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2
PROCESS FOR BUILDING THE SECOND PHASE OF 
THE INTER-AMERICAN EDUCATION AGENDA
PERIOD: July 2019 – April 2022 


A. [bookmark: _Toc87015500]OBJECTIVE

The objective of this document is to present officials from the member state ministries of education with a chronology of the process carried out since the last meeting of the ministers of education held in July 2019. It describes through different stages the process of collectively building the second phase of the Inter-American Education Agenda. This document recaps the different modalities of member states participation during said period.

B. [bookmark: _Toc87015501]BACKGROUND

The Meeting of Ministers of Education held in Panama in 2015 saw the approval of resolution CIDI/RME/RES. 1/15 rev. 1, “Building an Inter-American Education Agenda: Education with Equity for Prosperity”… a “forum for policy dialogue in order to define priority lines of action to guide the Inter-American cooperation in education over the next five years according to the following existing mandates: quality, inclusive and equitable education; strengthening of the teaching profession; and comprehensive early childhood care.”  

At this same meeting the Inter-American Committee on Education was entrusted “with building the Inter-American Education Agenda (IEA), and established three working groups to carry out that task. The working groups were defined in accordance with the existing mandates that were prioritized for the development of the IEA… The IEA shall be implemented for a period of five years, commencing in 2017, after which it will be revisited by the member states …”[footnoteRef:2]/ [2: .	 http://scm.oas.org/IDMS/Redirectpage.aspx?class=V.13.1%20CIDI/RME/doc&classNum=6&lang=e] 


In February 2017, at the Ministerial Meeting held in The Bahamas under the banner of “The Inter-American Education Agenda: Building Alliances and Advancing Towards the Sustainable Development Goals” the Inter-American Education Agenda was approved. This Agenda’s Plan of Action,[footnoteRef:3]/ “The Inter-American Education Agenda: Building Sustainable Partnerships through Cooperation, with Renewed Focus on Education and Skills Development for Better Citizenry,” was adopted during the Meeting of Ministers that took place in July 2019 in Washington, D.C. [3: .	http://scm.oas.org/IDMS/Redirectpage.aspx?class=V.13.1%20CIDI/RME/doc&classNum=6&lang=e] 


In keeping with the guidelines established for member states for ministerial-level processes, the 2019-2022 Work Plan of the CIE[footnoteRef:4]/ was developed, negotiated and adopted. This Work Plan is an instrument, which, through the process of dialogue among officials of the ministries of education to foster “collective reflection and definition of concerted actions focused on three core themes: (1) To share concrete initiatives for the implementation of the IEA; (2) to deepen synergies among global, hemispheric, and subregional educational initiatives; and (3) to promote inter-sectoral cooperation…,” enabled progressive consensus-building based on national public policies and programs with the potential to become hemispheric actions.  [4: .	 http://www.oas.org/en/sedi/dhdee/cie/PLAN%20TRABAJO%20CIE%202019-2022-APROBADO-CIDED00212-ING.docx. ] 


Once the Work Plan of the CIE had been approved, the Committee’s officers spearheaded virtual meetings in July and August of 2020 after the advent of the pandemic. Twenty-four projects with hemispheric potential were presented at these meetings for comments by focal points and representatives of the ministries of education.

Officials participated to learn from the lessons other countries shared, contributing their particular perspectives on the topic.  At the same time they noted the challenges and/or specific needs that were not fully reflected in the topics approved for the 2019-2022 period. 

Reaffirming this collective building process based on the forums for dialogue the IEA provided for, on October 20, 2020, the OAS General Assembly,[footnoteRef:5]/ pursuant to resolution AG/RES. 2955 (L-O/20) Articles 21-23/26),[footnoteRef:6]/ instructed the Executive Secretariat for Integral Development (SEDI) to continue to support the work plan of the CIE,[footnoteRef:7]/ as well as to support education ministries and institutions in charge of education in the region in promoting the Hemispheric Action Plan for the Continuity of Education (PHACE) in the context of the coronavirus pandemic.  [5: .	AG/RES. 2955 (L-O/20) ADVANCING HEMISPHERIC INITIATIVES ON INTEGRAL DEVELOPMENT: PROMOTING RESILIENCE (Adopted at the first plenary session, held on October 20, 2020) AG/RES. 2955 (L-O/20) http://www.oas.org/en/sla/docs/AG08273E10.pdf]  [6: .	http://scm.oas.org/IDMS/Redirectpage.aspx?class=AG/doc.&classNum=5717&lang=e]  [7: .	http://www.oas.org/en/sedi/dhdee/cie/PLAN%20TRABAJO%20CIE%202019-2022-APROBADO-CIDED00212-ING.docx] 


Finally, the resolution also instructed SEDI, as the Technical Secretariat of the CIE, to begin planning the second phase of the IEA by proposing guidelines for the next five-year period (2022-2027).

C. [bookmark: _Toc87015502]FORUMS FOR DIALOGUE: SYSTEMATIZATION AND BUILDING PROCESSES 

Based on the guidelines authorities established to implement the Work Plan of the CIE—specifically, by creating virtual forums for dialogue for specialists from ministries of education to share experiences and systematize knowledge—coordination and implementation of different projects went forward. Listed below are different forums for dialogue on public policies associated with this process: 

· Global Education Futures Forums: Re-envisioning Education to Create Resilient and Responsive Systems. Collaborative initiative between the OAS, through the CIE, and the Massachusetts Institute of Technology’s Abdul Latif Jameel World Education Lab (MIT J-WEL), which brought together public policy leaders and decision makers in the field of education from OAS member states. The symposium’s objective was to explore new visions for education in a post-pandemic world and to strengthen the definition of policies, research, capacities, practices, and the infrastructure needed to make these visions a reality in our region.  

· Towards a Culture of Digital Accessibility: Experiences and Educational Challenges for Persons with Disabilities during the Pandemic.

· Virtual Roundtable and Sharing of Experiences on Inclusion and Equity in Education.  

· Roundtable: Exchanges and Thoughts on the Return to In-person Education.

· Virtual Roundtable “The Path to Bilingualism in Costa Rica: An Educational Experience with a National Approach”.

· Education-health intersectoral dialogue: “Promoting school environments for healthy nutrition and physical activity.”  

· Education-health intersectoral dialogue: “Promoting skills for a healthy life through physical and nutritional education at school.”

· Education-health intersectoral dialogue: “Policies and programs for implementing applicable regulations and standards to nutrition at schools.”

D. [bookmark: _Toc87015503]METHODOLOGY ESTABLISHED BY CIE OFFICERS

It bears noting that under the leadership of the CIE Officers; the forums for dialogue have established a very clear dynamic that has been strengthened and consolidated in the forums’ successive versions, using the following structure:

1. The country spearheading the project presents a concept note to the OAS. The note is worked on in conjunction with the Technical Secretariat to devise the conceptual framework, discussion questions, expected achievements of the gathering, and the subsequent formulation of the methodology and work agenda. Once the note has been agreed upon, the work teams from the country/countries summon the region to a virtual dialogue. 

2. The dynamic of the dialogue and shared experiences process is structured around the following elements: 

a. Framing the conversation: consisting of a panel in which the country leading the topic/experience of the specific CIE work plan project presents its experiences, lessons learned, and the challenges it faced to the participating officials. This may also include the participation of one or more countries that are spearheading initiatives related to that topic.
b. Group or round table discussions: officials from countries participating at the meeting are divided into groups and provided a period of time to undertake dialogue and debate based on discussion questions related to the topic of the event. The aim is to identify lessons learned, challenges faced, and contrasting elements in comparison to the experiences of their own countries. To this end, each discussion group will have a moderator and a person responsible for taking notes.
c. Conclusions: the meeting ends with the presentation of the main points addressed in the discussion groups and the conclusions that the participants drew.
d. Systematization: carried out after the event and consisting of a detailed compilation of the contributions countries made during the virtual dialogue: the challenges identified, the lessons learned, and the next steps based on said contributions. The outcome document is sent to officials and authorities that participated in the meeting for their review and validation. These systematizations are expected to be inputs for the ministerial process and may eventually become recommendations.

E. [bookmark: _Toc87015504]CONCLUSIONS

In keeping with the original mandate of the ministers of education that defined the Inter-American Education Agenda (IEA) as “a forum for policy dialogue in order to define priority lines of action to guide inter-American cooperation on education over the next five years,” we instruct the Technical Secretariat of the CIE to convene a meeting of the Committee officers and working groups prior to the Preparatory Meeting of the Meeting of Ministers of Education, scheduled to take place in March 2022. 

The meeting’s objective will be to confirm the priorities of the IEA, its elements, and emerging needs, as well as to determine the actions needed to ensure educational continuity over the next five years; the foregoing with a particular focus on vulnerable populations and in keeping with the topics discussed at the forums for dialogue held over the last 18 months.

The stages of the second phase of the IEA building process are:

· FIRST STAGE: Global Education Futures Forums: Re-envisioning Education to Create Resilient and Responsive Systems

· SECOND STAGE: Implementation of the CIE Work Plan, building from the local towards the hemispheric (July 2020 – September 2021).

· THIRD STAGE: Systematization, discussion, and validation of the documents that systematize virtual dialogues among participating member state officials under the CIE Work Plan (January-July 2021).

· FOURTH STAGE: Distribution and consideration of the final proposals of documents prepared during the Ninth Regular Meeting of the Inter-American Committee on Education (November 2021). 

· FIFTH STAGE: Convening of a special virtual meeting of CIE officers and working groups with authorities from the ministries of education in the region to discuss the draft document of the Second Phase of the Inter-American Education Agenda (January-February 2022). 

· SIXTH STAGE: Formulation of the final document of the Second Phase of the Inter-American Education Agenda during the Preparatory Meeting of the Meeting of Ministers of Education, to be held in March 2022.

· SEVENTH STAGE: Adoption of the Second Phase of the Inter-American Education Agenda, with a renewed focus on emerging needs in the current contexts of change, during the Meeting of the Ministers of Education, to be held in April 2022.

F. [bookmark: _Toc87015505]FIRST ANALYSIS OF COMMON AND CONTRASTING ELEMENTS
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Roundtable: Exchanges and Thoughts on the Return to In-person
Education
Led by the Ministry of Education of Ecuador

&R Framing the Conversation
The objective of this roundtable was to encourage a safe and open exchange on successful experiences or challenges
associated with current strategies for the return to in-person education in schools in the countries of the region.
The call to participate in this roundtable was issued at the request of the Ministry of Education of Ecuador within the
framework of the Hemispheric Action Plan for the Continuity of Education (PHACE by its Spanish acronym) and was
geared to senior officials in charge of risk management, technical authorities coordinating the strategy for the return to
in-person learning in the time of COVID-19, educational policy coordinators, and educational research coordinators.

Common Elements in the . Differentiating Elements .

Region

« The persistent challenge of a high percentage of
students without connectivity access, especially in
rural areas.
The greatest similarities have been in the type of
response in terms of the use of digital platforms,
educational content via television and radio, printed
materials, and support mechanisms.
Academic and socioemotional diagnostic
assessments to learn about the students’ status and
set curriculum priorities.

Trends e

Planning for phased return and constant monitoring
of the progress of cases of infection, considering
infrastructure conditions and other factors.
Implementation  of  alternating  home-school
modalities.

Design and implementation of tracing and early
warning initiatives for students at risk of dropping
out.

« Use of monitoring indictors to learn about the
situation of different schools, including families’
views about the support received.

Implementation of strategies for strengthening the
student-school connection and addressing the
phenomenon of school drop-outs.

Priority given to the return of students at risk of
dropping out.

Creation of hotlines for psychological support.
Design of a physical education curriculum that not
only promotes the development of physical abilities
but serves as a vehicle for the acquisition of life
skills.

Requests @
A second roundtable on this topic was proposed to

discuss progress in developing protocols and
strategies for the gradual return to in-person
learning.

Interest was also expressed in holding a dialogue to
learn about the countries’ different systems for
collecting and managing information, which are
essential for decision-making.

Conclusions and Next Steps 6

As a result of this dialogue, emphasis was placed on the importance of strengthening family-school partnerships and
community relations strategies to ensure educational retention and continuity and on searching for strategies to
address the phenomenon of school drop-outs during the health crisis.

In follow-up to this dialogue, the contributions and input were systematized in a document, and a page was created on
the CIE website to continue the conversation and share documentation.

Access to the full document:
Spanish
English: in translation process*

Invited Countries
Argentina-Chile-Colombia-Costa Rica-Ecuador
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Towards a Culture of Digital Accessibility: Experiences and Educational
Challenges for Persons with Disabilities during the Pandemic

Led by the Ministry of Public Education of Costa Rica
in cooperation with the Ministries of Education of Argentina and Colombia

g% Framing the Conversation

The objective of this dialogue was to share the educational experiences of families of students with disabilities and the
situations encountered by professionals in this field who support student populations and teachers with disabilities.

The call to participate in this forum was issued at the request of the Ministry of Public Education of Costa Rica within
the framework of the Hemispheric Action Plan for the Continuity of Education (PHACE by its Spanish acronym) and was
geared to senior officials of the inclusive education area responsible for developing instructional materials for each
ministry responsible for supporting student populations and teachers with disabilities in the context of COVID-19.

Common Elements in the . Differentiating Elements .
Region
« Identification of innovative practices in rural or
« Limited access to information by persons with
disabilities, due in part to the standardization and
dearth of technologies and resources that
guarantee inclusion.

remote settings.

« Lack of assistive technology and access to
uninterrupted, stable connectivity as the main
constraints to distance education.

Requests @
« Use of alternative media such as television and

radio for the dissemination of information. « That in 2022, the framework law on early
childhood, the framework law on inclusive
education, and the cornerstones of an inter-
American convention on the right to education that
bans all forms of discrimination and promotes the
Trends e full exercise of this right be defined.

The creation of a regional repository with a broader
« Increase in the need for teacher training in new focus, requesting the OAS to set up a free and open
technologies; universal accessibility and design. regional repository of educational resources for
« Importance of the need to create accessible teachers, families, and students, building on the
materials and strengthen family-school database of educational resources developed by
partnerships. the countries before, during, and after the
emergency declarations issued in response to the

pandemic.

Conclusions and Next Steps 6
As a result of this dialogue, emphasis was placed on the importance of creating accessible materials, strengthening
family-school partnerships, training teachers in the use of new technologies, and identifying strategies to respond to
diversity and solve connectivity problems.
In follow-up to this dialogue, the contributions and input were systematized in a document, and a page was created on
the CIE website to continue the conversation and share documentation.

Access to the full document: Participating Countries
Spanish

English: in translation process* AR-BO-CL-CO-CR-EC-SV-GT-HN-NI-PA-PY-PE-DO-UY
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Virtual Roundtable and Sharing of Experiences on Inclusion and Equity
in Education
Led by the National Ministry of Education of Colombia

g‘%’ Framing the Conversation
The objective of this roundtable was to share the educational and regulatory policies, tools, and experiences of the countries
of the region in promoting quality education grounded in inclusion and equity in contexts of change.
The dialogue consisted of two work sessions that served as the starting point for learning about and broadening the
possibilities of addressing this issue through the design of future public policies to promote inclusion and equity in education
by means of a comprehensive approach that recognizes, respects, and values diversity. The call for participation in this
dialogue was issued under Project #13 of the CIE 2019-2022 Work Plan under the leadership of the National Ministry of

Education of Colombia.

Common Elements in the Region
The persistent challenge of ensuring that all teachers
have adequate training to support processes that
recognize the diversity of the population and promote
inclusion.
Education and training of educators in topics related to
inclusion and equity.
Diversification and strengthening of ministry web
resources.
Coordination of efforts to promote the completion of
education.
Design and implementation of self-learning guides or
independent work.
Implementation of socioemotional support strategies.

Trends Q

Openness to intercultural educational systems.
Approach to diversity and inclusion through a broad
definition of the concept, including the population
that has not had access to education or has not
completed it.

Going beyond traditional formats and interacting with
students through other means, such as virtual
learning.

Implementation of mixed instructional modalities.
Mainstreaming cultures and inclusive educational
practices and policies beyond the specific conditions
of the student body.

Timely knowledge of the local situation and its
educational inclusion needs.

Differentiating Elements
Development of inclusive educational models.
Communication and linkage strategies that promote
intersectoral inclusion.

The centrality of the person and the right to an
education as the framework of the educational system.
Approaches based on the demands of the public,
especially persons with disabilities.

Establishment of international cooperation agreements
on issues of human mobility to support migrants or
displaced persons.

Internet access in school cafeterias to bridge the
connectivity gap.

Introduction of the concept of learning and analysis
based on the concept of inclusion, equity, and diversity
(territorial coordination).

Promotion of accessibility across the board in all
educational proposals.

An inclusive and culturally and linguistically relevant
approach.

Requests @

Creation of a virtual space to continue sharing policies

and programs through the country fact sheets
presented by the member states to build from the
local area up to the hemispheric area.

Conclusions and Next Steps
As a result of this dialogue, it was emphasized that the main point is supporting diversity through a comprehensive,
interinstitutional, and intersectoral approach, as well as educational reforms for the introduction of inclusive models.
In follow-up to this dialogue, the contributions and input were systematized in a document, and it was noted that other
events were expected to be held to provide continuity for collaborative work and co-construction of knowledge about
elements that could eventually become recommendations and aspects to consider in this area.

Access to the full document:
Spanish
English: in translation process*

Participating Countries
AR-BO-CL-CO-CR-EC-SV-GT-HN-MX-PE-DO-UY
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Virtual Roundtable “The Path to Bilingualism in Costa Rica:
An Educational Experience with a National Approach”
Led by the Ministry of Public Education of Costa Rica

g% Framing the Conversation
The objective of this roundtable was to share experiences and initiatives on the importance of promoting new visions
for the development of student communication skills through foreign, indigenous, and sign languages in a post-
pandemic world, contributing in the process to public policy-making, research, capacity building, practices, and the
infrastructure necessary to make these visions a reality in our region.
The call for this dialogue was issued under Project #17 of the CIE 2019-2022 Work Plan, under the leadership of the
Ministry of Public Education of Costa Rica.

Common Elements in the . Differentiating Elements .
Region « Establishment of minimum language proficiency
« Differentiation between the teaching of foreign and parameters as a requirement for hiring teachers.

indigenous languages at the policy and curriculum « Establishment of exit profiles and language
level.

« Need to bolster teaching skills at the linguistic and
instructional level.

« Development of instructional tools in indigenous « Universalization of bilingual education as an

and foreign languages. educational policy line.

proficiency tests as a requirement for student

graduation.

« Creation of core learning priorities for all areas of

Trends

Q basic education, including language instruction.

« Official recognition of indigenous languages in the
Language instruction from a multicultural and

I~ . constitution.
multilingual perspective.

Adjustments in curricula to align them with the « Implementation of self-learning guides in regions
Common European Framework of Reference for with little or no connectivity.

Languages.

Recovery of indigenous languages.

Language instruction from the standpoint of Requests @

employability and workforce participation.

. o « Production of a linguistic map as an input for
Efforts to transition from specific course or 8 P P

program  offerings to a  comprehensive decision-making on a national policy, and support

multidimensional strategy that addresses the issue for cultural and linguistic diversity.
of bilingualism, multilingualism, and

interculturalism.

Conclusions and Next Steps 6

As a result of this dialogue, emphasis was placed on the importance of prioritizing interinstitutional collaboration,
teacher training, and support for cultural and linguistic diversity in the countries through specific and comprehensive
public policies.

In follow-up to this dialogue, the contributions and input were systematized in a document, and other exchanges on
this topic are expected to be held to provide continuity for collaborative work and the co-construction of knowledge
among the countries of the Americas.

Access to the full document: Participating Countries

Spanish
English: in translation process* AR-BR-CO—CR-EC-SV-GT-HN-MX-PA-PE-DO
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