David Calderón commented that, via progress reports, the network could contribute to the Agenda with information that could boost participation and social awareness and, in particular, transparency and accountability.  He said that the organization was already acquiring experience in the field, for instance through a project with UNICEF on early childhood and another with the Inter-American Dialogue for an Early Childhood Agenda in the region. They had already held 12 meetings, which had resulted in a reference document that he was happy to make available to the Working Group. REDUCA had also worked with school leaders, providing training courses focusing on expanding the learning abilities of children and young people. Finally, Mr. Calderón said that the organization was working on a sound practices database (banco de buenas prácticas) and an observatory containing key data on education, compiled jointly with UNESCO, as a quick way of accessing data based on information provided by governments.
The representative of the Latin American Security and Defense Network (RESDAL) said that the Network had been working on a comparative atlas of defense and security in Latin America and the Caribbean since 2005. Working directly with ministries of defense, it had studied legal frameworks, human resources, budgets, and so on. A subproject had addressed education in military academies and included budget analysis guidelines. RESDAL said that all that information (including the manner in which it was presented and the method for synthesizing the data) was at the disposal of the CIE, to draw on and apply to education, with a view to publishing similar documents with the region’s ministers of education.
Minister Paredes thanked the international organizations for participating in the meeting and encouraged the chairs of the working groups to take such offers of support into account and to work closely with the organizations concerned as a way of making headway with the activities proposed in the Work Plans. That brought to a close the first day of sessions of the Seventh Regular Meeting of the CIE. 
APRIL 29, 2016
First Plenary Session: “Current status of activities in response to the mandates of the Eighth Inter-American Meeting of Ministers of Education and the initiatives of the Seventh Summit of the Americas,” Presentation by Dr. María Claudia Camacho of the Technical Secretariat for the Inter-American Conference of Ministers of Labor.
Dr. Camacho pointed out that participation and intersectoral dialogue among ministers of education and labor had increased in the previous year. She had noted the presence of Minister Paredes, Chair of the CIE, at the last Meeting of Ministers of Labor, held in Cancún in December 2015, and had seen labor ministry staff taking part in the Ministerial Meeting of the CIE in Panama in February 2015.
Dr. Camacho also recognized the important transformational role of education in a society, which she said went beyond just teaching people to be part of the workforce. She said that there were signs of a mismatch of skills in the Americas:  on the one hand, a significant number of people graduating from secondary school were unemployed or in unstable jobs, while on the other hand employers complained of a lack of skills in the workforce. She cited a 2012 World Bank survey which showed 36% of businessmen in Latin America stating that the principal obstacle in the labor market was the lack of appropriately trained personnel. Another major issue touched on during the presentation was the time it takes to fill a vacancy in Latin America (nearly six weeks, compared to between two and four weeks in other parts of the world).
Also singled out for mention was youth employment, which was high in the region, with some countries having national youth unemployment rates two or three times higher than the regional average. An excessive number of young people were employed in the informal sector. Most worked in precarious jobs, without social protection and with lower productivity than one might expect. Dr. Camacho expressed concern at the number of young people in the region who were idle, many of them (some 20 million) “neither-nors” (neither working nor studying). There were also major misconceptions regarding who “neither-nors” are in the region. If one looked at the figures broken down by sex, for instance, a “neither-nor” was no longer a young man in a criminal gang, but more typically a young woman: two-thirds of the region’s “neither-nors” were young women looking after their family and thereby further limiting their prospects of future development. 
The world was said to be undergoing unprecedented change, a new revolution. Technology had radically changed the way we live, work, and engage in social relations. It had been suggested that 65% of today’s primary school pupils would work in jobs unheard of today. The speed at which change was coming about posed yet more challenges for governments and international organizations called upon to respond to those changes and provide solutions for today’s children and youths caught up in the new momentum. 
Another major challenge to be faced was child labor in the Americas. The ILO had been studying the phenomenon and had made significant progress, but the issue needed to be addressed as soon as possible. 
Dr. Camacho stressed that special consideration would be given to four areas of interaction between ministries of education and ministries of labor: 
1. Improving the quality of education and making it more relevant in terms of content.  In that respect, ministries of labor could make a useful contribution by providing information and analysis of the labor market from an employer’s point of view;
2. Coordinating strategies for eradicating child labor; expediting that process would require actions in multiple fields, such as social protection, health, education, and work. According to the UN’s 2030 Sustainable Development Goals, hopefully there will be no child labor in the world by 2025.
3. A third area of interaction would involve addressing the issue of “rights and obligations” in school textbooks, so as to build knowledge and values in citizens, so that from an early age they understand the meaning of decent and safe work, the importance of saving money, the reasons why trade unions and collective bargaining exist, and so on.
4. Managing to coordinate strategies to ensure youth employment, based on high quality education from early childhood onwards, including the development of soft skills (such as perseverance, persuasiveness, and communication skills). The ministries of labor suggested holding a hemispheric workshop on youth employment, to which technical staff in labor and education ministries would be invited. The idea would be to assess what is currently being done and what more could be done collaboratively to address this challenge. The Government of Brazil had offered to organize the workshop in December 2016. Through the Inter-American Network for Labor Administration (RIAL), some financial resources have been assigned to support the workshop and ensure attendance by technical staff from the ministries of labor.  Dr. Camacho asked the CIE to include the workshop in the Work Plan and find funding to ensure that technical staff from the ministries of education also attend it.
Minister Paredes de Vásquez, Chair of the CIE, reiterated the need for the technical teams in the ministries of education and labor to get to know one another, so as to be able to create synergy. She then offered the floor for participants to express their views.
The delegate of Mexico said his government was going to chair this year’s Meeting of Ministers of Labor and that it recognized the importance of the areas for coordinated action between ministries of labor and ministries of education that Dr. Camacho had referred to.
The delegate of Suriname said that, in fostering cooperation, one great achievement of the Chair of the CIE – the Minister of Education of Panama – had been to promote joint talks between ministries of labor and ministries of education. The delegate also asked the Minister from The Bahamas, as the next Chair of the CIE, to carry on including labor ministries in meetings on education and, if possible, to broaden them to include other ministries that could support the education sector or be supported by it.
The delegate of Dominica also underscored the importance of collaboration between ministries of labor and ministries of education. The delegate stated that although the two types of ministries had been working in tandem, there was still a sense that educational enterprises were specialized and quasi unique. He added that the education sector needed to hint at the importance of collaboration with the ministry of labor, so as to make their actions more dynamic. The delegate also said that the two sectors needed to communicate closely with one another about how to promote vocational education in such a way as to avoid discrediting professional training and acknowledge its usefulness. Apart from the aforementioned areas of action suggested by Dr. Camacho, the Delegate suggested adding another, potentially more innovative, area, namely developing new policy proposals that would enable member states to resolve the academic versus vocational training dilemma. Furthermore, in the Caribbean many parents and students preferred to opt for an academic education, even though that route could lead to unemployment. 
Minister Paredes de Vásquez, Chair of the CIE, summarized the matters that were still pending and the actions discussed or raised the day before by each of the working groups. 
· For the Quality, Inclusive and Equal Education working group, the idea was that it should continue its work, while opening up more opportunities for dialogue aimed at achieving a better definition of the concept of “quality education” in light of the very different circumstances found in each of the member states.  These conversations would take place during a parallel process of consultation conducted while attending to the current priorities indicated in the Work Plan. 
· For the working group on the Teaching Profession, it was pointed out that it needed strengthening as one of the core axes of the inter-American agenda. Along those lines, Minister Paredes also shared with participants a proposal put forward the previous day by the U.S. mission. The proposal was to join the Virtual Platform for Education Cooperation of the Americas with the Inter-American Teacher Education Network (RIED/ITEN), so that it would become the only platform to enable member states to contribute to the work of the Inter-American Education Agenda and to publish and conduct best practices, courses, and seminars in support of the teaching profession and also in support of the work of the two other working groups, thereby avoiding duplication of effort and resources.
· Another matter raised by Minister Paredes was the importance of sharing best practices in education. She called upon delegations to send a signal to their governments to participate in the attempt to share at least two practices in education via the virtual platform, so as to allow other member states to find valuable material relating to all the priority areas. 
· Another proposal had been to modify the Inter-American Award for Excellence in Teaching. The idea was rather to share existing experiences with other national prizes awarded by some member states. Another suggestion had been to share ideas with other organizations, such as REDUCA, which already award a regional prize for excellence in teaching.
· As regards the working group on comprehensive early childhood care, Minister Paredes said that its excellent report included specific areas for dialogue that greatly enriched the work of the group. Minister Paredes proposed that work should continue along those same line, taking into account the previous day’s observations, with a view to finalizing a single version (rather than three separate documents), which could be discussed in the preparatory meeting scheduled for October 2016, prior to the Ninth Ministerial Meeting. 
Ms. Alicia Vargas, Academic Vice Minister of the Ministry of Education of Costa Rica and Chair of the Quality, Inclusive and Equal Education working group thanked participants for their comments and support and reiterated the working group’s commitment to continue putting together the final version of the document. Ms. Vargas said that, once all the proposed initiatives had been incorporated, the work plan would be shared with the delegates of the member states.
Mr. Fernando Carrión, Executive Director of the Continuing Education Program at the Ministry of Education of the Plurinational State of Bolivia and Chair of the working group on Strengthening the Teaching Profession, also thanked participants for the comments they had made the previous day and for their support. He said that that working group had identified two major matters still pending that would require input from the ministers at the next meeting:  policy alignment asserting the importance of the teaching profession and determination of the operational steps to follow on from and implement the initiatives proposed for each sub-topic. 
Minister Paredes mentioned that in the coming months Panama’s Ministry of Education would be joining the working group on Strengthening the Teaching Profession. 
Mr. Víctor Sánchez, Vice Minister of Planning and Educational Development at the Ministry of Education of the Dominican Republic said he was delighted that the CIE was following the guidelines established in the 2030 Agenda and the sustainable development goals.  The delegate also pointed out that, during the Ministerial Meeting in Panama, in February 2015, the educational authorities of the member states had agreed that work plans would encompass a five-year period. The also noted that most countries in the Hemisphere shared the same quest for quality education for all their citizens. Accordingly, work plans needed to adopt very specific courses of action to make it possible to measure and appraise progress achieved in education, as a system and as a region. The delegate pointed to the importance of including indicators in the work plans, so as to be able to measure progress toward the goals set, bearing in mind the different circumstances and baselines of each member state.
Minister Paredes reiterated the importance of maintaining work plans in line with the sustainable development goals. With regard to already defined goals, she said it was likewise important to keep States informed concerning other initiatives by subregional organizations or groups that could create synergies with each of the working groups and avoid redundancy or duplication of efforts.
The delegate of Dominica, Ambassador Hubert J. Charles, asked for clarification of the concept of “quality education”, and whether it meant education for competitiveness or that competitiveness was a subset or integral part of quality education.
Replying to that question, Ms. Vargas, Academic Vice Minister of the Ministry of Education of Costa Rica, said that it formed part of the challenge and discussion still pending in the working group. Referring to “an education for life”, the Vice Minister said that education had to lend support to the population, giving people the wherewithal to build their own life plans or careers. In that sense, it was necessary to strengthen educational processes rooted in skills, which were essential for human development and for bringing people into the work force in a positive, productive way. 
The Alternate Representative of Mexico, speaking on behalf of the Vice Chair of Working Group 1, reiterated the need for further discussion and definition of the strategic concept of “quality education.” He also said he expected to be able to submit a preliminary draft document in early July, which would form an integral part of the inter-American agenda and include a consolidated version of the three work plans for the preparatory meeting in October. 
Replying to the delegation of Dominica, Ms. Marie Levens, International Projects Advisor in Suriname, had a technical suggestion to make regarding teacher training based on her view that curriculum development posed a series of headaches for both teachers and those planning the curriculum.  The way curricula were devised in schools and their implementation by teachers were based on competitiveness. Any talk of teacher training involved curriculum planners as well, because the latter would not be able to function without teachers, since teacher training was highly focused on competitiveness in particular contexts. 
H.E. Jerome Fitzgerald, Minister of Education, Science, and Technology of The Bahamas, said that the delegation of Dominica had raised a very important point concerning what was meant by “quality education.” He added that, as member states progressed, it was vital to define above all what was meant by “quality education” and how competitiveness, preparation of the work force, and several other components to be included on the agenda in the run-up to the Ninth Ministerial Meeting, could have an impact on the quality of education. Finally, Minister Fitzgerald encouraged the working groups to begin working on this matter so as to come up with a framework.
The representative of Colombia put forward ideas for continuing to improve the work of the CIE, such as:  1) forging an American identity, using education as a tool for integration. He said the Agenda should connect with values in keeping with our region; 2) an education in support of tolerance and peace: that is to say,  imbued with an ethic of peaceful coexistence, tolerance, and mutual recognition; 3) competitiveness, since it was important to establish ties with civil society and businessmen and define the relationship between education and work, between education and prosperity; 4) given that the program is in the process of being forged, setting priorities and deadlines for achieving precise objectives. It was also important to interact with all players in the inter-American system [IDB, UNESCO, World Bank, the Organization of Ibero-American States for Education, Science, and Culture - OEI, ECLAC], since the strength of the OAS lies in coordinating such interaction to produce constructive synergies. The delegate proposed that the working groups should think about that and look for the best way to integrate the vision of other actors into the CIE’s work plans.
Mr. David Calderón, Director of the Latin American Network for Education - REDUCA, shared some thoughts with participants about the concept of quality education.  He said that much work had been done on this in academic circles and in civil society. Civil society’s request to the CIE was that it: 
1. Review the legal framework of each of the member states. Mr. Calderón added that an international consensus was being built around the notion that quality education should be measured in the context of the right to lifelong learning. Each individual’s maximum development potential was an ongoing cultural change. He urged that more attention be paid to achieving quality education as the fulfillment of each human being’s right to know and added that competitiveness was as important as building a just society that learns from its own members, when the available resources are distributed evenly. Along those lines, he cited a few examples, such as the United Nation’s Convention on the Rights of the Child and its “Learning Metrics Task Force”, which measures quality education in terms of what it brings to the inhabitants of communities.
2. It was not a question of reinventing the wheel, but rather of enriching the process through value added. One way to get there would be if each member state identified what it understood to be a quality education. Any attempt to reach an exhaustive and complex definition of quality education for the Americas as a whole was doomed to failure, given that there are already various definitions of quality. That, however, did not preclude ministries of education working together and helping to establish a multilateral environment.
H.E. Jerome Fitzgerald, Minister of Education, Science and Technology of The Bahamas, said that human beings possessed two fundamental rights, one being access to health care and the other access to education. He pointed out that the absence of a universal definition of quality education made it more difficult for member states to focus on an objective dialogue, because they all had different definitions. He said he considered it important to define the concept and that the OAS/CIE could spearhead that effort. 
The Chair of the CIE, Minister Paredes, emphasized the huge challenge facing the member states whenever quality education is addressed, because all countries strive for quality education, but when the discussions begin, each country might well be referring to different concepts and expectations. 
The delegate of Canada asked for clarification regarding the process for building a framework. He asked that the Chair provide delegations with a time line for procedures and processes between then and October.  The delegate explained that for Canada education was handled at the provincial level. Thus Canada had no Federal Minister of Education. Nevertheless, the Minister of Foreign Affairs was the entity responsible at the Federal level for all of his country’s international relations. That meant that the provincial ministers met in a Council and conveyed instructions and needs via the Ministry of Foreign Affairs. The delegate stressed the importance of documents being delivered in good time for them to be forwarded for consultation and for replies to be received. He also asked who would be in charge of drafting the Agenda.
The Chair of the CIE, Minister Paredes, noted the importance of the groups continuing to work both on their own and together so as to be able to have the final versions of the July work plans. She said that she saw no problem with the leaders of the working groups requesting more time and meetings among themselves; the idea was to have a finished document within a reasonable period of time. She also pointed out that the Technical Secretariat of the CIE would lend support to the ministries and delegations of the member states in their efforts to forge the draft Agenda. The Chair of the CIE said she expected that a complete preliminary draft Agenda – including clear objectives, targets, activities, and measurement indicators for the next five years – would be distributed to ministries of education and member states’ delegations toward the end of July or early August. They would then be submitted for review during the preparatory meeting in October, with a view to have a final version adopted at the Ninth Ministerial Meeting in February of 2017. 
Ms. Vargas, Academic Vice Minister of the Ministry of Education of Costa Rica, proposed that the Ministry of Education of The Bahamas be in charge of integrating the three work plans into a single Agenda. 
The Minister of Education of The Bahamas agreed to take on that task.
The Honourable Michael S. Browne, Minister of Education, Science, and Technology of Antigua and Barbuda, suggested that in order to arrive at a viable definition of quality education, the methodology used should be that of numerous actors worldwide, namely the establishment of a set of minimal educational standards followed by most educational authorities. On that same subject of defining quality education, he pointed out that member states could both consult one another and at the same time set in motion a mechanism for evaluation, so that when goals are set for what education is supposed to accomplish, educational authorities in a number of countries can assess whether or not they will be capable of achieving those goals or of achieving education that meets minimal educational standards. 
Mr. Fernando Carrión, from the Ministry of Education of the Plurinational State of Bolivia and Chair of the working group on strengthening the teaching profession, said he agreed with the idea of establishing points of reference for delivering hoped-for products. He proposed the following:
· Between May and July, the working groups should continue incorporating inputs received from other ministries in the work plans, to enrich those documents. He further suggested: a) ensuring that the work plans are aligned with the sustainable development goals; b) finding ways to coordinate the activities of the working groups with certain community bodies nationwide; and c) preparing operational tools for each of the groups.
· Between August and October, with the support of the Technical Secretariat of the CIE, a single integrated document should be drafted for distribution to ministries of education and the permanent missions.
Fifth plenary session Contributions of regional, subregional, and international organizations, civil society, and other actors to construction of the Inter-American Educational Agenda
Ms. Gaby Fujimoto, Technical Secretary of the Hemispheric Network of Parliamentarians and Former Parliamentarians for Early Childhood of the World Educational Network (REDEM), pointed to the importance of reviewing global agreements. She recommended checking out the UNESCO website, which contained the definition of quality education proposed by the ministers of education. As regards education in the long term, she mentioned the Incheon Declaration (“Education 2030: towards inclusive and equitable quality education and lifelong learning for all),” which calls for education that is consistent with Sustainable Development Goal No. 4, which “is inspired by a humanistic vision of education and development based on human rights and dignity; social justice; inclusion; protection; cultural, linguistic and ethnic diversity; and shared responsibility and accountability.” She pointed out that that Declaration had been adopted by the ministers of education of 193 member states of the United Nations, in May 2015. The representative cited a segment of that Declaration, according to which the ministers committed “...to making the necessary changes in education policies and focusing our efforts on the most disadvantaged, especially those with disabilities, to ensure that no one is left behind; supporting gender-sensitive policies, planning and learning environments; mainstreaming gender issues in teacher training and curricula; and eliminating gender-based discrimination and violence in schools.” As regards early childhood education, Ms. Fujimoto offered to provide technical assistance and the definition of quality already developed by the OAS back in 2007.
Ms. Reema Nayar, Practice Manager in the Latin America and Caribbean Unit of the Education Global Practice of the World Bank, pointed out that quality education had a bearing on productivity and economic growth. She went on to say that the World Bank was participating in a regional effort to modernize tertiary education, through a regional project aimed at fostering innovation in four key areas:  internationalization, human capital development, quality assurance, and the strengthening of the teaching profession.  She ended her remarks by reiterating the World Bank’s intention to continue collaborating with the CIE, given the close ties between the two institutions’ interests in this field. 
Sixth Plenary Session Election of the Chair, Vice Chair and members of the Executive Committee of the Inter-American Committee on Education (Article 4 of the Rules of Procedure of the CIE)
In the plenary session, Minister Paredes de Vásquez, Chair of the CIE, announced the candidacies that had been submitted. She proposed electing the candidates by acclamation, a motion that was accepted by the participants. 
CIE Officers (2016-2018):
· Chair:  The Bahamas 
· First Vice Chair:  Colombia
· Second Vice Chair:  Antigua and Barbuda 
Speech by the Chair-elect of the CIE, H.E. Jerome Fitzgerald, Minister of Education, Science, and Technology of The Bahamas 
Minister Fitzgerald extended a special vote of thanks for having been given the opportunity to serve as the Chair of the Inter-American Committee on Education in 2016-2018. He accepted the chairmanship and reaffirmed his government’s commitment to host the Ninth Ministerial Meeting to be held on February 9 and 10, 2017, which is expected to have a significant impact on education in the Americas.
In his remarks, Minister Fitzgerald pointed out that education was a key factor in any nation’s success. For the Bahamas, education and the development of human capital were still the core ingredients for progressive and sustainable economic and social development. That was the main reason why The Bahamas believed that the Inter-American Commission on Education was the forum par excellence for achieving the political, practical, and methodological commitment required to address the needs of the various different educational systems and to create national, regional, and hemispheric associations.
That being so, Minister Fitzgerald asked the member states to commit to further boosting CIDI’s capacity to support the work of the CIE and the work done under the educational and human development programs. Judging by the two days of discussions, Minister Fitzgerald said he was sure that the Committee’s efforts to draw up an Inter-American Agenda focusing on quality, inclusive, and equitable education, strengthening of the teaching profession, and comprehensive early childhood care would spur collective efforts to achieve the sustainable development goals and promote lifelong learning opportunities. 
Minister Fitzgerald added that it was imperative to move from goals to action with respect to implementation of the Agenda. He said that that could be done by developing mechanisms that tapped into the numerous opportunities for cooperation between member states and other States and that made full use of the expansion of inter-American educational partnership and the inclusion of relevant segments of the private sector and nongovernmental organizations in the Americas. Along those lines, the Minister suggested that member states consider taking part in an event being planned by the Ministry of Education in The Bahamas. He announced that, alongside the Ninth Ministerial Meeting, The Bahamas would hold a presentation of the Award for Best Practices found on the islands of The Bahamas. He also proposed that OAS member states take part in that event. If they agreed to do so, that event would immediately lead to cooperation among OAS member states on implementing the Inter-American Education Agenda and, hence, the principle underlying the Inter-American Partnership for Education. Finally, Minister Fitzgerald said he intended to continue intersectoral cooperation, with a particular emphasis on the ties between education and labor.
As the incoming Chair of the CIE and to ensure continuity in the Committee’s work, the Minister proposed the eventual establishment of a “Comfortable Threesome,” comprising past, present, and future Chairs to work together and thereby testify to the true spirit of multilateral collaboration.  Finally, he proposed October 27 and 28, 2016, as tentative dates for the preparatory meeting.
Election of the members of the Executive Committee of the Inter-American Committee on Education (Article 4 of the Rules of Procedure of the CIE)
Following Minister Fitzgerald’s remarks, Minister Paredes de Vásquez, Chair of the CIE announced the nominations received for positions on the Executive Committee. 
The candidacies submitted for director and alternate delegates of the Executive Committee of the CIE and received during the session:
· North America subregion - Pending (Principal), pending (alternate)
· Andean subregion - Pending (Principal), pending (alternate)
· Southern Cone subregion - Brazil (Principal), pending (alternate) 
· Central America subregion - Dominican Republic (Principal), Costa Rica (alternate) 
· Caribbean subregion - Dominica (Principal), Saint Lucia (alternate)
Minister Paredes de Vásquez proposed voting for the already nominated delegations, a motion that was supported by all those present. The Minister invited the other member states to consider participating as delegates representing the subregions for which there were as yet no nominations.
After the elections, Minister Paredes announced a presentation by a Colombian organization. The presentation – via video conference from Bogotá – had to do with an early childhood project in Colombia.
The Colombian delegate explained that the upcoming presentation would address the conclusions of an Amazonía project financed by FEMCIDI and implemented jointly with Colombia, Bolivia, and Peru. In the end, the presentation did not materialize due to technical issues.
Another video conference presentation was announced, this time from Argentina. It was to be about MERCOSUR’s Youth Parliament program. The delegate said that six MERCOSUR countries participated in that program, with support from FEMCIDI. In the end, the presentation was not delivered due to the absence of the manager of the project. The Argentine delegate said that, in lieu of the presentation, a report would be distributed via e-mail.
Minister Paredes de Vásquez availed herself of the opportunity to thank the members of the CIE, the OAS representatives, ambassadors and technical delegations, and, in particular, the ministers, vice-ministers, and the technical team for the support received over the past two years. She also thanked Ambassador Abigail Castro de Pérez and the General Secretariat staff for the work they had put in. 
Minister Paredes likewise thanked and congratulated the ministers from The Bahamas, Colombia and Antigua and Barbuda for their readiness to continue supporting and heading the CIE in 2016-2018. Finally, she thanked Ambassador Parsan and reiterated the intention of the Government of Panama to join Working Group 2 in support for the teaching profession, offering to integrate the virtual platform with the RIED/ITEN platform.
The Argentine delegate invited Ms. Cecilia Martins of the Executive Office of Integral Development to give a brief presentation on what was previously FEMCIDI’s Cooperation for Development project and which had recently been implemented.  
In her presentation, Ms. Martins referred to a project implemented in schools in six countries in MERCOSUR (Argentina, Bolivia, Brazil, Colombia, Paraguay, and Uruguay), in which pupils actively engaged in dialogue among themselves. The expert also pointed out that the Youth Parliament of MERCOSUR was seeking participation by young people in a regional integration process, creating opportunities for dialogue and exchanges in which youth could air their political and social views. 
Ms. Martins mentioned some of the concrete outcomes of this project called “The Secondary School We Want” [La escuela media que queremos]: a leaflet for students, a leaflet for teachers compiled by themselves, and Rules of Procedure for initiatives on behalf of the teaching profession in the region. These documents were distributed among individuals in participating countries. Worth mentioning: Taking part in the project were 33,700 schools and more than 6.5 million youths in MERCOSUR.
During the implementation process, teachers and pupils designed and implemented eight modules for the development of the teaching profession and an online course relating to community participation. Also noted was the usefulness for teachers of the virtual platform as a substantial part of the project as well as the official website of the Youth Parliament of MERCOSUR, and other purposes.
Closing Session:  Remarks by the Executive Secretary for Integral Development, Ambassador Neil Parsan
In the course of his remarks, Ambassador Parsan stressed the fact that the member states were of the opinion that the Sustainable Development Goals would be achieved before 2030. He added that for that to happen, especially SDG 4 which reads” Education 2030:  Towards inclusive and equitable quality education and lifelong learning for all,” each country would make an effort. He emphasized that the same objective underlay the Inter-American Education Agenda. 
Ambassador Parsan indicated that, through the Technical Secretariat of the CIE, the Executive Secretariat for Integral Development was striving to provide the support needed for the success of the mechanism which would enable the best practices in the countries of the region to be known, shared, and replicated in a sustainable and measurable way.
Finally, Ambassador Parsan congratulated the outgoing Chair of the Inter-American Committee on Education, the Honorable Marcela Paredes de Vásquez, Minister of Education of Panama, for the remarkable skill, enthusiasm, and authority with which she had guided the member states. He also congratulated the incoming Chair of the CIE, the Honorable Minister Fitzgerald, to whom he offered the unwavering support of the Technical Secretariat of the CIE.
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