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1. Background of the construction of an Inter-American Education Agenda 

In Latin America and the Caribbean—the most unequal region in the world—human development gaps are evident both between countries and within them, primarily between rural and urban communities. Despite having experienced the largest drop in inequality by 2014, the region continues to maintain the world’s highest level of inequality when it comes to income. According to the 2014 Human Development Report published by the United Nations Development Program, “To tackle vulnerability, particularly among marginalized groups, and sustain recent achievements, reducing inequality in all dimensions of human development is crucial.”
 


The Latin American and Caribbean region currently boasts a population of 106 million youth,
 which is the highest number of young people in the region’s history; and of them, an average of 39% live in poverty. In the specific case of adolescents,
 some 15 million live in extreme poverty. 


These statistics reveal that adolescents and young people are even more at risk when it comes to tackling complex circumstances that often turn into “dead-end” situations:
· Some six million children and adolescents in the region are victims of severe abuse, including neglect; 

· Between 25% to 32% of the youth population in the region are living with risk factors, to wit: dropping out of school, teen pregnancy, unemployment, drug addiction, or trouble with the law.
 

According to the 2014 UNDP report, educational attainment is key to fighting inequality and is a necessary precondition—alongside the development of social policies on employment, housing, health, nutrition, the environment, etc.—for social cohesion and inclusion.


According to UNICEF, “Youth unemployment, violence, unplanned pregnancies, sexually-transmitted diseases, and substance abuse can lower a country’s gross domestic product by up to 1.4%.”
 Investment in education is, therefore, closely correlated to a country’s economic, social, and cultural development.


As our continent’s population approaches the one billion person mark, the OAS member states have made substantial progress as far as access to education and educational attainment are concerned. All told, preschool enrollment has increased to 73%, while enrollment in primary school has jumped to 89% and graduation rates have increased by 14%.
 UNESCO’s 2014 Education for All Global Monitoring Report indicates that gender gaps in primary and secondary education enrollment have been practically eliminated throughout Latin American and the Caribbean.
 Recent studies by UNESCO also show that the region’s countries boast relatively high transition rates—90% on average—of students in primary and secondary school. The percentage of teachers who are trained and certified has climbed to 81% at the elementary school level and 73% at the secondary school level.
 


According to the aforementioned 2014 UNDP Development Report, “where inequality declined, notably in Latin America and the Caribbean, it has been due mainly to the expansion of education and public transfers to the poor.”
 These solid redistribution programs have provided ample evidence on the interdependent relationship between economic growth, equality, and educational development. 


New emphasis on adult education in Latin America and the Caribbean has had a very positive impact: Adult literacy rates have climbed to 92%. UNESCO reported that approximately 10 million adults were enrolled in primary and secondary education programs and more than 2 million are taking part in literacy programs.


The available data also reveal pending debts in connection with education in Latin America and the Caribbean. It is worth noting that, when reading statistics, widespread differences in the region with respect to education both between countries and within countries must be taken into account. 


 An analysis of education levels based on economic, social, and educational factors reveals interesting statistics: Enrollment rates in pre-primary education are 66%. Countries with greater economic resources—as measured by per capita GDP—tend to have higher coverage levels. The opposite is true in countries with larger rural populations and higher rates of infant mortality.
 


Enrollment rates in primary school are as high as 93%. UNESCO notes in its “Education for All 2015 Regional Review Report” that the effective universalization of primary education becomes increasingly challenging as countries achieve net coverage of more than 90% since those who remain to be schooled face more complex challenges that require programs with more focused designs and higher per-student costs.


The dropout rate at the primary level is 8.3%. We can observe that 96% of young people who fall into the richest quintile of the population finished primary school, while the completion rate for those in the poorest quintile is 73%.


Higher primary education coverage and completion rates provide added opportunities for increasing the rates of transition to secondary education. They have not, however, had a significant impact on dropout rates at this level, which have fallen just a bit more than 2% since 2000, decreasing from 17.7% at that time to 15.5% in 2012. 


Lower secondary education completion rates tend to be seen among those who live in lower-income homes, belong to ethnic groups, and live in rural areas, and occur primarily during the transition from the first to the second cycle of secondary school. The second cycle is precisely the one that offers more specialized, college prep, or professional education, which is, by and large, not part of required schooling. The gross enrollment rate for this cycle is 75.5%, which is comparatively lower than the rate of 98% for the first cycle.


The figures are conclusive as far as inequities at this educational level are concerned: Among the young people who are part of the richest quintile of the population, 78.3% complete secondary school, while only 21.7% of those in the poorest quintile are able to attain this objective.


Despite the fact that expanded access to and making secondary education compulsory have helped to increase young peoples’ access to this level of schooling, much still clearly needs to be done with regard to reforms to curricular structure and operations, not only in order to ensure that all young people complete this level of education, but also to ensure that its outcomes are consistent with their needs and their culture and it helps to improve their opportunities for economic and social inclusion.
 All of this together, in addition to the need to improve teachers’ and education authorities’ qualifications to spearhead education processes, constitute key elements that experts analyze when studying factors that have an impact on whether someone completes this level of education, which are more associated with explanations of the phenomena of repetition and dropping out than with access.


Violence in schools has become a widespread phenomenon in Latin America and the Caribbean. In Latin America, “70% of children are either directly or indirectly affected by bullying.”
 In light of this information, some questions arise: What is the relationship between these phenomena and the quality of education services? How closely aligned to promote among students the leadership and ownership of the learning processes, are education practices? To what degree do situations of inequality, discrimination, and intolerance have an impact?

When considering the educational landscape, we must not overlook those children and adolescents who are excluded from the education system and do not receive any type of education. According to UNICEF, one out of every three school-aged adolescents is not enrolled in secondary school and 30 million young people/adolescents work informally and in difficult conditions. This runs deeper in the migrant community: When children and adolescents emigrate alongside their parents, often without the necessary documentation, they are likely to stop attending school and become involved in child labor.


We must also not fail to draw attention to the situation of children and adolescents with disabilities: Recent ECLAC studies indicate that approximately 12% of the Latin American and Caribbean population are living with at least one disability (12.4% in Latin America and 5.4% in the Caribbean).
 In Latin America and the Caribbean only 20% to 30% of children with disabilities attend school. “Excluding them from play and from school not only violates their rights, but also threatens society as a whole.”


Is it possible for education to be successful under very difficult circumstances where there are children and adolescents who do not attend school and are part of the labor market? In this regard, in addition to acting on behalf of quality education, we must rethink how to include in the school system those who find themselves excluded. It is in these situations that we must emphasize most vehemently that education serves not only as a springboard into the labor market or as a vehicle to exercise one’s rights and duties as a citizen, but also that it enables us to become full individuals and have the self-esteem and self-confidence necessary to learn to live together—with respect for and in acknowledgement of the diversity of our cultures and histories—and participate in the building of a shared destiny as countries and as a continent. 


The aforementioned education challenges, together with promising progress based on tangible practices in member states, prompt questions on how to tackle the education situation in the region—mainly the production and reproduction of social inequalities via education systems-: Should we continue along the same path? Are we educating for the present and for the future? How is education aligned to society’s and the continent’s goals? How do we measure and scale up what is working? And above all, how do we develop innovative approaches that will contribute to generate policies designed around the unavoidable correlation between education quality and reductions in inequality? What role can development partnerships between individuals and institutions play? 
2. Rationale of the proposal for the construction of an Inter-American Education Agenda: the Inter-American Cooperation to drive forward education in the region


Considering the aforementioned questions, the Chair of the CIE at the time, the Minister of Education and Community Development in Suriname, H.E. Ashwin Adhin, along with the CIE Technical Secretariat, reviewed the mandates that had stemmed primarily from the last three Inter-American Meetings of Ministers of Education—held between 2007 and 2012—and analyzed how the work done by the countries through the Technical Secretariat of the Inter-American Committee on Education had helped to move forward in responding to the countries’ particular circumstances.


Joint implementation with the countries of programs and projects focused on improving teacher training, early childhood education, distance learning, loans and scholarships for professional training, and education on democratic values and practices and on STEM has made it possible to build the capacity of thousands of individuals and institutions from the public and private sectors and civil society to bolster educational development in the Americas. The most important lesson learned from execution of these programs has undoubtedly been the impact that encouraging development partnerships among the member states can potentially have.
 


Even more so, this has been considered specifically in the most recent Inter-American Meetings of Ministers of Education as a key pillar for interaction among countries on particular lines of action identified as priorities: 

“We instruct the CIE, with the support of the Executive Secretariat for Integral Development (SEDI), to draw up a Work Plan for 2009-2012, the central objective of which should be to implement and follow up on our decisions, with special attention to lines of action such as: (1) strengthening of horizontal cooperation and technical assistance processes; (2) promotion and monitoring of policies of equity, quality and inclusion and experiences of innovation; (3) strengthening of pre-service education and professional development of teachers; (4) financing and resource mobilization based on the criteria of equity, quality, and efficiency; (5) strengthening of strategies, mechanisms, and entities to promote the participation of youth; and (6) the use of information and communication technologies.”
 

“We express our conviction that the CIE has become a valuable forum for ensuring that the political mandates emanating from this and prior ministerial meetings receive appropriate technical support and follow-up. We instruct the CIE, with the support of the Executive Secretariat for Integral Development (SEDI), to draw up a Work Plan for 2012-2013, the central objective of which should be to implement and follow up on our decisions, with special attention to strengthening horizontal cooperation and technical assistance in lines of action that include: (1) promoting and monitoring policies of quality, equity, and inclusion; (2) strengthening initial teacher preparation, professional development, and the teaching profession; (3) comprehensive early childhood care and education; (4) education in democratic values and practices; and (5) the use of information and communications technologies in teaching and learning processes.”

Considering this agreement among the member states to base the work plan on cooperation, and bearing in mind the process launched by the Organization of American States to have its member states review its Strategic Objectives—especially those having to do with integral development—and to review and classify its mandates, as well as the decisions on the lines of action already negotiated by the member states for incorporation into a future plan of action for the Social Charter of the Americas,
 the Chair of the Inter-American Committee on Education (CIE) – Suriname’s Minister of Education and Community Development, H.E. Ashwin Adhin – developed a proposal for the construction of an Inter-American Education Agenda.
 Such proposal was discussed during the VI Regular Meeting of the Inter-American Committee on Education, which took place at OAS headquarters in Washington, DC, on October 14-15, 2014.
In the proposal presented, the Chair of the CIE suggested focusing the proposal for the construction of an Inter-American Education Agenda on the following lines of action, which had been previously agreed in declarations from two Ministerial meetings (Quito 2009
 and Paramaribo 2012
). 
· Promoting and Monitoring Policies of Quality, Equity, and Inclusion; 

· Strengthening Initial Teacher Preparation, Professional Development, and the Teaching Profession; 

· Promoting the Teaching of STEM
 in Grades K-12, Using Modern Pedagogy; 

· Use of Information and Communications Technologies in Teaching and Learning Processes; 

· Comprehensive Early Childhood Care and Education.

In September 2014, the Chair of the CIE, with the support of the CIE Technical Secretariat, sent out a consultation on the Inter-American Education Agenda so as to enable the Ministers or Secretaries of education of the member states to: (a) assess the proposed lines of action; (b) propose other lines of action; and (c) suggest subtopics for each of the lines of action. The outcomes of this consultation may be found in Annex I to this document. The results of the responses received from 18 ministries of education were organized and then presented during the VI Regular Meeting of the Inter-American Committee on Education.

Based on the results of this consultation, a proposal was made to the delegates in attendance at the VI Regular Meeting of the Inter-American Committee on Education to participate in subregional working groups—North America, Central America, and Latin America and the Caribbean—in order to: a) continue discussing and determine the lines of action that would be taking into consideration for the development of the proposal for the construction of an Inter-American Education Agenda; b) identify the sub-themes that would help narrow the approach for the construction of the Inter-American Education Agenda. The outcomes of the subregional discussions may be found in the Final Report on the Sixth Regular Meeting of the Inter-American Committee on Education.

As a result of these subregional discussions, the participating delegates prioritized the following three lines of actions to frame the construction of an Inter-American Education Agenda. 
· Promoting and Monitoring Policies of Quality, Equity, and Inclusion; 

· Strengthening Initial Teacher Preparation, Professional Development, and the Teaching Profession; 

· Comprehensive Early Childhood Care and Education.


At the same time, a determination was made that the remaining lines of action would be crosscutting themes to the lines of action listed above: 
· Promoting the Teaching of STEM in Grades K-12, Using Modern Pedagogy;

· Use of Information and Communications Technologies in Teaching and Learning Processes.


Lastly, it is worth noting that during the VI Regular Meeting of the CIE, Panama—host country of the next ministerial to be celebrated in Panama City, in February 2015—was elected as the new CIE Chair. At the meeting, the Minister from Panama, H.E. Marcela Paredes de Vásquez, expressed unequivocal support on several occasions for the development of a proposal for the construction of an Inter-American Education Agenda and discussion thereof during the Eighth Inter-American Meeting of Ministers of Education.
 In this regard, Panama included in the presentation of the Preliminary Draft Agenda of the VIII Inter-American Meeting of Ministers of Education.

2.1 Next steps
Considering the above, it is proposed that during the Preparatory Meeting for the VIII Inter-American Meeting of Ministers of Education, OAS member states continue the discussion and consensus-building on, a) the lines of action and sub-themes that could frame the proposal for the construction of an Inter-American Education Agenda, and, b) the methodology for the construction of that Agenda, that is, the determination of the actions or steps to be pursued in the development of an Agenda on a collaborative and articulated basis, that incorporates objectives and goals that correspond to Member States needs and priorities.

 
3. The Inter-American Education Agenda’s contribution to efforts to ensure quality, inclusive, and equitable education that is accessible to all: Creation of an innovative and flexible model for dialogue and partnerships in education.


The President of the CIE, H.E. Marcela Paredes de Vásquez, emphasizes that dialogue, exchanges, and cooperation are factors that strengthen and enrich national efforts by generating the resources, know-how, and partnerships necessary to bring about an authentic transformation in education that will yield specific benefits for the citizens and communities of the Americas. 


The Minister of Education of Panama also considers that the experience the OAS, and particularly the Inter-American Council for Integral Development (CIDI), has had in this area has shown that effective cooperation among the states is becoming increasingly important in the transfer of knowledge and exchanges of information and innovative and consolidated experiences in the region’s countries, thereby encouraging the mobilization of human, technical, and financial resources. 

The President of the CIE expresses her decision to concentrate the efforts of the CIE, during the course of her term, to the construction of an Inter-American Education Agenda, which was conceived as process for dialogue, cooperation, and regional integration that would help provide member states with specific tools to develop collaborative and intersectoral actions that respond to the complexity of the particular circumstances of education in the member states and, at the same time, position education at the center of the region’s development agenda.

Panama considers that the Inter-American Education Agenda may become a unique opportunity to create an inter-American mechanism for developing a road map for education in the Americas in order to, on the one hand, facilitate political and technical dialogue among ministers and ministries of education, and, on the other hand, streamline interactions among the member states. 

The Minister of Education of Panama, host for the next Ministerial Meeting of Ministers of Education, expresses that an Inter-American Education Agenda could, on the one hand, help the member states to continue developing and focusing the regional vision in connection with the priorities that are to guide, in the medium and long term, hemispheric dialogue on education; and, on the other hand, help member states focus their efforts and enhance coordination of available resources for developing implementation and follow-up strategies that are consistent with the proposed lines of action and their respective subtopics. Therefore, the Minister of Education of Panama expects that the construction of an Inter-American Education Agenda serves as a vehicle for coordinating inter-American efforts toward dialogue and cooperation on education.

This Agenda could become the engine behind a virtuous circle to invigorate and deepen the coordination between the political dialogue and hemispheric action on education. Implementation of the lines of action and their respective sub-themes will thus make it possible to continue strengthening policy dialogue on education, the revitalization of which will be key to legitimizing and promoting education initiatives as part of the regional development agenda and, specifically, at an organizational level, to deepening intersectoral coordination.


The Inter-American Education Agenda could help to concentrate and link—amongst themselves and with the regional development agenda—the multiple mandates that have come out of the declarations adopted by the ministers of education. Such an effort represents an opportunity to discuss and consider the feasibility of its implementation and to rethink strategies to address it bearing in mind available resources. We are talking not just about financial resources, but also human and institutional resources, experiences, knowledge, and lessons learned as a result of the strides our countries have made in education in recent decades.


In order for the dialogue efforts to be legitimate and sustainable over time, Panama considers that this Agenda must be built in a participatory way and it must promote an intersectoral approach. The principle of using an intersectoral approach as a framework for interagency coordination and joint planning has been ratified both in the OAS’s ministerial declarations and in documents issued by other regional and international forums for dialogue on education, such as discussions regarding the post-2015 education agenda. An intersectoral approach would have a multiplier effect in the region by building the capacity of institutions and individuals to develop policies, programs, and services for creating more and better opportunities for millions of citizens in the Americas in an area of such great importance as education.


With that perspective, Panama reiterates its vision of am Inter-American Education Agenda conceived as an element to create coherence and facilitate intrasectoral and intersectoral partnerships in connection with the discussion and implementation efforts being made to attain the objectives shared with the post-2015 education agenda and the corresponding subregional agendas. 


The Inter-American Education Agenda could become a regional strategy that would enable the integration of efforts and resources in order to assist in the attainment of the priorities set at the global and subregional levels. At the same time, the Agenda could serve as a tool for sharing hemispheric priorities, visions, and innovations with the global and regional discussions taking place on the topic. 

 Building on the efforts made by all member states, this Agenda could become a successful mechanism for promoting cooperation and collaborative and intersectoral work; for this to be successful, the member states must embrace the Inter-American Education Agenda and its lines of action, as well as assume a leading role in its construction so that enabling the attainment of hemispheric and national education-related priorities agreed by the Ministers of Education within the framework of the Agenda and the OAS.


Joint ownership and leadership would enable OAS member states to consolidate the hemisphere’s voice in regional, subregional, and even, perhaps, global discussions on education and development and to contribute our vision, learning, and practices with other continents. 


It is of great interest of Panama, that the lasting commitment of member states provides an impulse to the construction of an Inter-American Education Agenda within the framework of the next Inter-American Meeting of Ministers of Education. In addition to this, that the ministerial process serves as a framework to monitor the implementation of this Agenda with a view to making this commitment long-lasting and sustainable, and to allowing Member States to reviewing the concrete results emanated from the policy dialogue. 
ANNEX 1:  Result of the Consultations made to OAS Member States on the Inter-American Education Agenda 

September- October 2014

	
	1. Lines of Actions-priority for inclusion in the Agenda
	2. Other Lines of Actions considered relevant for inclusion in the Agenda
	3. Lines of actions considered as a national priority 
	4. Sub-themes
	5. Lines of Actions to participate in and to lead
	6. Lines of Actions to share experiences and cooperation
	7. Lines of Actions to offer technical assistance
	8. Lines of Actions to receive technical assistance

	PERU
	-Strengthening initial teacher preparation, professional development, and the teaching profession

-Use of technologies of information and communication in the teaching and learning processes.


	-Modernization of the education management.

-Quality of learning.
	Strengthening initial teacher preparation, professional development, and the teaching profession. 
	1st Sub-theme: Teacher performance evaluation

2nd Sub-theme: High-quality initial training

3rd Sub-theme: Offer training courses for teachers.
	-Modernization of the education management.

. 

-Strengthening of initial teacher preparation, professional development, and the teaching profession.
	Use of information and communication technologies in  the learning process. 
	Use of information and communication technologies in the learning process.
	Modernization of the education management and the strengthening of initial teacher preparation, professional development, and the teaching profession.



	CANADA
	--Strengthening initial teacher preparation, professional development and the teaching profession.

-Comprehensive early childhood care and education.
	(None – CMEC suggests that, considering the actual financial situation of OAS, the Hemispheric Education Agenda should focus on a limited number of issues).
	Quality teaching and ECE are two of the priorities among provinces and territories in Canada.
	1st Sub-theme: Teaching preparation and methods.

2nd Sub-theme: Teacher attraction and retention.

3rdSub-theme: Teaching resources (Effective use of ICTs in classroom).


	CMEC is not in position to lead any initiatives at this time. 


	Some provinces or territories in Canada could be interested in sharing best practices on various issues such as development of appropriate curriculum and learning assessment (TBC once the first draft of the Hemispheric Education Agenda will be available).

	Some provinces or territories in Canada could be interested in sharing best practices on various issues such as development of appropriate curriculum and learning assessment (TBC once the first draft of the Hemispheric Education Agenda will be available).

	TBC once the first draft of the Hemispheric Education Agenda will be available.  



	PANAMA
	-Strengthening initial teacher preparation, professional development, and the teaching profession. 

-Promote STEM education in elementary and high school through modern pedagogies.

-Comprehensive early childhood care and education.
	-Take into account literacy in the areas that are difficult to access. 

-Strengthening teacher-training in the areas of science, technology, humanistic and values.  

-Ensure the access to education of pregnant teenage girls through inter-agency mechanisms. 

-Promote initial teacher preparation through active and innovative mechanisms. 
	-Comprehensive childhood care (Early Childhood Education).

-Strengthening teacher-training in the areas of science, technology, humanistic and values.  


	1st Sub-theme: Play activities as a primary basis for the teaching and learning processes.
2nd Sub-theme: Childrearing guidelines that will facilitate children development. 

3rd Subtheme: Continuous training for educational agents.

Line of action: Strengthening teacher-training in the area of science, technology, humanity and values.
1st Sub-theme: Equipment and learning strategy for the preparation of secondary school teachers, including the use of technology in their contexts.  
2nd Sub-theme: Cognitive development for the teaching and learning processes targeted to secondary students

3rd Sub-theme: Proposal for the establishment of Innovative laboratories. 

	Strengthening teacher training in the learning and teaching process in different levels of the education system.
	Promote teaching in all levels of education through the use of modern pedagogy. 


	Promote teaching in all levels of education through the use of modern pedagogy. 


	Strengthening teacher-training in the areas of science, technology, humanistic and values.  

	COSTA RICA
	-Strengthening initial teacher preparation, professional development, and the teaching profession. 

-Use of information and communications technologies in the teaching and learning processes. 

-Comprehensive childhood care.
	-Build capacities in educational centers or violence prevention and attention.

-Strengthening environmental education.

-Keeping secondary  students in school.


	Keeping secondary-level students in school.


	1st Sub-theme: 

-Universal pre-school education. 

-Increasing coverage in pre-school education (4 years old)

2nd Sub-theme: Teacher training through a continuous and relevant training plan.  

3rd Sub-theme: Offer educational centers with high quality services: infrastructure, network connectivity; equity programs; student participation: arts, environmental education, foreign language, and recreation to attract students and keep them in schools.


	Students’ safety in topics such as violence prevention and attention, and disaster risk management. 

Students’ participation strategies.
	-Reforms of the Spanish Curricula at the primary level.

-Reform and implementation of a comprehensive affectivity and sexuality education programs. 
	Incorporating the ICTs in the educational process. 
	Incorporating environmental education as a crosscutting theme. 

	GRENADA
	-Strengthening initial teacher preparation, professional development and teaching profession.

-The use of information and communications technologies in teaching and learning processes.
	-Increase importance for teacher training in Special Education.

-Proven methods of teaching for results in Literacy and Numeracy.

-Ensuring best returns on scholarships granted  to the benefit of the economy-


	-The use of information and communications technologies in teaching and learning processes.

-Addressing the Weaknesses in Literacy and Numeracy at the Primary and Secondary Levels.
	1st Sub-theme: Learning via mobile devices

2nd Sub-theme: Teacher training in ICT delivery-

3rd Sub-theme: Technical and administrative support to Schools for delivery of ICT.
	The use of information and communications technologies in teaching and learning processes.
	Addressing the weaknesses in Literacy and Numeracy at the Primary and Secondary Levels.
	Addressing the weaknesses in Literacy and Numeracy at the Primary and Secondary Levels.
	The use of information and communications technologies in teaching and learning processes.

	USA
	-Promoting and monitoring policies of quality, equity and inclusion.

-Strengthening initial teacher preparation, professional development and the teaching profession.
	-Quality, Equity and Inclusion.

-Teacher Quality.

-Early Childhood Education. 
	Quality and Equity (which for the USA, encapsulates related efforts focused on Teacher Quality, Early Learning, Technology and STEM).
	-------
	Although we might not have the staffing capacity to lead on a specific topic, we are open to engaging in dialogues re best practices and lessons learned in all of the areas noted in this document.
	We are open to engaging in dialogues re best practices and lessons learned in all of the areas noted in this document.
	N/A; It is not within the purview of our Department to offer direct technical assistance. However, we are open to engaging in dialogues re best practices and lessons learned in all of the areas noted in this document.


	-------

	BARBADOS
	-Promote the teaching of STEM in grades k-12, using modern pedagogy

-The use of information and communications technologies in teaching and learning processes.
	None.
	Promote the teaching of STEM in grades k-12, using modern pedagogy.


	1st Sub-theme: Equipping teacher with skills, knowledge and attitudes to effect the delivery of STEM Education.

2nd Sub-theme: Development of the appropriate pedagogical  materials to deliver STEM Education.

3rd Sub-theme: Integrating the software/hardware  in delivery of STEM objectives.


	Promote the teaching of STEM in grades k-12, using modern pedagogy.


	The use of information and communications technologies in teaching and learning processes.
	Comprehensive early childhood education.
	Promote the teaching of STEM in grades k-12, using modern pedagogy.



	JAMAICA
	-Strengthening initial teacher preparation, professional development and the teaching profession.

-Promote the teaching of STEM in grades k-12, using modern pedagogy.
	Early detection and treatment of children with special needs- 

Promoting technical and vocational education at all levels of the education system.


	Promote the teaching of STEM in grades k-12, using modern pedagogy-


	1st Sub-theme: Using the ICTs  in the delivery of the STEM  methodology-

2nd Sub-theme: Developing age and stage appropriate technical vocational content  for delivery through STEM.


	Promote the teaching of STEM in grades k-12, using modern pedagogy.
	The use of information and communications technologies in teaching and learning processes.
	Comprehensive early childhood care and education.
	Promote the teaching of STEM in grades k-12, using modern pedagogy.

	CHILE 
	-Promotion and monitoring of quality, equity and inclusion policies. 

-Strengthening initial teacher preparation, professional development and the teaching profession.
	-Quality education. 

-End profit, and include equity and inclusion.

-Strengthening public education.
	-Quality education.

-Segregation and inclusion
-Building an inclusive education system.

- Free education for all.

-Non- profit education systems.
	1st Sub-theme: End the profit in all the education system: Public funding for non-profit education institutions which its only purpose is to provide quality education in the context of the social law.

2nd Sub-theme: Quality education: Excellence education in all aspects. 

3rd Sub-theme: Segregation and inclusion: Increase social and cultural integration.


	Quality education: Excellence education in all aspects.

	All the axes of the Chilean educational reform in general. 


	All the axes of the Chilean educational reform in general. 


	Experiences in strengthening public education. 



	PARAGUAY
	-Strengthening initial teacher preparation, professional development and the teaching profession.

-Comprehensive childhood care and education.
	-Strengthening technical and vocational education.

-The use of information and communications technologies in the teaching and learning processes.
	-Comprehensive early childhood care and education.
	1st Sub-theme: 

Effective and timely formal education targeted to children aged 3- 4 years old.

2nd Sub-theme: Comprehensive non-formal care targeted to children aged 0- 5 years old. 
	Promoting and monitoring quality, equity and inclusion policies (active participation), 

specifically those related to comprehensive early childhood care.


	Comprehensive early childhood care.
	Promoting and monitoring quality, equity and inclusion policies, specifically targeted to young people and adults. 


	Strengthening initial teacher preparation, professional development and the teaching profession.

	BRASIL
	-Promoting and monitoring quality, equity and inclusion policies. 

-Strengthening initial teacher preparation, professional development and the teaching profession.
	-Education policies for the secondary-level.

-Full time program of education.
	Promoting and monitoring quality and inclusion policies. 


	1st Sub-theme: School constructions.

2nd Sub-theme: Teacher training.

3rd Sub-theme: Full time program of education.
	Teacher training.


	Full time program of education.
	Teacher training.


	Full time program of education.

	TRINIDAD Y TOBAGO
	-Use of information and communications technologies  in the teaching and learning processes. 

-Comprehensive early childhood care and education.
	-Equity, access quality and inclusion education.

-Student centered development. 

-Teacher training + Development .
	Universal Early Childhood Education.
	1st Sub-theme: Inclusive Education.

2nd Sub-theme: Seamless education.
	-ICT

-ECCE
	-ICT

-ECCE
	-ICT

-ECCE
	-Inclusive education

-Teacher training + Development

	MEXICO
	-Promoting and monitoring quality, equity and inclusion policies. 

-Strengthening initial teacher preparation, professional development and the teaching profession.
	- Educational Policies on Student retention and drop-out prevention. 

- The use of information and communications technologies in the teaching and learning processes.

-Comprehensive childhood care.
	Promoting and monitoring quality, equity and inclusion policies.
	1st Sub-theme: Educational model; the curriculum is centered in  learning achievements. 

2nd Sub-theme: Inclusive education through the recognition of diversity.

3rd Sub-theme: Autonomous school management. 
	Promoting and monitoring quality, equity and inclusion policies.
	The use of information and communications technologies in the teaching and learning processes.
	Promoting and monitoring quality, equity and inclusion policies.
	Comprehensive early childhood care.

	SURINAME
	-Strengthening initial teacher preparation, professional development and the teaching profession.

-The use of information and communications technologies in teaching and learning processes.


	-The use of technology in Education

-Tertiary  education

-Strengthening teacher training  
	Use of technology in Education.
	1st Sub-theme: Every child per school a laptop.

2nd Sub-theme: Another way of learning.

3rd Sub-theme: Developing skills by teachers.
	-The use of technology in education.
	-Strengthening teacher training.

	-We seek technical assistance, we cannot offer.
	-The use of technology in Education.

-Tertiary education.

-Strengthening  teacher training . 

	ECUADOR
	-Strengthening initial teacher preparation, professional development and the teaching profession.
-Use of information and communications technologies in the teaching and learning processes. 


	1. Strengthening initial teacher preparation,.
A) International cooperation agreements:  academic training and continuous teacher training. 

B) Agreements on the harmonization of initial teacher preparation. 

C) Mobility programs and training internships for teachers in the participating countries.
2. The use info and comm 
A) Strengthening teachers’ capacities through the use of new pedagogies based in technological tools.  

3. Promote the teaching of STEM in grades k-12, 
4. Comprehensive early childhood care and education.

A) Attention to diversity in all levels of education. 

B) Application of the Universal Design for Learning 

C) The use of information and communications technologies in teaching and learning processes.
5. Promoting and monitoring quality, equity and inclusion policies.
A) Teachers’ knowledge and dissemination of the sign language and the Braille system. 

B) Effective, efficient and inclusive use of ICT’s in the classroom. 

C) Teacher training in the detection and management of special needs education. 


	1.Strengthening initial teacher preparation, professional development and the teaching profession.
-International cooperation agreements in topics of academic training and continuous teacher training. 
2. Use of information and communication in the teaching and learning processes.
-Strengthening teacher’s capacities through the use of new  ICTs- based pedagogies. 
3. Promote the teaching of STEM in grades k-12, using modern pedagogy.
4. Comprehensive early childhood care and education.
5. Promoting and monitoring quality, equity and inclusion policies.
-Teacher training in the detection and Management of special education needs. 
	1. Line of Action: “Strengthening initial teacher preparation, professional development and the teaching profession.” 
1st Sub-theme: International cooperation agreements for the development of the 4th level training.
2Nd Sub-theme: Agreements in matters of harmonization of initial teacher preparation.

2. Line of Action: “Use of information and communications technologies in the teaching and learning processes.”
1st Sub-theme: Continuous teacher training in new pedagogies based in technology. 
2nd Sub-theme: The use of technological tools according to new pedagogies.
3rd Sub-theme: Management and creation of classrooms founded on the use of technology and new pedagogies. 

1. 3. Line of Action: Promote the teaching of STEM in grades k-12, using modern pedagogy.

1st Sub-theme: Innovative approaches for initial teacher preparation. 

2nd Sub-theme: Induction programs and support to teachers and headmasters of educational centers.

3rd Sub-theme: Understanding the teaching-learning processes.

4th Sub-theme: New evaluation approaches of students’ performance evaluation, according to education standards.

2. 4. Line of Action: “Comprehensive early childhood care and education”.

1st Sub-theme: Application of Universal Design for Learning

2nd Sub-theme: Evaluation of children aged 0 to 6 years old.  

3rd Sub-theme: The artistic expression as a fundamental tool for children’s integral development.  

4th Sub-theme: The timely stimulation as a strategy of good growth.

5. 5. Line of Action:

6. “Promoting and monitoring quality, equity and inclusion policies”.
1st Sub-theme: Knowledge and dissemination of the sign language and the Braille system.

2nd Sub-theme: The elaboration and application of tools for detecting special educational needs.  
3rd Sub-theme:  The design and development of an intervention plan with an inclusive approach. 
	1.Strengthening initial teacher preparation, professional development and the teaching profession;
2. Use of information and communications technologies in the teaching and learning processes. 
3. Promote the teaching of STEM in grades k-12, using modern pedagogy; and

4.Comprehensive early childhood care.

5. Promoting and monitoring quality, equity and inclusion policies.
	1.Strengthening initial teacher preparation, professional development and the teaching profession;

2. Use of information and communications technologies in the teaching and learning processes.
3. Promote the teaching of STEM in primary and secondary levels  through the use of new modern pedagogies.

4.Comprehensive early childhood care and education.
	1.Strengthening initial teacher preparation, professional development and the teaching profession.
- Counseling in mentoring initiatives targeted to teachers.

1. Comprehensive early childhood care and education. 
Application of the Universal Design for Learning.   


	1. Strengthening initial teacher preparation, professional development and the teaching profession.
· -International

· cooperation

· agreements on the development of the fourth level training.
2. Use of information and communications technologies in the teaching and learning processes.
-Strengthening teacher’s capacities through the use of new pedagogies based in technological tools.  
3. Promote the teaching of STEM in grades k-12, using modern pedagogy.
-Innovative approaches for initial teacher training. 
-Induction programs and support to teachers and headmasters of educational centers.

-Understanding teaching-learning process. 
· -New approaches
· evaluating student
· performance according
· to the school
· standard
4. Comprehensive early childhood care and education.

-Evaluating process for children between 3-5 years old. 

The plastic arts as a fundamental step for children’s integral development. 

-The timely stimulation as a strategy of good growth.

5. Promoting and monitoring quality, equity and inclusion policies.
-Effective, efficient and inclusive use of ICT’s in the classroom. 

-Teacher training in the detection and management of special educational needs.

	Belize
	-Promoting and monitoring policies of quality, equity and inclusion.

-Strengthening initial teacher preparation, professional development and the teaching profession.
	-Strengthening Governance of the Education Sector.
	Belize has 3 policy priorities:  

-Increased equitable access to all levels of education; 

-Improved quality and relevance and Strengthened Governance for improved student achievement. 

These policy priorities are inextricably linked and therefore it is difficult to select just one.  Given that Strengthening Governance is critical for creating the enabling environment for other interventions to be effective (i.e. effective governance can positively impact other priorities) then perhaps this one could be considered a critical priority.
	Sub-theme 1: Increased accountability of schools to parents and local communities for school performance. 

Sub-theme 2: Schools are governed and managed in accordance with requirements in the education rules. 

Sub-theme 3: Quality assurance system based on common minimum standards of service delivery applied across all educational institutions.

Sub-theme 4: Improve management effectiveness of MOEY and District Education Centers.
	-Promoting and monitoring policies of quality, equity and inclusion.

-Strengthening initial teacher preparation, professional development and the teaching profession.

-Promote the teaching of STEM in grades k-12, using modern pedagogy.

-Comprehensive early childhood care and education.

-Strengthening Governance of the Education Sector.
	-Promoting and monitoring policies of quality, equity and inclusion.

-Strengthening initial teacher preparation, professional development and the teaching profession.
	-Strengthening initial teacher preparation, professional development and the teaching profession.
	-Strengthening Governance.
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